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Foreword 

 This book comprises of two parts which is the 

combination of two peace education projects implemented by 

POST Research Institute (POST RI) since 2006. Part I is the 

report conducted under ñEducation for Peace IIIò project, a 

one-year project funded by the European Commission. This 

report is a comparative analysis of the Cyprus history 

textbooks introduced in  upper secondary schools in the 

northern part of Cyprus in the fall of 2009 Part II consists of 

the ñEducation for Peace II ñ report which is a  comparative 

analysis of  the old and the new Cyprus history textbooks 

studied in lower secondary schools from 2004 until 2009. This 

report was written by the POST RI researchers in 2007 through 

the financial assistance of the UNDP-ACT/USAID.  

 In the conclusion of the ñEducation for Peace IIò 

project, it is stated that the revised textbooks could be 

considered as a step towards reconciliation for a united Federal 

Cyprus, as at the time of writing, the textbooks used in schools 

were written from the perspective of stressing the commonality 

between the communities of Cyprus. It is  also expressed that 

although an important step had been taken (in 2004) in terms of 

peace education,  more work was required in order to 

strengthen the use of student-centred approaches in history 

teaching in developing a multicultural environment and critical 

thinking for new generations. However, in 2009, the history 

textbooks were re-written once again but from an ethno-centric 

perceptive based on the notion of the ñotherò.  

 Initially it was the ideal of POST RI that the positive 

revision of Cyprus history textbooks used in schools in the 

northern part of Cyprus would continue, and as such POST RI 

would prepare a series of supplementary educational materials 

that could be used in schools in correlation with the revised 

textbooks. However, due to the changes that occurred in the re-

writing of Cyprus history textbooks in 2009, the POST RI team  
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decided to instead conduct a comparative analysis of the old 

history textbooks written in 2004 with the newly re-written 

textbooks of 2009 in order to seek the answer to  the question: 

history education:  a tool for polarisation or reconciliation?  

 The other major motivation of bringing the two studies 

together was to combine  the research findings of  ñEducation 

for Peace II & IIIò in one book; therefore, providing a 

comprehensive study of the Cyprus history textbooks used in 

the northern part of Cyprus. 

 

POST RI Team 
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Introduction  

Zvi Bekerman, Hebrew University, Jerusalem 

 This report joins a rather long tradition of history 

textbook analysis which has contributed much to our 

understanding of official efforts to shape national collective 

memory. It shows the textbook genre to involve a peculiar mix 

of inspirational narratives and flat facts geared towards the 

manipulation of the young citizenôs beliefs; in our specific 

case, those of those in the Turkish Cypriot community. 

Moreover, it shows how these textbooks change shape 

according to the immediate socio-political needs perceived as 

urgent by changing political forces. The report exposes 

tensions between collective memory and analytic historical 

versions of past constitutive events and also some of the 

discursive strategies which support the shaping of historical 

events as these are dictated by hegemonic visions.  

 This should come as no surprise. The nation state is the 

definite product of modernity; a modernity which has produced 

a distinct social form, radically different from that of the 

traditional order of the past. This modernity is characterised by 

very specific forms of territoriality and surveillance capabilities 

that monopolise effective control over social relations across 

definite time-space distances and over the means of violence. 

The nation state can be viewed as a political socio-economic 

phenomenon that seeks to exercise its control over the 

populations comprising it by establishing a culture which is at 

once homogeneous, anonymous (all the members of the polity, 

irrespective of their personal sub-group affiliations, are called 

upon to uphold this culture) and universally literate (all 

members share the culture the state has canonised).  
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 óOfficial historyô is determined by the dominant group 

and is used to perpetuate its cultural hegemony.
1
 Official 

history thus leaves little space for alternative narratives, 

recognised as a major part of a groupôs cultural rights. 

 National narratives are produced in order to justify the 

nationsôs necessary existence. In countries in conflict, these 

narratives tend to be partial and explain the conflict from 

narrow particularistic perspectives of what truth is and from a 

position of indisputable morality. These narratives also tend to 

exclude, dehumanise, and devaluate the enemy and their 

narrative. If at all present, the narrative of the enemy is judged 

as morally inferior and the enemy is depicted as being immoral 

and holding to irrational and manipulative views.
2
 Since the 

society's ideology and its ethos are formally represented in 

textbooks for massive educational consumption in the 

homogenising efforts of the nation State, they are assumed to 

stand in a dialectical relationship with schooling and violent 

conflict.
3
 This dialogue needs be recognised and explored for 

the process of post-conflict reconciliation to start so as not to 

replicate what educational structures might have contributed to 

the conflict.
4
 The report is an exploration of this dialogue in the 

context of the Turkish Cypriot community and as such offers 

an outstanding critical contribution to that which needs to be 

                                                 
1
 Crawford, K. (1995). 'A History of the Right: The Battle for Control of 

National Curriculum History 1989-1994'. British Journal of Educational 

Studies, 33(4), 433-456.  
2
 S. Opotow (2001). 'Moral Inclusion and the Process of Social 

Reconciliation'. Social Justice Research 14(2), 149-170. 
3
 M. Apple (1979). Ideology and Curriculum. London: Routledge and 

Kegan Paul; P. Bourdieu (1973). 'Cultural Reproduction and Social 

Reproduction'. In R. Brown (Ed.), Knowledge, Education, and Cultural 

Change. London: Tavistock, 71-112; A. Luke (1998). Literacy, Booklet and 

Ideology. London: Falmer Press. 
4
 Tawil, S., Harley, A., and Porteous, L. (2003). Curriculum Change and 

Social Cohesion in Conflict-affected Societies. Geneva: UNESCO. 
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attended to if we are really interested in bettering the world or 

at least bettering its educational system. 

 But in this short introduction, without negating the 

above, I want to call the readerôs attention to a wider context 

which envelops historical curricula/textbooks and their 

teaching. I fear that leaving these contexts unattended will not 

allow for serious reform efforts to be undertaken even by 

willing educators and policy makers.   

 Recent studies on the relationship between textbook 

accounts and studentsô historical memory show that students 

comprehend textbooks with the help of previously acquired 

knowledge combined with their perceptions of the surrounding 

cultural milieu. Students also try to reduce any possible 

tensions created by perceived disparities between them.
5
 

Textbooks do not seem to help redefine the cultural and 

historical perspectives that are shaped in concert with the wider 

socio-cultural context.
6
 

 In spite of the expectations set on textbooks to secure 

certain types of historical memory, culture at large and its 

multiple mediational tools embodied in a wide gamut of 

communicational technologies seem to set the parameters and 

the potential motions of óindividualô memory. Indeed, 

textbooks are one of these tools but their influence is not 

necessarily greater than that of other mass media apparatus. 

Moreover, given the context in which they functionð

schoolsðthey lose a force that in another context might have 

                                                 
5
 Porat, D. A. (2004). 'It's Not Written Here, But This Is What Happened: 

Students' Cultural Comprehension of Textbook Narratives on the Israeli-

Arab Conflict'. American Educational Research Journal, 41(4), 963. 
6
 Wertsch, J. V. (2002). Voices of Colective Remembering. Cambridge: 

Cambridge University Press; Wertsch, J. V., and Polman, J. L. (2001). 'The 

Intuitive Mind and Knowledge About History'. In B. Torff and R. J. 

Sternberg (Eds.), Understanding and Teaching the Intuitive Mind: Student 

and Teacher Learning. Nahwah, NJ: Lawrence Earlbaum Associates. 
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been noticed. Halbwachs rightfully points out the lightness of 

individual memories and their tendency to vanish if they are 

not supported through social interaction within a material 

cultural framework.
7
 From his perspective, memories are not 

individual but social. They are collective not because there is a 

collective psychology to societies but because they are 

practised, acted and re-enacted in the social sphere through 

multiple venues of activity. Many are involved in what we 

ultimately identify as historical knowledge, popular culture, 

official activities, family agents, friends and foes. 

 Moreover, building on Umberto Ecoôs dictum that 

óTexts are lazy machines that ask someone to do part of their 

jobô we assume textbooks to be lazy tools in need of teachers 

and students to do some type of (educational/learning) job for 

them to become active in any meaning-making process.
8
 

 The report findings do indeed further our understanding 

of the massive efforts invested by modern states to control the 

production of memory and remembrance through their 

educational systems. However, it might not do enough in terms 

of explaining the complex interactional activity through which 

these text are brought to life. As mentioned above text(book)s 

are lazy machines asking for some one to do the work; all by 

themselves they, if at all, can do little.  

 Future research efforts should try to bring to light the 

multiple agents (and their activities) involved in bringing these 

text(book)s to life in educational contexts. This new focus is 

critical in order to help clarify our thoughts regarding both 

potential pedagogical tools and their ability to serve peace 

educational efforts, and how to secure the mobilisation of 

social, cultural, and educational systems within a given society 

                                                 
7
 Halbwachs, M. (1980). The Collective Memory. Trans. F. J. Didder and V. 

Y. Ditter. Chicago: Chicago University Press. 
8
 Eco, U. (1979). The  Role of  the Reader: Explorations in the Semiotics of  

Texts. Bloomington: Indiana University Press, 214. 
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so as to create environments which foster co-existence and 

reconciliation.  

 Last but not least, I would encourage us all to seriously 

consider Jorge Luis Borges approach to memory as it evolves 

in his short story óFunes el Memoriosoô.
9
 Borges doubted 

whether Funes could think. Thinking has to do with forgetting, 

he thought, and forgetting was the one thing Funes could not 

do. In Funesô world, there were only immediate details and he 

died trapped in memory.  When considering the potential traps 

of memory we should recall that remembrance of traumatic 

histories cannot be justified logically. True: no memory no self, 

but this still does not imply an imperative to remain attached to 

traumatic recollections. When we chose to do so, when we 

organise our institutional and public spheres in remembrance of 

past tragedies, we may be suspected of an attempt to rally 

support for particular interests, not necessarily those which 

support accommodation. Too much memory seems to have a 

monologic character; it seems not to recognise other 

recollections or the recollections of others and, if at all able to 

enter into dialogue, it does so through denial. The partial 

amnesia I am suggesting implies shrinking memory into the 

individual sphere so as first to allow for the presence of other 

memories , hoping later to enter into dialogue with them. When 

flooded by memory, Funes lost his ability to think, to reflect; 

he drowned in almost immediate-past details. If we want to 

escape Funes' destiny, we need to do some forgetting. Without 

this, reconciliation and co-existence seem to be unattainable. 

                                                 
9
 Borges, J. L. (Ed.). (1996). Funes el memorioso (Vol. 1). Barcelona, 

Spain: EMECE. 
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 General Introduction to History Education  

[Humanbeing] make their own history, but they do not make it 

as they please; they do not make it under self-selected 

circumstances, but under circumstances existing already, given 

and transmitted from the past. The tradition of all dead 

generations weighs like a nightmare on the brains of the living. 

ï Karl Marx- The Eighteenth Brumaire of Louis Bonaparte 

 

óHistoryô, Stephen said, óis a nightmare which Iôm trying to 

awake.ô ï James Joyce, Ulysses 

 

 Even though writers such as Francis Fukuyama have 

argued that we are at the end of history, it is not unusual to talk 

about history education.
10

 Although capitalism has declared its 

victory in terms of economic systems and that globalisation has 

become a fact, there is still much to discuss when it comes to 

education. Globalisation, as a phenomenon, cannot change the 

fact that we are still living in between modernism and 

postmodernism, which creates a very problematic picture for 

the world around us. Places, communities and countries that 

did not have the experience of ónational awakeningô are trying 

to implement their ónational consciousness.ô In this regard, it is 

not a surprise to see that history education plays a key role in 

                                                 
10

  For a discussion of theô end of historyô, see Fukuyamaôs The End of 

History and the Last Man. New York: Avon Books, 2006. In his work, 

Fukuyama argues that capitalism is the most advanced system we live in 

and since there are no better alternatives to it, we reached the end of history. 

Slavoj Ģiģek has also spoken about the óvictory of capitalismô as an 

economic system on óHardtalkô on BBC World News. Excerpts from the 

interview can be seen online: 

http://news.bbc.co.uk/2/hi/programmes/hardtalk/8374940.stm (accessed 

5/12/09). 

http://news.bbc.co.uk/2/hi/programmes/hardtalk/8374940.stm
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this ónational awakening.ô
11

 Nonetheless, this is not the only 

reason why history education has been used. We can say that 

the Sumerians, who ódiscoveredô writing, were also the first to 

create education in order to train/educate scribes, and they 

became one of the most important social classes in Sumerian 

society, legitimising their king through writing. This shows 

how significant education has been since the beginning of 

history ï it has been used to create subjects that the dominant 

classes can easily manipulate.
12

 In this sense, education is not 

only a tool that helps people to ólearnô about something, but a 

tool that perpetuates the ideas of the dominant classes.  

 Of course, the case of Cyprus is not so different from 

the rest of the world. Consideration of the fact that Cyprus 

received its independence in 1960 tells us many things about 

the situation. While Cyprus was a colony of the British Empire, 

there were two different communities (Orthodox and Muslim) 

and each of them used the language of their órespective 

motherlandsô. These languages then led to national identities in 

these communities.
13

 Greek Cypriots (hereafter G/C) were the 

first to óawaken from the dreamô and became conscious of their 

Greekness.
14

  

                                                 
11

 As Ernest Gellner says, óNationalism is not the awakening of nations to 

self-consciousness: it invents nations where they do not exist.ô Quoted in 

Benedict Anderson (2006). Imagined Communities: Reflections on the 

Origin and Spread of Nationalism. Revised Edition. London: Verso, 6. 
12

 See Oya Tokgºz (2008). óTarihsel Geliĸim S¿reci i­inde Siyasal 

iletiĸimin Anlam Kazanmasēô in Siyasal iletiĸimi Anlamak, Ankara: Ķmge 

Yayēnlarē, 21-56. 
13

 For a detailed account about how each community is being perceived, see 

Zenon Stavrinides (1999). The Cyprus Conflict: National Identity and 

Statehood. 2
nd

 edition. Lefkosia: Cyprus Research and Publishing Centre, 

12-13.  
14

 There are many reasons why G/Cs firstly became aware of their 

Greekness than Turkish Cypriots (T/Cs). As Zemon Stravrinides (1999) 

argues, from the very beginning Greek education in Cyprus followed 

faithfully the organisation and curricula of the education system in Greece, 
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 As Niyazi Kēzēly¿rek suggests, óthe 1821 Greek 

liberation movement gave birth to the nationalism of the 

Christian bourgeoisie in Cyprus, who having declared 

themselves Greek, insisted on the struggle for union with the 

Greek national state.ô
15

 According to Kēzēly¿rek, national 

identity became an issue for G/Cs after Greece obtained its 

independence from the Ottoman Empire.
16

 Turkish Cypriots 

(hereafter T/Cs), on the other hand, became óawareô of their 

Turkishness mostly as a counter reaction to the G/Cs. As 

Zenon Stavrinides points out, óthere was no institution, for 

example, among the Turkish Cypriot community 

corresponding to the Greek Orthodox Churchô.
 17

 Another 

factor is that the idea of nationalism did not become an issue 

for T/Cs until the establishment of the modern Turkish national 

state.
18

 

 The óawakeningô of the ótwo nationsô on the same 

island resulted in the creation of an independent republic in 

Cyprus in 1960. Interestingly, the problem of becoming a 

nation has not ended. One of the reasons for this problem was 

due to there being no common educational system, even though 

people lived in the same republic. During the British 

Administration, both communities used textbooks from their 

órespective motherlandsô, and this, in turn, helped to ócultivateô 

                                                                                                        
which concentrated heavily on Greek literature, historical and cultural 

tradition and the Orthodox religion. This fact has had a definite formative 

influence on the kind of language with which Greek Cypriots came later to 

express their political ideas and discuss the situation of their island (15). 
15

 Niyazi Kēzēly¿rek, (1990). óThe Turkish Cypriot Upper Class and the 

Question of Identityô.In Turkish Cypriot Identity in Literature. Trans. Aydēn 

Mehmet Ali. London: Fatal Publications, 21. 
16

 Ibid. 
17

 Stravrinides,18. 
18

 For more information, see Meltem Onurkan Samani (1999). Kēbrēs T¿rk 

Milliyet­iliĵi. Lefke: n.p., 21. 
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Greek and Turkish nationalism in Cyprus.
19

 Another reason for 

this rise in nationalism was that during both the British rule and 

the Republic of Cyprus period, the two communities had 

separate schools. In other words, Turkish Cypriots went to 

Turkish schools and mainly followed the textbooks from 

Turkey, whereas, Greek Cypriots went to Greek schools and 

followed textbooks from Greece. Especially after 1963, the 

time that can be seen as the official beginning of interethnic 

violence, both parties separated more and more from each 

other, leading to each community óestablishingô their own 

ónational narrativeô where each side demonised the óotherô. Of 

course, another óproblemô has been that history textbooks in 

general are óimportedô from the respective ómotherlandsô.
20

  

 Nevertheless, a quick survey of the official narratives of 

both sides, shows that each side has used history as a way to 

construct its own national identity as being the only one, thus 

marginalising the óotherô. Of course, marginalising or 

demonising the óotherô is not specific to Cyprus but is one of 

the ócharacteristicsô of nationalism. As Loring M. Danforth 

claims, ónationalist movementsé are twofold in nature. First 

they define and reject a national other, then they define and 
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create national self.ô
21

 Given Danforthôs definition, history 

textbooks could be used as instruments for óeach nationô to 

ódefineô and óre-defineô the óotherô through their own historical 

narrative. The case of the former Yugoslavia is a very good 

example of this narrative and its projection of the óotherô. As 

Falk Pingel suggests,  

 
Textbook authors have not always been critical enough 

towards the society in which they live. With the emergence of 

the nation states in the last century it became quite obvious 

that schoolbooks contain statements glorifying their own 

nation and disparaging others, glorifying the ruling groups 

within one nation or society and disparaging so-called 

minority groups. At that time concerned educationalists and 

politicians had already noticed that textbooks, especially 

history textbooks, do not only convey facts but also spread 

ideologies, follow political trends and, by investing them with 

historical legitimacy, try to justify them.
22

 

 

 As Pingel suggests, the writers of these textbooks 

mostly focus on ótheir national gloriesô, not the óothersô, who 

are human beings as well. If one looks at how history textbooks 

were written in Cyprus, it can be seen that both sides have used 

history and history education to legitimise their own official 

policies.
23

 As Karahasan and Latif have claimed elsewhere,  
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History education is seen as a significant tool for ócreatingô 

national identity. In this regard, history education in Cyprus 

can be seen as an instrument that legitimises official discourse. 

If history education itself is seen as an óideological toolô that 

creates national identity, then the Turkish Cypriot experience 

can be seen as an interesting óexperimentô which allows us to 

document how and why it is ideological.
24

 

 

 Although Karahasan and Latifôs aim was to document 

the current debates on history education on the northern part of 

Cyprus, these debates are good examples of how history 

education is seen in Cyprus (especially in the northern part) at 

present. Cyprus history textbooks have been replaced twice 

since 2004:  once during the Republican Turkish Party (CTP) 

authority and a second time following the election of the UBP 

party in 2009.
25

 The promise made by the new National Unity 

Party (UBP) to óchange history textbooks that are far away 

from our national identityô is a good example how history 

education is seen at present moment. In this sense, one can say 

that Cyprus history education is still regarded as a determinant 

factor that ócreatesô the national self. However, as mentioned 

above, the case of Cyprus is not óuniqueô. Recent attempts to 

change the curriculum and write new history textbooks have 

occurred in other nations, especially in the Balkans, but also in 
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the common history textbooks of Germany and France.
26

 For 

example, former Yugoslavian countries have attempted to 

óreformô their history education for the same reason: they want 

to support mutual trust and understanding, and history 

education is still an important tool in the creation of national 

identity, as well as the promotion of peace and reconciliation.
27

  

 This report is a comparative study of the upper 

secondary Cyprus (Turkish) History textbooks. Four óCyprus 

Historyô textbooks prepared under the Republican Turkish 

Party (CTP) authority for Grades 9, 10, 11 and 12 will be 

analysed and compared with the two óCyprus Historyô 

textbooks created by the current (National Unity Party ï UBP) 

authority. A peace education approach is being used as a 

method of analysing the ódiscursive strategyô of the textbooks, 

as well as the visual aspects of the books. However, a historical 

perspective will also be given in order to show how and why 

textbooks have changed, and why it is that the issue is still a 

óhot debateô in the politics of Cyprus. Whilst analysing the 

textbooks, theoretical information will be given to show how 

texts, as well as pictures were analysed. The use of language, 
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descriptions of historical events, utilization of visual images, 

photos and maps will all be analysed from this angle.  

 

I ) The Process of Revising the Cyprus History 

Textbooks  

 

 The school curricula and the textbooks employed on 

both sides in Cyprus have traditionally reflected the ongoing 

ethnic conflict. In particular, the history textbooks developed 

by both parties portrayed history according to their own 

interpretations, official narratives and preconceptions. On the 

other hand, visible changes have been taken place in the 

education system on the northern part of the island over the last 

five years. The first visible change involved the re-writing of 

Cyprus history textbooks used in the lower secondary schools 

in 2004, shortly after the Annan Plan referenda.  

 The old history textbook, used constantly since 1971, 

mirrored nationalist policies with an ethnocentric perception of 

history. In contrast, the new history books, written in 2004, 

denied this ethnocentric approach and removed the content 

with obvious indication of a national enemy or the óotherô. A 

discussion of traditional teaching methodologies followed as 

the new textbooks tried to adopt a student-centred approach, 

including critical thinking and multiperspectivity. After this, 

new history books were prepared by a committee of local 

experts and historians for the upper secondary schools. 

 Nevertheless, while the role of textbooks in shaping 

students historical knowledge and memory can not be denied, 

we also should not forget the role of teachers in giving them a 

meaning. The historical perspectives of the students are also 

influenced by the ówider socio-historical contextô: dominant 

ideologies of a society, the mass media and their peer group.
28
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 I a) Incentives for Change  

 

 The year 2003 proved to be full of challenges and 

changes on the northern part of the island. It was an ardent 

period with intensive debates on the Annan Plan and the 

prospects of a solution. At the time, a majority of Turkish 

Cypriots began to react against former Turkish Cypriot 

Community (TCc) leader Denktaĸôs policy of no solution to the 

óCyprus problemô and actively became involved in a mass 

movement to bring peace to Cyprus. Civil society organisations 

such as the óThis Country is Oursô platform and óCommon 

Visionô challenged the old regime and demanded an immediate 

solution to the Cyprus conflict. The role of the teachers unions 

(KT¥S, the Turkish Cypriot Teachersô Union, and KTOE¥S, 

the Turkish Cypriot Secondary School Teachersô Union) in this 

process was also of great importance. During the Annan Plan 

negotiations, the teachersô unions played a major role as 

promoters of non-violent mass demonstrations. They also have 

played an active role in promoting a new curriculum. 

 Concern about how we teach history, how we make 

connections between past and present, and how represent the 

past in history teaching, deepened during the peace process. 

This concern enabled the new administration to make 

substantial changes to the traditional history textbooks. When 

the Republican Turkish Party (CTP) came to power, one of its 

major tasks was to undertake the revision of history textbooks. 

The process began with the re-writing of the secondary school 
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history textbooks. When the new semester began in September 

2004, the new history textbooks were used in all secondary 

schools in the northern part of Cyprus.  

 

 I b) Review of the Old and Revised Cyprus History 

Textbooks 

 

 Following the employment of the new textbooks in 

schools, a project entitled óTextual and Visual Analysis of the 

Lower Secondary School History Textbooks Comparative 

Analysis of the Old and the New History Textbooksô was 

started in June 2006 by a Turkish Cypriot NGO, the POST-

Research Institute. A research team consisting of Hakan 

Karahasan, Dilek Latif, Mehveĸ Beyidoĵlu ¥nen and Shirin 

Jetha-Daĵseven analysed the revised history textbooks used in 

lower secondary schools in relation to textual and visual 

materials, and noted the differences between the old and newly 

revised textbooks.
29

 The main findings of the comparative 

analysis of the first three grades of secondary schools shows 

that the old books (written by Dr. Vehbi Zeki Serter) described 

the history of Cyprus in a subjective manner, legitimising the 

ónational goalô of the Turkish Cypriot community and denying 

the legitimacy of the óotherô. The old history textbooks can be 

viewed as a simple reflection of nationalistic policies, which 

are based on an ethnocentric perception of history. Moreover, 

the books were written in a manner that justifies and 

legitimises the nationalist policy of partition by 

instrumentalising the past.
30

  

 By contrast, the new history textbooks are essentially 

far removed from the ethnocentric approaches used in the old 

textbooks. Instead, the new books evaluate historical issues 
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from a humanistic perspective. Moreover, there is no obvious 

indication of a national enemy or the óotherô in the new books. 

One of the most fundamental characteristics of the new books 

is the emphasis on social history and its role in general 

history.
31

 By emphasising the importance of social history, the 

new history textbooks did not demonise the óotherô, but instead 

ónormalisedô it. As the óTextual and Visual Analysis of the 

Lower Secondary School History Textbooksô report  suggests, 

the revised textbooks see the óotherô as people like óusô, who 

have the same needs, such as food, shelter, clothing and a 

place/land to live. The report also argues that social history is 

an essential instrument for de-nationalising history. In this way, 

social history challenges the military and political history that 

only refers to the conflicts and tensions of the past.
32

 

 

II)  Revising the Revised Textbooks: Competing 

Paradigms?  

 

 The decision to replace the Cyprus history textbooks in 

2004 was not celebrated by all and started a huge discussion in 

the northern part of the island. When the textbooks were 

published five years ago, right wing political parties, journalists 

and historians reacted strongly against the changes. In view of 

the fact that teaching history is seen as an instrument for 

ócreating national identityô it is not surprising to see that the 

revised history textbooks occupy a significant space both in 

media as well as on the publicôs agenda.
33
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 The question ówhy is changing the history textbooks 

still an issue in Cyprus?ô is crucial. It reflects the vision of the 

authority and politicians, and the ways they see the future and 

the past.
34

 Vehbi Zeki Serterôs Kēbrēs Tarihi was the only 

Cyprus history textbook on the northern part of the island that 

was taught in lower secondary schools for nearly 30 years. 

There might be a number of reasons for the revision of the 

textbooks and history education generally, but one can say that 

the main reason depends on ideology.
35

 Contrary to the óoldô 

ideology, which was completely opposed to the European 

Union, as well as any kind of reunification with the Greek-

Cypriots, the 2004 textbooks promoted ñCypriotnessò, the idea 

of óCyprus as homelandô, and mutual respect between the two 

communities by emphasising social history. These textbooks, 

which that were employed from autumn 2004 to spring 2009, 

followed ónew pedagogical methodsô that encouraged students 

to think, criticise, and discuss issues, whereas Serterôs book 

does not follow such pedagogical thinking.
36
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 The 2004 textbooks can therefore be seen as a step 

towards reconciliation or a united federal Cyprus because 

stressing commonality throughout history inevitably 

contributes to peace in Cyprus.
37

 In this sense, revising history 

textbooks can be seen as an effort towards speaking the same 

language, which, as Derrida argues, is an important part of 

reconciliation.
38

 Prominent thinkers such as Yiannis Papadakis 

have described the 2004 textbooks a óparadigm shiftô, despite 

some general weaknesses, summarising the reasons as 

academic, ideological and political.
39

 Similarly, Y¿cel Vural 

and Evrim ¥zuyanēk have described the books as a new 

interpretation of history that claims óTurkish Cypriotnessô 

rather than óTurkishnessô, óunificationô rather than óseparationô, 

and ócooperationô rather than ócompetitionô.
40

 

 

 II a) Current Political Use of History Education and 

the April 2009 Elections 

 

 History textbooks were one of the hottest subjects 

during the more recent election campaign, following the 

economic crisis in early 2009. The revised textbooks formed a 

significant part of the election campaign of right wing 

conservative parties and groups. The right-wing National Unity 

Party (UBP) announced that if they were re-elected, they would 

re-write the Turkish Cypriot history books. They argued that 

óthere are tangible mistakes in the books. If we take power, our 

experts will review the history syllabus and make the 
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appropriate correctionsô. They added, óweôll do exactly the 

same as the CTP [Republican Turkish Party] did when they 

came to powerô. The Democratic Party made similar 

announcements, saying that the new books did not reflect the 

history of Turkish Cypriots and that they were textbooks on 

culture rather than history. Conversely, centre-left parties such 

as CTP and TDP supported the new textbooks and argued that 

the change from the old books was inevitable.  

 As the Cyprus Mail reported, a group called the 

National Struggle Councilôs Historical Technical Committee 

revealed that they had meetings with all political parties in 

order to convince them to review the updated history syllabus. 

One of the committeeôs members said the current Turkish 

Cypriot history textbooks attempted to present Greek and 

Turkish Cypriots as if they were óas similar as eggs in a basket; 

but the truth is that we are different in every wayô. They also 

declared that óthe aim of the books is to divert people and turn 

them into Cypriots who forget their ñTurkishnessò. They are 

brainwashing our childrenô.
41

 

  In response to the UBPôs criticism of the books, former 

Turkish Cypriot Education minister Canan ¥ztoprak said 

óthese books were not written by ministry officials or by 

politicians; they were written by historians and 

educationalistsô.
42

 Another strong reaction against the use of 

history books as an instrument in the election campaign came 

from ķener Elcil, the Secretary General of the Turkish Cypriot 

Teacherôs Union (KT¥S). Elcil said that the ones who based 

their politics for years on the blood and tears of this society 

were trying to come forward with their chauvinistic 

explanations of history textbooks and history education. He 
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added, óthe racist understanding has indoctrinated young brains 

with hatred and prejudices which have risen from the graveô. 

He declared that óit is unacceptable to support going backward 

and teaching history with blood, tears, enmity, chauvinism and 

biases. It should be known that we will stand up harshly against 

the ones trying to prevent change.ô
43

  

 Shortly before the elections, Mr. Dervis Eroĵlu, who 

was re-elected as the chairperson of National Unity Party, 

announced that when they come to power they would revise the 

history books again. The history textbooks became a topic on 

the political agenda. Concurrently, TCc Leader Rauf Denktaĸ 

stated that our history books should be reviewed by patriotic, 

nationalist, libertarian historians. He said we should not be 

proud of writing the history books required by European 

Union, because what the EU wants is to cut our ties with 

Turkey. At that time, there was concern that if the right-wing 

parties were elected there could be a risk of going backward by 

throwing away the new books and replacing them with more 

nationalistic ones.  

 

 II b) The Change of Authority and the Withdrawal 

of the Revised Textbooks 

 

 As can be seen, the arguments and criticisms regarding 

the reformation of history education were not free from the 

political context in the northern part of the island. Following 

the victory of the National Unity Party (UBP) in the last 

elections, a new authority came to power in the northern part of 

Cyprus. Replacing the textbooks was among the first 

declarations made by the present Council of Ministers. The 
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Cabinet spokesperson announced that changing the CTP period 

history textbooks was one of the issues on the agenda of the 

new authority for the first hundred days.
44

 This declaration 

indicates that history education was, and is still seen as, the 

primary element that can be used to ócreateô national 

consciousness, and hence identity.  

 The right wing UBP authority cancelled the printing of 

the CTP period history textbooks for the subsequent semester 

and produced brand new history textbooks. The new authorities 

notion of replacing the Cyprus history textbooks failed to 

materialise over the summer. It was not even clear whether any 

new textbooks would be ready for the 2009 semester. But quite 

unexpectedly, Mr. Dervis Eroĵlu revealed the new history 

textbooks to the public during a press conference on the 8
th
 of 

September 2009.
45

 He said that the history textbooks had been 

changed following discussions. Eroĵlu showed a picture of 

Atat¿rk following the cover page and explained that from now 

on our students would learn the true history from these books.
46

  

 

III) Comparison of the Cyprus History Textbooks 

 III a) Comparison of Kēbrēs T¿rk Tarihi 1 [Turkish 

Cypriot History 1] and Kēbrēs Tarihi (1878-1960): 

Kēbrēsôta Ķngiliz Dºnemi Siyasal Tarihi [Cyprus History 

(1878-1960): Political History of the British Period] 

with the current Kēbrēs T¿rk Tarihi [Turkish Cypriot 

History] 9   

 One of the óbigô differences between the withdrawn 

Cyprus History textbooks and the 2009 versions is that, 
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according to the curriculum, pupils previously had four 

textbooks for one year. The more recent books, in terms of 

size, are shorter. At present, the ninth grade Turkish Cypriot 

History textbook covers the same subjects included in the 

Kēbrēs T¿rk Tarihi 1 [Turkish Cypriot History 1] and Kēbrēs 

Tarihi (1878-1960): Kēbrēsôta Ķngiliz Dºnemi Siyasal Tarihi 

[Cyprus History (1878-1960): Political History of the British 

Period] textbooks.
47

 A first glance at the textbooks shows that 

the number of pages that pupils now study has been cut down. 

In that sense, it is quite clear the 2004 books contained much 

more information than the 2009 books. For example, here are 

the chapter headings that the withdrawn and the 2009 

textbooks use: 

 

Kēbrēs T¿rk Tarihi 1  Kēbrēs T¿rk Tarihi 9. Sēnēf (2009) 

Chapter 1. 

Osmanlēlar ¥ncesi Kēbrēs 

[Cyprus Before the 

Ottomans] 

Chapter 1. 

Ķlk ve Orta­aĵôda Kēbrēs 

[Prehistory of Cyprus and the 

Middle Ages] 

 Although both textbooks cover the same subjects, the 

title of each chapter is a significant sign of the perspective of 

the writers and the textbooks. The 2009 textbook for grade 9 

covers the subjects óĶlk ve Orta­aĵôda Kēbrēsô [Cyprus in the 

Prehistory and the Middle Ages] up to óDr. Fazēl K¿­¿kô¿n 

Hayatē, Milli M¿cadelemizdeki Yeri ve ¥nemiô [The Life of 

Dr. Fazēl K¿­¿k and his Significance in Our National 

Struggle], whereas the Kēbrēs T¿rk Tarihi 1 [Turkish Cypriot 

History 1]  textbook covers the subjects óOsmanlēlar ¥ncesi 
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Kēbrēsô [Cyprus Before the Ottomans], óKēbrēsôta Osmanlēlarô 

[the Ottomans in Cyprus] and óSosyo-Ekonomik Hayatô 

[Socio-economic Life during the Ottoman Era]. As mentioned 

above, the withdrawn textbooks were divided into two years 

and for the first year of the high school pupils read only these 

subjects.  The subjects that concern the period of British 

administration and the establishment of the Republic of Cyprus 

were studied in another textbook, interestingly with a different 

title: Kēbrēs Tarihi (1878-1960): Kēbrēsôta Ķngiliz Dºnemi 

Siyasi Tarihi [Cyprus History (1878-1960): The Political 

History of Cyprus during the British Era].  

 In other words, Kēbrēs Tarihi (1878-1960) [Cyprus 

History (1878-1960)] was the sequel to Kēbrēs T¿rk Tarihi 1 

[Turkish Cypriot History 1] and it is unclear why they gave 

different names for the same course. Here, again, a survey of 

the titles reveals the different perspective of the withdrawn and 

the current 2009 textbooks. The former textbook begins with 

the title óThe History of Cyprusô 82 Years of Colonisationô and 

ends with the establishment of the Republic of Cyprus. Before 

giving specific information from the textbooks, it is necessary 

to compare the titles as they reveal the fact that there is a big 

difference in terms of the discourse between the withdrawn and 

the 2009 textbooks. The former textbooks try to not to see the 

óotherô in a negative sense but to take a humanistic stance. In 

the óprefaceô of Kēbrēs T¿rk Tarihi 1 [Turkish Cypriot History 

1], the writers of the textbook say that:  
 

Contemporary history education aims to encourage critical 

thinking and to show a way for youngsters that develop their 

own ideas. Nowadays, history not only deals with political 

issues but also social and cultural changes that are holistic and 

critical in principle. One of the aims of contemporary history 
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is not to deny the existence of the other but to look the events 

from a multicultural perspective.
48

 

 

 If one looks the preface of the older Vehbi Zeki Serter 

9
th
 grade textbook, which is entitled óAbout the New Turkish 

Cypriot Textbooks,ô one can see that it reflects a completely 

different ideology. In that sense, it is not difficult to argue that 

the textbooks have changed in terms of page design and in the 

way that they narrate events, which is another significant 

element in history discourse because it is commonly argued 

that history can be produced through narration. As the ónew 

commissionô say in their preface to the 2009 book: 

 
As the Commission of History of the Education Authority, we 

would like to emphasise that the reason we wrote this history 

book was to provide historical facts, to say that Turkish 

Cypriots are a sovereign power on this island; and to educate 

youngsters who appreciate their own republic and the state, 

who are peaceful, and who are bonded to Atat¿rkôs 

revolutions, principles and the notion of óPeace at home, peace 

in the world.
49

 

 

 III a.1) Narrating the Past, but How? A 

Comparative Analysis of the Discourses of the 

withdrawn textbooks and the 2009 textbook 
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 It is well known that narration is an important element 

not only in history education but also in other fields, since it is 

the way that one make utterances, and that people ólearnô or 

óunderstand.ô Since being a part of the nation something that 

we ólearnô, narration becomes more and more significant while 

óestablishingô the national self. In Homi Bhabhaôs words: 

 
Nations, like narratives, lose their origins in the myths of time 

and only fully realise their horizons in the mind's eye. Such an 

image of the nation - or narration - might seem impossibly 

romantic and excessively metaphorical, but it is from those 

traditions of political thought and literary language that the 

nation emerges as a powerful historical idea in the west. An 

idea whose cultural compulsion lies in the impossible unity of 

the nation as a symbolic force.
50

 

 

 According to Bhabha, although narrative might seem 

impossibly romantic, it is very powerful because it is through 

these narratives that nations are ócreated.ô History education is 

an important site for the implantation of the official narrative. 

Nevertheless, these narratives are not fictions in the sense that 

they belong to the unreal. As Jacques Ranci¯re argues, one 

does not need to ócreateô ónew history.ô The órealô (namely 

facts) can be used in a way that is based on a narrative of the 

linear form of the story/history that historians want to create. In 

Ranci¯reôs words: 

 
It is clear that a model for the fabrication of stories is linked to 

a certain idea of history as common destiny, with an idea of 

those who ómake historyô, and that this interpretation of the 

logic of facts and the logic of stories is specific to an age when 

anyone and everyone is considered to be participating in the 

task of ómakingô history. Thus, it is not a matter of claiming 

that Historyô is only made up stories that we tell ourselves, but 
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simply the ólogic of storiesô and the ability to act as historical 

agents go together. Politics and art, like forms of knowledge, 

construct ófictionsô, that is to say material rearrangements of 

signs and images, relationships between what is seen and what 

is said, between what is done and what can be done.
51

 

 

 In other words, ócreatingô or ómakingô history through 

narrative is not only a possibility for art but also for history, as 

a field, too. That is what one witnesses in Cyprus now. The 

withdrawn textbooks that were written during the CTP 

authority órevealed new factsô in the history of Cyprus based on 

peace, social history, as well as the idea of universality. They 

tried to reach their aim by explaining the history of Cyprus by 

always showing the connection between the history of Cyprus 

and the rest of the world. For example, while talking about the 

Ottoman Era, a small section is reserved for the óevents of the 

worldô, chronological information about what was happening 

elsewhere. However, the 2009 textbooks, which were written 

right after UBP authority was elected, are different in many 

aspects. Even the cover page of the new textbooks shows this 

difference: the cover page of Kēbrēs T¿rk Tarihi 1 [Turkish 

Cypriot History 1] has a picture of Kyrenia with a sailing boat. 

There is no indication about any nationality or any other thing 

but the certain connotation is of Cyprus, since it is a view from 

Kyrenia Harbour. On the other hand, the cover page of the 

2009 Turkish Cypriot History (9
th
 Grade) shows four pictures: 

the biggest one is Atat¿rk, and near to his picture on the left 

side, the coat of arms of the Ottoman Empire; below of the coat 

of arms, there is a view of the Arab Ahmet, and just next to it a 

picture of the Ottoman Sultan Selim II. Even simply looking at 
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covers shows how the discourses of the two textbooks are 

different.  

 The Kēbrēs T¿rk Tarihi 1 [Turkish Cypriot History 1] 

book can be seen to be more neutral, whereas the 2009 book 

seems to aim to show that óCyprus is a Turkish islandô. The 

cover page of the second history book (History of Cyprus 

1878-1960) is closely related to the contemporary history of 

Cyprus through its use of pictures from the Ottoman period, the 

British period, as well as the establishment of the Republic of 

Cyprus. Again, the content of the two books shows that the 

former talks about the issues in a broad perspective, whereas 

the latter is more Turkish-centric in its approach. An example 

of this can be seen the presentation of the handover of Cyprus 

to British administration. The (History of Cyprus 1878-1960) 

textbook begins by giving information about the history of the 

world, mercantilism and colonialism (pp.1-12), while the 2009 

book talks about the issue in a much more ólocal perspectiveô, 

which means that instead of giving background information 

about the issue, the book looks at the British Empire in terms 

of its relationship with Ottoman history (pp.70-72).  

 Using Ranci¯reôs ideas on history, then, one can say 

that history is a bricolage inscribed by historians. However, 

this does not mean that history textbooks are the only ótoolsô 

from which we learn history. Instead, as Ranciere argues, 

ócertain factsô are used to legitimise the óintended policyô. 

Narratives, in this sense, are important because they can used 

to ófabricateô certain kind of history as a common destiny, and 

history textbooks and teaching are materials that 

instrumentalise this ólogic of facts.ô Ranci¯reôs claim is 

significant because óhistory as logic of storiesô is not only 

relevant for the arts but also in the field of history.  



  ~ 35 ~ 

 III a.2) Comparison of the Cyprus History 

Textbooks, Grade 9 and 10  

 (Kēbrēs T¿rk Tarihi 1 [Turkish Cypriot History 1] 

and Kēbrēs T¿rk Tarihi [Turkish Cypriot History] 

9) 

 

 One of the first big differences between (Kēbrēs T¿rk 

Tarihi 1 [Turkish Cypriot History 1] and 2009 textbooks lies in 

the fact that the former curriculum was divided into four books, 

whereas the new one is only two. This, of course, leads to a 

visible change in terms of many things: the new textbooks 

written under the auspices of the new authority have fewer 

pages than the old ones. For example, Kēbrēs T¿rk Tarihi 1 

[Turkish Cypriot History 1] for the 9
th
 grade is covered in only 

three chapters in the 2009 version: óCyprus before the 

Ottomansô (14 pages long), óThe Ottomans in Cyprus (39 pages 

long), and óSocio-Economic Life During the Ottoman Era (47 

pages long). For the 10
th
 grade, pupils read History of Cyprus 

(1878-1960), which covers the British period in Cyprus as well 

as contemporary political history of Cyprus. The subjects in 

this book were: óThe Handover of the Administration of 

Cyprusô (30 pages long), óCyprus between the Era of two 

Global Warsô (23 pages long), and óThe Path towards an 

Independent Cyprusô (25 pages long). The book ends with the 

establishment of the Republic of Cyprus in 1960.  

 The 2009 textbook, entitled óTurkish Cypriot History, 

9
th
 Gradeô begins with óCyprus in the Prehistory and in the 

Middle Agesô (8 pages long), óThe Conquest of Cyprus by the 

Ottoman Stateô (22 pages long), óCyprus during the Ottoman 

Administrationô (35 pages long), óBritish Colonial 

Administration in Cyprus (1878-1960) (33 pages long), and 

óThe Life of Dr. Fazēl K¿­¿k and his Significance in our 

National Struggleô (7 pages long). To compare the books in 
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terms of page numbers, the 2009 textbook is 116 pages long, 

including references. The Kēbrēs T¿rk Tarihi 1 [Turkish 

Cypriot History 1] book is 109 pages with references, while the 

second is 85 pages.  

 It is obvious that the former textbooks contained much 

more information than the new one. One can say that it 

contained a great deal of detail, especially the Kēbrēs T¿rk 

Tarihi 1 [Turkish Cypriot History 1] volume. This can be seen 

in the many columns on the pages in sections named óKey 

wordsô. Some examples are óthe Templarôs Knightsô (p.7), 

óBrief History of the Crusadesô (p.5), óFirmanô (p.27), óSancakô 

(p.37) and óCommunityô (p.58). The óEvents in the Worldô 

section contains information about what was happening 

elsewhere in the world at the time, and there is a small section 

giving biographical information about famous historical figures 

(in relation to Cyprus of course), such as Richard the Lionheart 

(p.7), Pierre I, a Lusignan King (p.8), Selim II (p.15) and Lala 

Mustafa Paĸa (p.20). 

 However, the new textbook contains less information. 

Kēbrēs T¿rk Tarihi 1 [Turkish Cypriot History 1] heavily 

focused on social history during the Ottomans, which again 

reflected the perspective of the old CTP authority. In fact, 

social history was the most strongly emphasised element in the 

2004 textbooks.
52

 In contrast, given the content and the pages 

that covered, the most important element in the new textbooks 

written under the UBP authority is the significance of the 

national struggle of the Turkish Cypriots. As the óPrefaceô 

states,  

 
At the history commission, we would like emphasise the aim 

of writing our history books as this: to light on historical 

truths, to state that Turkish Cypriots are sovereign on this 

                                                 
52

 For more information about this thing, see POST Research Institute 

(2007).  



  ~ 37 ~ 

island, and to educate enlightened young people who 

appreciate their republic and state, are peaceful, devoted to 

Atat¿rkôs revolutions and principles, and the notion of óPeace 

at home, peace in the world (p.vi).  

 

 The book has several sections in addition to the main 

narrative. The section óhistorical notesô can be considered as 

more or less the same thing as the ókey wordsô section in the 

Kēbrēs T¿rk Tarihi 1 [Turkish Cypriot History 1] and History of 

Cyprus (1878-1960). Like the óactivitiesô part in the former 

books, the new book contains some questions under the title 

óletôs researchô. óLetôs researchô basically consists of a question 

for pupils to research. There are also small amounts of 

information under the title óLetôs know this.ô All these small 

sections can be found within the chapters, as with the Kēbrēs 

T¿rk Tarihi 1 [Turkish Cypriot History 1]. One difference can 

be found at the beginning of the each chapter. The new 

textbook has a separate page for each chapter and asks several 

questions before the beginning of the chapter. The old one did 

the same thing under the section óactivities.ô One can say that 

the main difference between the óoldô and the ónewô textbook 

resides in the notion that in the former textbooks, the writers 

had a much óglobal perspectiveô. This can be seen in the way 

they explain each chapter. For example, in every chapter they 

begin with general information and then go on to its relation 

with Cyprus, whereas, the latter textbook mostly talks about 

the issues in relation to Cyprus and/or Turkishness (in 

Turkey).
53
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 For example, in KT2, the beginning of each section begins with a much 

more global perspective. For example, the section talks about the handover 
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and the world (pp. 1-12). The second section which talks about the situation 
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st
 and the 2

nd
 World Wars (pp. 31-34), and the 

section about the independence of the Republic of Cyprus begins with some 
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 In the chapter about the Ottomans in Cyprus, the old 

textbook asks the questions,  

 
1. Research the reasons why the Ottomans conquered the 

island of Cyprus 

2. What were the aims of the Ottoman State when they were 

conquering the East Mediterranean and its periphery? 

3. Before conquering Cyprus, where else did the Ottomans 

conquer in the Mediterranean?ô (Kēbrēs T¿rk Tarihi 1 [Turkish 

Cypriot History 1], p.15).  

 

 On the other hand, the 2009 textbook asks questions 

such as,  
 

1. What was the position of the Ottoman State in the world 

politics during they conquered Cyprus? 

2. Examine the geopolitical and geostrategic position of 

Cyprus. 

3. What is the meaning of Cyprus for the Christian world? 

4. Study the behaviours of the local people of Cyprus while 

the Ottomans were conquering the island (p. 9). 

  

                                                                                                        
information about the situation in the world after the 2

nd
 World War (pp. 55-

60) and then moves to Cyprus. However, the new textbook, directly begins 

by giving information regarding the significance of the events and their 

relation with the Ottomans/Turks or Turkish Cypriots. In that sense, one can 

say that it has a more ólocal perspectiveô since the book sees events mostly 

regarding its relation with Cyprus. For example, in Kēbrēs T¿rk Tarihi, 9. 

Kitap, the section that talks about the British Colonial Regime, directly 

begins by giving information about the Ottomans and the British Empire in 

19
th
 century (p. 70). The subsection that talks about the 1

st
 World War again 

is mostly limited to Cyprus but not the reasons of the war in general (p. 75). 

On pages 84-85, information is given about what happened during and after 

the 2
nd

 World War but again, it is very limited. In brief, one can say that 

there is a óbig differenceô in terms of the perspective of the writers of the 

textbook. 
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 The questions in the textbooks lead pupils in different 

directions. The questions in the former book can be seen as 

neutral, since they are more about general information 

regarding the Ottoman Empire and its relation with their 

interest to Cyprus. But the new textbookôs questions take the 

Ottoman Empire as their centre, and ask questions with an 

ethno-centric approach. Also, although both textbooks talk 

about the same events, the narration is constructed differently. 

For example, both textbooks talk about how the Ottomans 

conquered the island and the assistance that the local people of 

Cyprus gave while capturing the island. However, the 2009 

textbook repeatedly emphasises that the Turks were always 

peaceful and never wanted to make war (p. 14). In contrast, 

Kēbrēs T¿rk Tarihi 1 [Turkish Cypriot History 1]  textbook 

talks about the conquest of Cyprus as being a quite normal 

thing in the history of the island, as well as the history of the 

Ottoman Empire. The subsection that talks about the óresults of 

the conquestô is a summary of the succession of the Ottomans 

after the conquest of Cyprus (p. 18).  

 Another example of telling óthe same storyô using a 

different narrative is the account of the riots against the 

Ottoman administration. Both textbooks talk about the support 

of Archbishop Kyprianos for the Greek independence riots, but 

the new textbook gives almost three pages for this subject and 

the writers give information about the Megali Idea of the 

Greeks. The former book also indicates that the Archbishop 

Kyprianos aimed to connect the island with Greece, but it does 

not state that all Greeks wanted to unify the island with Greece. 

One can say that the new textbook, through its language, 

inevitably suggests that Greeks and Greek Cypriots are the 

same and the óotherô in a negative sense. In the last paragraph 

before the section óworks of the Ottomans in Cyprusô, the book 
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talks about how the Greeksô idea of Enosis had been prevented 

in 1974.
54

  

 In the old book, social history features heavily, whereas 

the new book mostly gives information about the things that 

the Ottomans did. For example, in order to show the 

relationship between the Muslims and the Christians (mostly 

Greek Orthodox), the 2004 book claims that especially in 

Nicosia, Muslims and Christians always co-existed (p. 68). In 

the 2009 book, there is nothing about the things that Muslims 

and Christians (Turkish Cypriots and Greek Cypriots) had in 

common.  

 

III a.3) Comparison of the Cyprus History 

Textbooks, Grade 9 and 10  

(Cyprus History 1878-1960 and Kēbrēs T¿rk Tarihi 

[Turkish Cypriot History] 9 ) 

 

 Both textbooks begin by giving some information 

regarding the British Empire and its relationship with the 

Ottoman Empire. However, the biggest difference is that the 

Cyprus History 1878-1960  book gives a detailed accounts of 

mercantilism, colonialism, and how British Empire became 

interested in Cyprus (the Suez canal and European 

imperialism) (pp.1-12). The 2009 book gives information 

putting the Ottoman Empire at its centre (pp.70-71). The old 

book talks about the changing of administration as being a 

ónormalô thing, which suggests that in the history of Cyprus, 

many different civilisations took administration of the island. 

On the other hand, the new book presents the handover as óhow 
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the sufferings of the Turkish Cypriots beganô (p. 72). The 

former book was Cyprus-centric, whereas the new one is 

Turko-centric. In the section óThe Handover of Cyprus to 

Britainô there is a quote from Winston Churchill, who says that 

the ópeople who live in Cyprus are not Greeks but local people 

who are a mixture of the Egyptians who migrated to the island 

and the local people of Cyprus. Only the Greek language made 

them [Greek Cypriots] feel that they are following the Greek 

cultureô (p. 73). This is a nice example of Ranci¯reôs point: the 

órealô is used in a way that constructs a completely different 

narrative.  

 The new textbook prefers to use a narrative that is based 

on the difference between Turkish and Greek Cypriots, but the 

old textbook prefers to construct a narrative that is based on the 

view that all the incidents of the past were bad, but considering 

the experiences of the rest of the world, they were not unusual. 

In other words, although there were óstrugglesô against 

colonialism and a rise of nationalism, similar things happened 

in other parts of the world too. The new textbook gives many 

examples about how Greek Cypriots wanted Enosis so that 

pupils indirectly create the image of the óotherô in their minds 

(p. 73; p. 74; p. 75; p. 76; p. 80). The new textbook also 

contains some ónew informationô that has never been published 

before: for example, on page 75, the book talks about the 

óMeclis-i Mill´ [National Parliament]ô and its significance. 

Page 78 gives information about when Turkey signed the 

Lausanne Agreement and Turkish Cypriots were given a 

chance to choose between British or Turkish citizenship: those 

who preferred Turkish citizenship went to Turkey. For the first 

time, writers say that óAtat¿rk thought that if many Turkish 

Cypriots migrated to Turkey, it would be harmful [for Turkey 

as well as Britain], so he sent delegates to Cyprus and finished 

the procedureô (p. 78).  
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 Under the title óĶnkēl©plar ve Kēbrēs T¿rkleri 

[Revolutions and the Turkish Cypriots],ô the 2009 book states 

that Turkish Cypriots followed the Turkish revolutions, and in 

order to learn the situation the new Republic of Turkey sent 

printing machines to the island (p. 82). In order to show how 

Turkish Cypriots appreciated Turkey from the beginning, the 

visit of the Hamidiye ship from Turkey is given as an example. 

The last paragraph of the section is about how Turkish Cypriots 

suffered during British rule in terms of their culture and 

national identity. New information is given here: óSeveral 

months after Atat¿rkôs death, a film about the life of Atat¿rk 

arrived to the island but the colonial governor banned the 

screening of the filmô (p. 83). The section óOur Cultureô is 

composed of two parts: óKēbrēs T¿rklerinin Sinemayla 

Tanēĸmasē [The Acquaintance of Turkish Cypriots with 

Cinema]ô and óDar¿l-Elhanôēn Kurulmasē [Establishing Dar¿l-

Elhan Turkish Music Group]ô (pp. 100-101). These two pages 

are the only parts in the book that talk about the culture of 

Turkish Cypriots in addition to the conflict and politics. In that 

sense, it can be seen as a ónew thingô for the óold discourse.ô 

Before the 2004 books, there were no references to Turkish 

Cypriot culture in any way, but in these two pages some 

changes have been made, although in terms of language, 

narrative, and through the usage of pictures, both books are 

very different from each other.  

 The 2009 book can perhaps be summarised with one 

sentence. In the section óThe 1950 Plebiscite of Greek 

Cypriotsô, it is stated that according to the plebiscite which was 

done by the Orthodox Church of Cyprus, 96% of the Greek 

Cypriots said óYesô to enosis. However, in order to indicate the 

discontent of the Turkish Cypriots towards this issue, it is 

stated that: óthere is not one nation but two different nations in 

Cyprus: [these are] Turks and Greeksô (p. 90). One can say that 

this sentence has a particular significance because all of the 
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things, details and ófactsô that are used to construct the 

narrative can be fitted into this sentence. Lots of events, mostly 

bad things, have happened in the history of Cyprus. It is also 

ótrueô to say that an interethnic violence took place. Regarding 

these, Ranci¯re gives the example of a documentary: 

Documentary film, film devoted to the órealô, is in this sense 

capable of greater fictional invention than ófictionô film, 

readily devoted to a certain stereotype of actions and 

characters. Chris Markerôs Le Tombeau dôAlexandre (The Last 

Bolshevik), the object of the article you refer to fictionalises 

the history of Russia from the time of the czars to the post-

communist period through the destiny of a film maker, 

Alexander Medvedkin. Marker does not make him into a 

fictional character; he does not tell fabricated stories about the 

USSR. He plays off of the combination of different types of 

traces (interviews, significant faces, archival documents, 

extracts from documentary and fictional films, etc.) in order to 

suggest possibilities for thinking this story or history.
55

 

 

 Ranci¯reôs arguments can be made not for only the new 

history book but also for all history books. To put it another 

way, Ranci¯re basically talks about the bricolagisation of 

history, a history that is constructed, not ófictionô because there 

is no need to ófictionaliseô history. The very way of using 

ófactsô and combining them according to the narrative that one 

want to use inevitably óchangesô history. In that sense, it 

becomes almost impossible to talk about one factual history, 

not the history, but a history that is multiple, open to debate, 

used/played according to oneôs wishes.  

 The textbook written during the CTP authority also 

óprovesô this: writing history itself inevitably ócreatesô a kind of 

narrative that ónations, like narratives, lose their origins in the 

myths of time and only fully realise their horizons in the mind's 
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eye.ô
56

 In contrast to the new textbook, the old book has a 

different perspective, although they talk about the same time 

periods in Cyprus. The old book is more Cypro-centric than the 

new one. The new book shows Greek Cypriots as the óotherô, 

but the old book does not have the same point of view. On the 

contrary, it can be read as more anti-British in its discussion of 

the ódivide and rule policyô of the British (p.19, p.21, p.24, 

p.69). The handover of administration from the Ottomans to 

the British is narrated not in a way that ócreatesô opposition, but 

as a ónormalô thing, since the administration of Cyprus changed 

many times because of its geographical location. In chapter 2, 

entitled óĶki K¿resel Savaĸ Arasēnda Kēbrēs (1914-1945) 

[Cyprus between two Global Wars (1914-1945)]ô, when is 

nationalism explained, the writers claim that óinevitably, 

Cyprus was influenced by the changes going on in the worldô 

(p. 32). The part about the ó1931 Riotô gives a different óstoryô 

of the events. In the old book, it is stated as a ófactô that 

Mēsērlēzade Necati Efendi [Necati ¥zkan] collaborated with the 

Greek Cypriot members of the parliament against the new 

taxation law. However, although the old book also mentions 

the fact that the ó1931 riot is known in history as the 1931 

Enosis riotô and they also indicate that óboth communities were 

thinking alike, except in Enosisô (p. 46).  

 
III b) Comparison of the Cyprus History Textbooks, Grade 11 and 

Grade 12  

 III b.1) Cyprus History 1960- 1968 

 

 Cyprus History textbook for Grade 11 covers the period 

between 1960 and 1968. It is the third book out of the four set 

of books written for the upper secondary schools. The subtitle 
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of the book is óCyprus Political historyô. The authors and the 

research committee members were Mete Oĵuz, Koral ¥zen and 

Z¿hal Mustafaoĵullarē. The first page of the textbook includes 

the text of Turkish national anthem, as determined by the 

Turkish Cypriot constitution. Turkish and Turkish Cypriot 

flags, as usual, stand together above the text. The next page 

features Atat¿rkôs óGen­liĵe Sºyleviô, his celebrated speech to 

Turkish youth, asking them to preserve the Turkish republic 

and its future despite the hardships and confrontations they 

might face. The following page is the authorsô foreword, 

stating their objectives for the teaching the modern history of 

Cyprus: encouraging critical thinking and inquiry, contributing 

to the establishment of a connection between the political 

developments of the 1960-8 period with the developments in 

the world, enabling students to freely express their opinions 

and assumptions, and improving multi-perspectivity. The 

authors explain that they considered new teaching 

methodologies in teaching history and ask for positive 

criticisms for the further improvement of the textbook. The 

textbooks consist of three main chapters. The introduction is óa 

short glance to the British periodô, chapter one covers óthe 

establishment of the Republic of Cyprus and afterô, chapter two 

deals with ólife in Cyprus the early years of the Republicô and 

the last chapter covers ódisputes in the Republic and inter-

communal conflictô. 

 The British period in Cyprus is briefly explained in the 

first chapter. The British Empireôs desire to be a dominant 

power in the Middle East was strengthened by its possession of 

Cyprus. Although the local communities of Cyprus were not 

initially against the British rule, the changing balance of power 

and the ideology of nationalism during the twentieth century 

led to mobilisation against the British. Cyprus was loaned to 

the British Empire in 1878 and annexed unilaterally in 1914.

 In the Lausanne Peace Treaty of 1923 Turkey accepted 
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that Cyprus was a British territory. The biggest trouble during 

the British period is explained as the Greek Cypriot riots of 

1931. These were the years that Turkish and Greek nationalist 

ideas were developed. Unlike the previous textbooks, the 2004 

textbook mentions the existence of Turkish nationalism in this 

period. In this way, Turkish Cypriots are shown to share 

responsibility for the eventual war and the division of the 

island. After briefly referring to Enosis and the 1950 plebiscite 

for self-determination, the authors of the textbook talk about 

the internalisation of the Cyprus conflict. The 1955-58 inter-

communal conflicts and related incidents are mentioned in just 

one sentence on page 3. Next, they mention the military 

organisations established by the Turkish Cypriots to fight 

against Enosis and EOKA, such as Kara­ete, 9 Eyl¿l ­etesi, 

Volkan and TMT. Here the authors again share the 

responsibility for the military organisation of the two main 

communities of Cyprus. There are two pictures illustrating the 

opposing nationalisms in the island: the TMT emblem with its 

wolf symbol and a picture representing Greek Megali Idea, 

with the eagle as a background motif.
57

 A question at the end 

of the chapter asks the students to analyse both pictures. 

 Before moving on to the chapter covering the 

establishment of the Republic of Cyprus and after, there is a 

timeline from 1959 to 1968 with pictures of the leaders of both 

communities, maps, newspaper archives and soldiers. This 

chapter begins with a huge picture showing the signing of the 

Zurich and London Agreements for the establishment of the 

Republic of Cyprus. There is a quotation from the Ethnos 
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newspaper celebrating the election of Dr. K¿­¿k as Vice-

President. The message is a gesture of good will for the start of 

the new state. Section A, while explaining the road to the 

signing of the Republic of Cyprus Agreements portrays the 

international political context of the time and refers to the 

Greek, Turkish and British membership of NATO. The 

Establishment Agreement, the Guarantee Agreement, the 

Military Alliance Agreement and the constitution are named 

without further information. However, the Guarantee 

Agreement was much debated and was exposed to various 

interpretations by the involved parties, and the Military 

Alliance Agreement signed by the Republic of Cyprus, Turkey 

and Greece is included in the chapter in their original form. 

There is also a short summary of both agreements with 

discussion questions such as, ówhy do you think Guarantee 

Agreement was needed? Do you think it was necessary? 

Discuss it!, Evaluate the second and fourth articles.ô These 

questions encourage critical thinking, and they also touch upon 

the very core of the Cyprus conflict. The next question asks 

why Britain maintains two military bases in Cyprus and then 

encourages a discussion.  

 Following the Zurich-London Agreements, the textbook 

mentions the elections for the formation of the legislative and 

executive organs of the Republic of Cyprus. This part talks 

about the Greek and Turkish Cypriot electorate, adding that 

Armenian, Maronite and Latin communities of Cyprus decided 

to join the Greek Cypriot community. It also provides the 

names of the candidates and refers to Ayla Halit Kazēmôs 

election to the Council of Representatives as the only Turkish 

Cypriot woman Member of Parliament. The history of women 

is not mentioned in the previous textbooks in this way. There is 

also a picture of Dr. K¿­¿k carried on the shoulders of the 

people, with a quotation from the Ethnos Greek Cypriot 

newspaper congratulating Turkish Cypriots for achieving 
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communal consensus in his election. There is a discussion 

question here again for the students to evaluate the Greek 

Cypriot news story on Dr. K¿­¿kôs election by considering the 

realities of the period. Like the beginning of the textbook, 

another timeline is used to describe the administrative structure 

of the Republic of Cyprus. This is a simple and creative way of 

teaching such a complicated administrative system. After this, 

short biographies of the six elected representatives and 

ministers are given, including Orhan M¿derrisoĵlu, Glafkos 

Klerides, Niyazi Manyera, Polikarpos Yorgacis, Mustafa Fazēl 

Pl¿mer and Osman ¥rek. There are not equal numbers of the 

T/C and G/C leaders, but it is a shift from previous practices. 

Students had traditionally learned only the names of the main 

Turkish Cypriot leaders: first Dr. Fazēl K¿­¿k and then Rauf 

Denktaĸ. During his Presidency, Denktaĸ was praised as the 

liberator of the Turkish Cypriots. Including the names of other 

Turkish Cypriot figures is important to challenge this óleader of 

a nationô concept. This section ends with a picture of President 

Makarios and Vice-President Dr. K¿­¿k in a village visit 

listening the citizensô complaints, which is a very positive 

image of past co-operation between the two communitiesô 

leaders.  

 Section B describes the Constitution of the Republic of 

Cyprus. It summarises the significant articles of the 

Constitution and poses many questions at the end that supports 

critical thinking, guiding students to investigate issues that 

caused tension and fighting in Cyprus. The next subject is how 

the declaration of the Republic was received by the people of 

Cyprus. Reflection on the declaration is shown in the coverage 

of various newspapers from the Turkish Cypriot, Greek 

Cypriot, Turkish and Greek press. It reveals that Turkish 

Cypriots were more excited about the independence of Cyprus 

than their Greek counterparts. Discussion questions and a 

homework exercise follow the text, helping the students to 
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inquire into the expectations of the Turkish and Greek 

communities regarding the Republic. 

 After the establishment of the Republic of Cyprus, the 

next subject is the international relations of the new state. It 

starts with the membership of the Republic of Cyprus in many 

interternational organisations, such as the United Nations, 

NATO, the European Economic Community and the 

Commonwealth of Nations. This is followed by the history of 

the European Union and Cyprusô relations within it. An 

unusual question asking students to ódiscuss the issue of the 

Republic of Cyprusô full membership to EU without the 

consent of the Turkish Cypriotsô is tacked on to the end. The 

expression of studentsô opinions on political matters, especially 

regarding the Cyprus problem, has traditionally been one of the 

closed areas of education in the northern part of Cyprus. 

Encouraging students to state their personal opinions on a 

political matter is a dramatic shift from the traditional 

approach, and this is one of the merits of this textbook.  

 Prior to explaining the sensitive period of the inter-

communal fighting, the textbook talks about the establishment 

of NATO, NATO-Cyprus relations and the position of Cyprus 

in the Non-Aligned Movement. In this way, the international 

political situation surrounding Cyprus is highlighted to enable 

students to have a broader perspective on the local troubles. 

 Section D has the subtitle óRising Issues in the Worldô 

and covers the Cold War period, the Warsaw Pact, the Cuban 

Missile Crises, the Berlin Wall, the Greek military junta, and 

May 27th Coup in Turkey. The opening statement proposes 

that during the years following the declaration of independence 

of Cyprus, there were important developments in the world. 

These developments influenced the Republic of Cyprus and its 

guarantor powers in different ways. In this part, a research 

topic asks students to compare the economic and political 

systems of the West with Eastern block countries. This chapter 
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depicts the military takeovers in the two ómotherlandsô and the 

interruption of democracy as having negative repercussions for 

Cyprus, making the resolution of the conflicts among the two 

communities in Cyprus more difficult. This chapter finishes 

with a homework exercise asking students to search for other 

significant political developments in the world during the 

1960s. An important note following the óRising Issues in the 

Worldô section explains that events óhave been placed 

according to their importance, the Greek coup d'®tat and the 

27th May coup were the most important incidents affecting the 

motherlands of the Turkish and Greek Cypriotsô. There is a 

blank page after this with instructions to attach three 

newspaper articles regarding the chapter and to provide 

information about them.  

 Chapter two is entitled óLife in Cyprus during the Early 

Years of the Republicô. Part A commences with the social and 

economic life of Cypriots in the 1960s and describes economic 

hardships such as famine, unemployment, and migration 

abroad, especially to the UK. The authors add a piece of oral 

history about the occupations of the 1960s, using the memories 

a shoe maker, a quilt maker (yorgancē), acircumciser 

(s¿nnet­i), a sweet maker,  a drummer (davulcu) and others to 

explain the relationships between the communities of Cyprus at 

the time. There are two research topics at the end of this part. 

The first is to investigate reasons for immigration to the UK 

and asks students to interview their relatives. The second 

question is very interesting. It asks which communities (ethnic 

and religious groups) lived in Cyprus in the 1960s and in the 

present. It asks students to give examples of the common 

cultural aspects of people who spoke different languages and 

belonged to different religions. This research question 

encourages critical thinking, targets continuity and change with 

regard to past and present, and supports multiperspectivity.  
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 Part B covers educational affairs in the years 1957-58 

under British colonial rule just before independence. It 

continues with the reorganisation of education and schools 

during the inter-communal conflicts and goes on look at the 

education system in the early years the Republic of Cyprus. 

After briefly referring to the interruption of education due to 

the 1963 incidents, Part C moves on to the Turkish and Greek 

Cypriot press in the early years of the Republic. This section 

names the newspapers of the time and states their political 

positions. Among other newspapers, it emphasises the 

Cumhuriyet (Republic) newspaper, which took an unusual 

position by ótaking up the mission to support the Republic 

despite dozens of news stories from the Greek Cypriot press 

against the Republicô (p.60). Two writers for the Cumhuriyet 

newspaper Ayhan Hikmet and Ahmet Muzaffer G¿rkan were 

killed by unknown people in 1962. This information has been 

erased in the 2009 textbooks.
58

 This also section includes three 

major Greek Cypriot newspapers. However, it uses divisive 

language while talking about the political principles and goals 

of newspapers on both sides, creating the usual us-versus-them 

dichotomy. 

 The final section of the chapter covers the other 

religious groups of Cyprus, the Armenians and Maronites, and 

their rights in the 1960 Constitution. There are anecdotes about 

the Armenians and Maronites. The absence of these minority 

groups and their history in the old Cyprus textbooks has been 

criticised by some progressive historians and educators. Until 

recently, the textbooks referred only to the two major 

communities of Cyprus and their political history and struggles 

for power in the island. Within this context, this volume breaks 
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away from the traditional approach and can be considered to be 

progressive.    

 Chapter three covers one of the most sensitive periods 

of the history of Cyprus: disagreements over the Constitution 

between 1960-63, the 1963 incidents, the failure of 

constitutional order, warfare, the ómartyrsô, the division of the 

island and the separation of the two communities. The title 

óDisputes in the Republic and Greek Cypriot Aggressionô 

seems to contradict the general approach of the textbook. Part 

A tackles the contested issues of the Constitution. Complicated 

administrative structures caused problems that the authors list 

as óvoting in the Council of Ministers, the predicament of 

separate municipalities, Constitutional Court, veto rights, the 

ethnic ratio of the public services, army crisis, and the problem 

of tax lawô. These problems are primarily demonstrated to be 

the consequence of the complex structure of the Republic of 

Cyprus, but nonetheless they are presented from a Turkish 

Cypriot point of view. The thirteen Provisions for the 

amendment of the Constitution proposed by President 

Makarios are also explained from the Turkish Cypriot official 

historical perspective. On the other hand, there is a classroom 

activity dividing the class into two groups and asking one 

group to find out why Makarios wanted to amend the 

constitution and asking the other group to present the positive 

and negative results of the amendments for Turkish Cypriots. 

With this activity students may develop a critical approach 

towards one of the most heated topics in Cyprusô history.  

 Part B is entitled óGreek Aggression and 

Migration/Exileô. It starts with the establishment of EOKA and 

its secret agenda for destroying the Republic of Cyprus. There 

is a poster illustrating the Megali Idea aspiration of the Greeks 

and three different photos showing soldiers from both sides. 

After this, the reasons for the establishment of the TMT are 

explained as defending the Turkish Cypriot community against 
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EOKA military resistance and uniting various defence units 

under one umbrella. There is only one statement about the 

ósecretô Akritas Plan, which is another disputed subject in 

Cyprusô history. A study question appears right away asking 

students what this plan was and what it aimed for. Instead of 

teaching that this secret plan was designed to wipe out the 

Turkish Cypriots from Cyprus, as in the previous textbooks, 

this volume simply spells it out and leaves the rest to classroom 

discussion. The 1963 incidents are narrated objectively. The 

visual images include pictures of UN soldiers. There are no 

bloody pictures of murdered children, as in the previous 

textbooks. Without going much into the details of the 1963 

struggles, it moves on the foundation of the BRT radio. The 

next theme explains the British request to organise the London 

Conference, which failed to achieve a solution and resulted in 

Turkeyôs application to the UN and the arrival of UNFICYP 

troops in 1964. The legendary Erenkºy Resistance follows this, 

depicting the importance of the region for Turkish Cypriot 

defence and the sacrifice of university students to protect the 

area and the people there. The 1963-68 period is described as 

óthe period of struggle for equality, liberty and peace, and in 

this struggle many of our people lost their lives and many 

people have been missing since thenô (p.53). After this, the 

work of the Committee of the Missing Persons in Cyprus, 

which began in 2006, is mentioned. The section mentions not 

only the Turkish Cypriot missing persons of the 1963-1974 era, 

but also the Greek Cypriot missing persons of the 1974 Cyprus 

war. However, we still have two different versions of the same 

incidents in Cyprus. The 1974 war is described as a óPeace 

Operationô, but at least not as the óHappy Peace Operationô, as 

it has been before. 

 Under the title ó1963 Aftermath and Turkish Cypriotsô 

the next section covers the economic siege of Turkish Cypriots 

organised by the Makarios regime, and the expulsion of 
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Turkish Cypriots. In this period, ó4000 Turkish Cypriots were 

dismissed, 527 houses were destroyed and 2000 houses were 

damaged; thus, 25,000 Turks had to emigrateô. The section 

adds that the Greek Cypriot administration even tried to hold 

back aid provided by the Turkish and Pakistani Red-Crescent 

and the UN. Turkish Cypriot representatives of the Council of 

Ministers could not partake in the meetings due to the lack of 

safety until 1965. Subsequently, the chapter includes the 

Ge­itkale-Boĵazi­i incidents using very descriptive language 

devoid of fierce words and bloody pictures. It then refers to the 

Provisional Turkish Cypriot administration for people living in 

the enclaves, listing the names of the various Turkish Cypriot 

administrations established between the years 1963-83. This 

section proceeds to cover the fruitless negotiations that started 

in 1968 in Beirut and continued with intervals until 1974. 

   

 In conclusion, this volume covers a contentious period 

ï the period of interethnic violence in the 1960s ï which tend 

to be told by opposing Greek Cypriot and Turkish Cypriot 

official narratives and viewpoints. In previous textbooks, this 

used to be described as the period of Greek Cypriot aggression 

against Turkish Cypriots; dark, hopeless and full of dispute. In 

contrast, this textbook draws a very different picture with its 

textual and visual features. There is an extensive social history 

element, highlighting common concerns and hardships of both 

communities in Cyprus. Traditionally neglected matters of 

Cyprus history, such as the educational affairs of the time and 

the evolution of Turkish Cypriot and Greek Cypriot media, are 

also incorporated.  

 

 III b.2) Cyprus History 1968-2005 
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 The last volume of the Cyprus History textbooks for 

Grade 12 covers the period between 1968 and 2005. The author 

is Ahmet Billuroĵlu. The first page of the textbook, as with the 

previous volumes, includes the Turkish national anthem, the 

Turkish and Turkish Cypriot flags standing together, and 

Atat¿rkôs óGen­liĵe Sºyleviô. The following page is the 

authorsô foreword, which states that one of the duties of 

historians is to teach history of the geography and society 

students belong to: the ófundamental principle of education is 

to develop a younger generation who have contemporary 

values under the guidance of science, and who are capable of 

critical thinking and inquiryô. The authorsô aim in this volume 

is to teach students about continuity in the layers of local, 

regional, national and international historical incidents, and to 

help students to understand Cyprus history, especially its 

political dimensions, from the perspective of world history. 

This volume covers the most recent history of Cyprus: its 

transition from a communal group to society, the 

institutionalisation of the Turkish Cypriots and the significant 

diplomatic turning points. The author argues that we need to 

learn about the other parties involved to understand historical 

processes and thus political developments. The 

institutionalisation of the Greek Cypriots and Turkish and 

Greek relations are briefly discussed in every chapter. The 

book is composed of four main chapters. Each chapter deals 

primarily with the domestic political and economic 

developments of Turkish Cypriots and the institutionalisation 

processes in parallel to Greek Cypriotsô political 

institutionalisation.
59

 This volume is a pioneering study with 

respect to the period it reviews. 
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 The first chapter covers the inter-communal 

negotiations and the ópeace operationô in 1974. It states that the 

negotiations started in Beirut continued in Nicosia for six years 

without any result. The position of both sides is described as 

rigid. While the Greek Cypriot stance was to reduce the 

Turkish Cypriots to minority status by insisting on 

Constitutional amendments, Turkish Cypriots demanded to 

have more rights than the 1960 Constitution allowed in order to 

preserve their existence. There is a reference to Glafkos 

Kleridesô book  My Deposition which puts the blame on 

Makarios for stopping the progress of the negotiations. A 

timeline featured in the book shows two sides: Turkish 

Cypriots and Greek Cypriots. The timeline illustrates the 

opposing positions of the sides during the negotiations and the 

struggles for leadership on both sides. It also shows the first 

and the second ópeace operationsô and the reaction of the 

international community.  

 The second part of the chapter focuses on the contest 

for leadership among the Turkish Cypriots, the switch from Dr. 

K¿­¿k to Rauf Denktaĸ and the personal candidacy for the 

election of the Council of Representatives due to the 

prevention of political partiesô involvement. The third section 

is entitled óDevelopments Before and After the Peace 

Operationô, the most sensitive and contested phase of Cyprusô 

history. It commences with the 15 July 1974 coup d'®tat against 

Makarios regime, the polarisation of Greek Cypriot society, the 

overthrow of Makarios by Nikos Sampson and the 

establishment of the Hellene Republic of Cyprus. The reason 

for the split between Makarios and the Junta regime in Greece 

is explained from the official Turkish Cypriot point of view, 

which is óthe immediate desire for Enosis (union with Greece) 

by the secret organisation EOKA óBô, versus Makariosô 
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aspiration for Enosis to occur under more favourable 

conditions.ô
60

  

 Three sources are provided within the text: a Turkish 

newspaper reporting of the coup by the Greek Junta, 

Makariosôs speech at the UN Security Council in 19 July 1974, 

and Sampsonôs radio message to the public. This section 

further explains that Turkey arranged a military operation 

based on the Guarantee Agreements to restore the 

constitutional order in Cyprus (p.8). The language used is not 

aggressive. There is a picture of Turkish Prime Minister B¿lent 

Ecevit announcing the óPeace Operationô and Turkish naval 

forces arriving in Cyprus. The next source shows the map of 

the route of Turkish soldiers from Kyrenia to Nicosia. The text 

includes Rauf Denktaĸôs speech on BRT radio on the 20
th
 of 

July, 1974. The textbook outlines a class discussion based on 

the three historical resources provided. Students are asked to 

find similar reasons for the necessity of the Turkish 

intervention in the speeches of Makarios, Sampson and 

Denktaĸ. This is an example of encouraging students to 

develop a comparative perspective and to pinpoint divergent 

and parallel arguments within different sources.  

 The remaining part of the chapter covers the first and 

second round of the Geneva negotiations and the subsequent 

declaration, the second óPeace Operationô between 14 and 16 

August 1974, the massacres of the four Turkish villages Atlēlar, 

Murataĵa, Sandallar and Taĸkent by the Greek Cypriot 

members of EOKA B, the rescue of the Turkish cantons, the 

eventual ceasefire and the population shift. This volume does 

not use a divisive and antagonistic narrative when describing 

the most contested period of the Cyprus history. On the other 

hand, we can observe the influence of the Turkish official 

narration in some passages. There is no space covering either 
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the suffering of the Turkish Cypriots or the Greek Cypriots 

during the 1974 war. Yiannis Papadakis has criticised the 

revised lower secondary textbooks for denying the pain of the 

Greek Cypriots and stressing only the Turkish Cypriot grief.
61

 

This volume has no coverage of the tragedy of people and uses 

very descriptive language. It ends with an evaluation of the 

reaction of the international community in response to the first 

and second óPeace Operationsô, the United Nations General 

Assembly decision, the USAôs military embargo against 

Turkey and the positions of the UK and the USSR.   

 The second chapter covers Cyprus in the new period 

and the re-structuring of the 1974-1983 era. Due to the growing 

population of Turkish Cypriots and the new political situation 

in the northern part of Cyprus, it is stated that the Turkish 

Cypriot Administration evolved to a higher level with the 

Autonomous Turkish Cypriot Administration on October 1, 

1974. Turkey and the Turkish Cypriot side proposed a federal 

solution for the Cyprus problem on the basis of the bi-zonal 

configuration following the 1974 óPeace Operationô. Along 

these lines, the proclamation of the Turkish Cypriot Federal 

State and its final goal is been explained. Another timeline is 

used to illustrating the restructuring in Cyprus between the 

years 1974-83. It has four lines: Turkish Cypriots, the Cyprus 

conflict, Greek Cypriots and Turkish-Greek relations. Turkish 

Cypriot restructuring is described as: Autonomous Turkish 

Cypriot Administration, Cyprus Turkish Federal State, bi-zonal 

federation proposal, establishment of the political parties, 

founding of public enterprises. Under this, the Cyprus conflict 

is described: Vienna negotiations, exchange of population, 

Summit Meetings of Denktaĸ and Makarios independent bi-

communal federal state thesis, Nimets Plan, Denktaĸ-Kiprianou 

Summit Meetings, fruitless negotiations, 13 May 1983 UN 
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General Assembly decision, self-determination decision of the 

Cyprus Turkish Federal State. After this, the Greek Cypriot 

line is shorter: the Republic of Cyprus rather than Hellenism, 

acceptance of Federation thesis out of necessity, the National 

Council, the death of Makarios and the election of Spiros 

Kiprianou. Turkish-Greek relations are at the bottom: the 1980 

coup d'®tat in Turkey, Turkeyôs approval of Greeceôs return to 

NATO, the Rogers Plan, Greeceôs membership of the  

European Economic Community and Papandreuôs 

manipulation of the EEC against Turkey.  

 The next subject in the Cyprus History (1968-2005) 

textbook contends with the Parliament and the Constitution of 

the óCyprus Turkish Federal Stateô. It stresses again that the 

óCyprus Turkish Federal Stateôsô Constitution aimed at a 

political solution that was to prepare the ground for a Federal 

Cyprus Republic. The textbook tries to underline is that the 

óCyprus Turkish Federal Stateô was not a secession attempt, 

which is part of the Turkish Cypriot official narrative. After 

this, the formation of political parties, the institutionalisation of 

the óCyprus Turkish Federal Stateô, elections for the Presidency 

and Parliament, the coalition authority, the political elite of the 

time and economic developments are explained. The economic 

history of the Turkish Cypriots has not been studied in the 

previous history textbooks. In this respect, this volume fills a 

missing link.   

 The second section of this chapter deals with the 

political developments of the Greek Cypriots during 1974-

1983. It states that due to the new conditions, Greek Cypriot 

and Greek leadership gave up the Enosis aspiration and 

reached consensus on a óterritorial federationô as the only 

formula for a solution (p.23). In this period the author argues 

that there has been a shift from Hellene nationalism to support 

of the Republic of Cyprus. Steps included raising the Cypriot 

flag for the first time, celebrating the independence of Cyprus, 
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starting to teach Cyprus history at schools and renaming the 

football team the Cyprus National Football Team. 

Subsequently, he refers to the polarisation of the Greek Cypriot 

society and the shaping of two separate systematic thoughts: 

the pro-Klerides bi-communal and bi-zonal instant federation 

thesis known as the órealist factionô, versus the pro-Makarios 

internationalisation of Cyprus conflict as a long term struggle. 

The victory of Makarios in the 1976 elections, the policies 

followed till his death in 1978 and the election of Spiros 

Kiprianous as the new Greek Cypriot leader are touched upon 

after this. The consecutive handling of Turkish and Greek 

Cypriot political developments is another novelty of this 

volume. 

 The third section focuses on the progress of the Cyprus 

conflict and the Summit Meetings. The five rounds of the 

Vienna negotiations, the Exchange of Population Agreement, 

the Denktaĸ-Makarios Summit Meetings and the four 

guidelines, the Common USA, Canada and UK Plan (Nimetz 

Plan), the Denktaĸ-Kiprianou Summit Meetings, and the 

fruitless negotiations of the 1979-83 era are explained in a 

descriptive way. The research question in this section is to 

interview a refugee who immigrated to the northern part of the 

island after 1974 about his/her experience. The last two 

sections of the chapter return to Turkish-Greek relations from 

1974-1983, the UN General Assembly decision of 13 May 

1983, the reaction of the Cyprus Turkish Federal State to the 

self-determination decision, and the UN Secretary General 

Perez de Cuellarôs unsuccessful guidelines. 

 Chapter three covers another sensitive phase of Cyprus 

history, the proclamation of the ñTurkish Republic of Northern 

Cyprusò ñ(TRNC)ò, political developments and the new 

resolution proposals. The reasons for claiming self-

determination, the rejection of this claim by the opposition, 

cooperation with Turkey and the declaration of ñTRNCò are 
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briefly explained. It is once again stated that the declaration 

would ease the establishment of a bi-zonal, bi-communal, 

independent and non-aligned federal state. At the end of this 

section, the author poses a discussion topic: óhow would the 

establishment of an independent authority ease the formation of 

a federal state?ô This is another example of the critical thinking 

methodology adopted by the textbook. The same timeline with 

four lines ï Turkish Cypriots, Cyprus conflict, Greek Cypriots 

and Turkish-Greek relations ï used in the previous chapters is 

employed here too, covering the period 1983-2000.  

 The next section tackles the founding of the 

ñParliamentò, the referenda for the new Constitution, the 

Republican Turkish Partyôs refusal of the proposed 

Constitution and the endorsement of the Constitution with a 

70.1% affirmative vote by the people. The textbook provides a 

research topic for the students to explore the political partiesô 

and journalistsô opinions in favour and against the Constitution 

and to evaluate their reasons. In this manner, while dealing 

with such a contested topic, the author leads the students to 

obtain multiple views and multiple perspectives. After this the 

book moves to the assessment of the declaration of the 

ñTRNCò by the international community, respectively the 

Security Council of the UN, Greece and the óGreek Cypriot 

Administrationô
62

, the Council of Europe, the USA, the UK, 

the USSR, and the Organisation of Islamic Conference. Again, 

the language used is very technical and descriptive.  

 The second part of the chapter looks at domestic 

politics and the economy of the TCc from 1983 to 1990. At the 

same time, political developments of the Greek Cypriots in the 

same period are covered. The third part concentrates on 

developments regarding the Cyprus conflict and the resolution 
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proposals of the UN Secretary General Perez de Cuellar from 

1983-1990. Rejection of the Cuellar initiatives by the Turkish 

and Greek Cypriot authorities is explained in an objective and 

technical manner once again. Greek and Turkish relations at 

the time and the domestic politics and economy of the Turkish 

Cypriot authority are covered in the next section. Political 

rivalries, harsh competitions in the elections and the split of the 

right wing UBP party are mentioned. Showing divisions among 

the Turkish Cypriots is an alternative to the nationalistic 

rhetoric, which is a monolithic construction of one nation 

against the óotherô in Cyprus. A similar approach is used to 

cover the political developments of the Greek Cypriots from 

1990-2003. As in the preceding chapters, the progress of the 

Cyprus conflict and new resolution attempts, the UN Secretary 

General Butros Galiôs Road Map, the Set of Ideas and 

Confidence Building Measures are discussed in the 1990-1994 

period. After this, the author covers the three major reasons for 

inter-communal tension from 1994-1997: the Greek Cypriot 

application to the EU, border demonstrations and the S-300 

missiles. He preserves the cautious language, avoids comments 

when referring to the violence during the border 

demonstrations and sticks to the same technical and descriptive 

wording as in the rest of the textbook.  

 The last chapter covers the European Union and the 

Annan Plan. It commences with the historical background to 

Cyprusô EU relations, the membership application of the 

óGreek Cypriot Administrationô, the shifting attitudes of the 

EU regarding Cyprus, the Cyprus Turkish Memorandum, the 

European Community Court of Justice decisions, the response 

of the Parliament and the Turkey-northern part of Cyprus 

Common Declaration and the policy shift of the Turkish side 

toward the confederation thesis. The second part of the chapter 

covers one of the most important domestic predicaments of the 

northern part of Cyprus: the economic problems; aggravation at 



  ~ 63 ~ 

the lack a civil, democratic and free political environment; the 

bankruptcy of thirteen banks (known as the óBanking Crisesô), 

and the ensuing formation of the óThis Country is Ours 

Platformô to facilitate a solution to the Cyprus problem. 

 The most recent and comprehensive resolution attempt, 

the Annan Plan for Cyprus, is covered in the next section. In 

brief and impartial terms, the book explains Kofi Annanôs 

negotiation rounds in 1997-2001, face-to-face negotiations and 

the production of five versions of the Plan as Annan I, II, III, 

IV, and V in 2002-2004, mass demonstrations, the polarisation 

of Turkish Cypriots into two camps (pro-Annan Plan/pro-

solution and anti-Annan Plan/anti-solution), the partial opening 

of the borders, the change of authority after the December 2003 

election, the final round of negotiations in Burgenstock, the 

basic framework of the Plan, the April 2004 referendum, and 

the unilateral entrance of the Greek Cypriot side to the EU. The 

last subject of the volume includes the early general elections 

and the ópresidentialô elections following the aftermath of the 

referendum, which lad to the change of leadership from Rauf 

Denktaĸ to Mehmet Ali Talat. In his last statement, the author 

describes this change of leadership after 45 years as the end of 

an era.        

 This volume tackles the most sensitive period of Cyprus 

history, starting from the inter-communal negotiations in 

1960s, moving on to the 1974 War in Cyprus, the declaration 

of the ñTRNCò, and the latest Annan Plan negotiations. All of 

these topics are critical turning points in the history of Cyprus. 

Throughout the volume, the author employs an impartial 

approach, avoiding judgments and using technical language. 

He also has an innovative style, such as his use of diagrams, his 

presentation of Turkish and Greek Cypriot political processes 

consecutively and including economic history. Another novelty 

in this volume is the dictionary within the text explaining 

specific vocabulary such as embargo, autonomy, federation, 
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coalition authority, Rogers Plan, 12 September coup d'®tat, 

self-determination, devaluation, doctrine, ECU, memorandum, 

declaration, integration, confederation and shuttle diplomacy. 

In addition, it adopts an interactive teaching method and a 

student-centred approach, using a research and discussion 

question after every disputed subject in Cyprusô history. 

          

 

I II b.3) Kēbrēs T¿rk Tarihi [Turkish Cypriot History] 10- 

Cyprus Turkish History is Re-Revised: Is it a step 

forward?  

  

 Both of the textbooks analysed above were written 

during the CTP government and used until the spring 2009 

semester. Shortly after the new UBP authority came to power 

in April 2009, they were replaced by brand new Cyprus 

Turkish History textbooks. The new textbooks were prepared 

over the summer break. The Cyprus Turkish History textbook 

for Grade 10 is designed to be taught for Grade 11 as well. The 

Cyprus history class is cancelled for Grade 12. The Academic 

Advisory and Writing committee was headed by Mehmet 

Korkmaz and it was composed of a number of Professors from 

universities in Turkey. Unlike the previous textbooks, local 

academics were not used. The Commissionôs foreword states 

that, 

 
It is inevitable that nations who do not know their history will 

disperse in timeé We, as Turkish Cypriots, should learn and teach 

the unique efforts of our ancestors in our national struggle, the 

surviving incidents and their consequences and how we arrived 

today. Thus, learning our correct history is very important for the 

survival of Turkish Cypriots. The duty of the History Commission 

of the Turkish Cypriot Community Education Authority is to show 

that the aim of history textbook writing is to shed light on the 

historical facts, to mention that Turkish Cypriots are a sovereign 
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power on this island and to give rise to new generations who are 

loyal to Atat¿rkôs principles of ópeace at home peace in the worldô, 

loving of their republic and state, peaceful and progressiveé We 

should not forget that the nations who do not know their past 

cannot confidently move forwardô.  

 

 These messages are strikingly different than the in the 

previous textbooks. 

 The first chapter of the textbook examines the 

establishment of the Republic of Cyprus. It starts with the 

decolonisation era after the Second World War, describing the 

Enosis thesis of the Greek Cypriots and the foundation of the 

EOKA resistance organisation against the British, which turned 

later against the Turkish Cypriots. It is argued that Turkish 

Cypriots had to defend themselves and thus founded many 

defence organisations. The following research question asks 

students to find organisations of Turkish Cypriots founded in 

response to EOKA. While this topic has been very briefly 

touched upon in the previous textbook, this volume gives it 

much more room. NATOôs futile efforts to bring a solution are 

also covered in the text. 

 The second part of the chapter deals with the 

establishment agreements for the Republic of Cyprus: the 

Zurich and London Agreements, the Guarantee Agreements 

and the Military Alliance Agreement. Pictures from the 

London Conference, the signing of the Republic of Cyprus 

Constitution, the Turkish and Greek Presidents and Foreign 

Ministers, the Turkish newspaper H¿rriyetôs archive and a map 

showing the British military bases are used. Two information 

boxes explain what a óguarantorô and what veto rights are. This 

is followed by the importance of the Agreements for Turkish 

Cypriots, such as the prevention of Enosis, veto rights, separate 

municipalities and Turkeyôs guarantee. We may observe the 

Turkish Cypriot-centric approach here. 
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 The chapter continues with the establishment of the 

Republic of Cyprus and its administrative structure: the 

commissions, the common committee (council of five), the 

appointments of the Council of Ministers and the elections and 

the conclusion of the committeeôs work for the declaration of 

the Republic. A picture of Turkish Cypriots at Famagusta 

castle waiting for the arrival of Turkish troops, a newspaper 

article reporting ówe embraced the Metmet­ikô, and the slogan 

óTurkish soldiers are back in Cyprus after 82 yearsô are 

employed in the text. The book asserts that a Republic, whose 

state structures and foundation processes do not resemble those 

of other states, has been established in this way.  

 After this, the content of the Constitution and the 

perception by both communities of the new configuration are 

explained. The volume claims that while Turkish Cypriots 

perceived the Republic as a final solution, Greek Cypriots saw 

it as a manoeuvre to realise Enosis. This narrative is parallel to 

the former official line. There is an assessment for the students 

in the last part. A portrait of Makarios grasping the Greek flag 

with the Cyprus flag behind is followed by the question: ówhat 

do you understand from this picture?ô At the end of the chapter 

there are six evaluation questions regarding the content, which 

is not the case in the previous textbook.  

 The following chapter portrays the process from the 

establishment of Republic until December 1963. It begins with 

the sphere of influence of the House of Representatives and 

House of Peoples, and the responsibilities of the five 

municipalities. The foreign relations of the Republic are 

handled differently to the previous textbook. Only membership 

to the British Commonwealth of Nations and the Non-Aligned 

Movement referred to. It is stated that Turkey was against 

Cyprusô membership to Non-Aligned Movement as it was 

regarded as a communist trick. Despite this, Makarios joined 

the movement and influenced the member states voting at the 
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UN in favour of the Greek Cypriots (p.21). The information 

box briefly introduces the UN. The third section refers to the 

disagreements that led to inter-communal fighting after 

foundation of the Republic. These are listed as renouncing the 

70-30 % ratio in public services, troubles in the Council of 

Ministers and the House of Representatives, problems in the 

army and police forces, the dilemma of separate municipalities, 

and the thirteen proposals of Makarios for the amendment of 

the Constitution. The textbook lays the blame on Greek 

Cypriots for these troubles and insinuates a hidden agenda 

behind their acts. The next discussion question for the students 

argues that even though the 13 amendment points seem to give 

Turkish Cypriots some rights, they were full of traps. It asks, 

óWhat are the dangers they pose for the Turkish Cypriots?ô On 

the same page there is a picture of Makarios greeting two 

soldiers and a subtitle states that Makarios did not give up the 

idea of Enosis during the Republic of Cyprus (p.25). 

   

 The third chapter is entitled óActions of the Greek 

Cypriots to Destroy the Republic of Cyprus, Turkish Cypriot 

Resistance and Political Developments (1963-67)ô. Two 

pictures on the title page feature women: one is a women 

escaping with a baby in her arms, in the other women are 

holding each other and crying. Makariosô photo greeting a 

group of people from a car in an atmosphere of celebration is 

placed under the two images. Preparation questions before the 

chapter ask: óWho were the leaders and designers of the 

Akritas Plan? Examine the mission of UN in Cyprus and 

evaluate whether it served its mission. Research the importance 

of the Kumsal area for the Turkish Cypriot struggle.ô Already, 

at the beginning of such a sensitive period, the pictures used 

and the homework questions raised prepare the ground for 

feelings of resentment. 
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 Section A gives an account of óGreek Cypriot 

Aggressionô; the Lefkoĸa, Ayvasēl, Boĵaz, Larnaka, Lefke, 

Limasol and Baf battles; the Erenkºy resistance and the 

Maĵusa district combat. It claims that in response to the 

Turkish Cypriot reactions to the Constitutional amendments 

proposal, Greek Cypriots put forward the Akritas Plan to 

annihilate Turkish Cypriots and began hostilities in December 

1963. Greek Cypriot atrocities in these battles, as well as 

names and the pictures of ómartyrsô are covered. As in the 

original history textbooks, a photograph of Turkish Cypriot 

Forces General Nihat Ķlhanôs murdered children is shown. 

However, it is not the well-known bloody bathroom picture, 

which has been said to have a bad impact on the psychology of 

pupils. The hardship of the Turkish Cypriots, the way they 

were attacked by Greek Cypriots and their heroic resistance are 

explained in an emotional and vivid way. Pictures of the 

ómartyrsô, war monuments, cemeteries, warriors with guns, 

fleeing women and children taking refuge in Turkish schools 

are used abundantly. Section B explains the establishment of 

the Bayrak radio station, its importance in the Turkish Cypriot 

history of struggle and the ways it boosted the morale of the 

people. Section C covers the London Conference, the UN 

Security Council Resolution of March 1964, and the 

prohibition of Denktaĸô return to Cyprus by Makarios. The last 

part describes the 1967 Ge­itkale and Boĵazi­i incidents and 

Turkeyôs ultimatum against the Greek junta regime. The 

contested issues that are very briefly explained in the 

withdrawn textbook are covered in detail in this section. The 

moral centre of the historical narrative is shown to be the 

Turkish Cypriots. Only their resistance, losses and hardships 

are touched upon.       

 Chapter four focuses on the 1963-1974 period of 

political developments and the social life of the Turkish 

Cypriots. The first topic mentions the reasons for the start of 
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inter-communal negotiations and moves on to the bi-lateral 

negotiations and intermittent talks until 1974. The second topic 

is domestic politics among the Turkish Cypriots in the post-

1963 period. The formation of the General Committee 

Administration, the Provisional Turkish Cypriot 

Administration, the return of the Head of the Turkish House of 

People (T¿rk Cemaat Meclisi), the elections and the 

reorganisation of the legislative and executive organs are 

covered. The writing uses an óusô versus óthemô dichotomy in 

to describe this disputed period.  

 The second part of the chapter consists of the social, 

cultural and economic life of the Turkish Cypriots. The 

inclusion of social history has been regarded as an important 

element of the 2004 textbooks and a very significant 

improvement. Military and political history inevitably exposes 

conflicts and tensions, whereas social history reveals the space 

that the communities share and helps to promote the idea of 

empathy between the two communities.
63

 Nevertheless, in this 

volume social history is utilised differently. The book begins 

with the social and cultural life of the Turkish Cypriots in the 

enclaves, under the harsh circumstances of poverty, hunger and 

Greek Cypriot embargoes. óMigration and difficult yearsô is 

written in capital letters with a picture of Turkish Cypriot 

women living in a tent in the middle of the page. A number of 

musicians and music groups who boosted the morale of the 

people in those ódark yearsô are also presented. This is 

followed by the subtitle, óTurkish Cypriot Culture under 

Isolationô. It stresses that despite the Greek Cypriot embargos 

on the economy, sport and communication, Turkish Cypriot 

culture was not eroded, and loyalty to their ómotherlandô was 

strengthened. Turkish artists and theatre groups boosted 

morale, local music groups supported people, and local radio 
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stations raised national spirit (p.52). The subsequent economic 

life section lists the goods and products regarded as óstrategic 

commoditiesô and banned by the Greek Cypriot leadership. 

Unlike the revised textbooks, social, cultural and economic 

history is not covered separately but integrated into the military 

and political history.  

 The fifth chapter talks about the causes and the 

consequences of the 1974 óPeace Operationô. Pictures of 

B¿lent Ecevit, troops disembarking from Turkish vessels and 

Denktaĸ kissing an Army General are placed along with the 

title. Section A, covers the background of the óPeace 

Operationô: the Greek junta and the rift with Makarios, the July 

15 coup against Makarios, the repercussions of the coup and 

the position of the Guarantor Powers. The reason for the 

division between Makarios and the Greek junta is explained 

from the Turkish official point of view: Makariosôs plan for 

Enosis was to devastate Turkish Cypriots in the long term and 

assimilate them, while EOKA-B supporters wanted to realise 

Enosis in the short term using violent means (p.56). Section B 

covers the óPeace Operationô Era: the reasons and justifications 

for the military operation, the first ópeace operationô, the 

Geneva negotiations, the second ópeace operationô and the 

overall consequences of the operation. Visual images such as 

pictures of Turkish vessels, troops, parachutes, helicopters, 

tanks, maps showing the progression of the Turkish army, and 

children watching Turkish soldiers are employed in a 

militaristic tone.  

 The Greek massacres of the Turkish villages Atlēlar, 

Murataĵa, Sandallar and Taĸkent during the second operation 

have are explained with these words: Greek Cypriots murdered 

women, men, children, and elderly without distinction and 

buried them in mass graves. Pictures of the murdered children, 
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monuments and mass graves are shown within the text.
64

 There 

is a diagram weighing the scale of Greek and Turkish troops in 

the Famagusta region, showing the overwhelming supremacy 

of the Greek troops. Below the diagram, a picture of the 

Turkish Cypriot Peace Forces and the Turkish Security Forces 

is presented as óour safeguardô. Only the positive consequences 

of the ópeace operationô are mentioned. The last two sections of 

the chapter cover population exchanges and the prisoners of 

war, the military and civilian missing persons, and the problem 

of Turkish Cypriot missing persons. The long term silence of 

Greek Cypriots about the fate of the missing persons is harshly 

criticised. There is only one sentence in this section referring to 

Greek Cypriots missing people. At the end of the chapter there 

is an anecdote entitled ódrops from historyô narrated by a 

retired Colonel on the bad living conditions in the Greek camps 

for the prisoners of war in Limasol, Baf and Larnaka.  

 The next chapter focuses on the political position of the 

Turkish Cypriots in the post-ôpeace operationô period. The 

formation of the Autonomous Turkish Administration, the 

declaration of the óCyprus Turkish Federal Stateô and the 

course of inter-communal negotiations in 1974-1983 are 

explained. There are two research questions in this chapter. 

The first one asks students to find out ówhat a federal state isô 

and the second one is to discover ówhat constituent assembly 

isô. This is relatively a short chapter.  

 The seventh chapter of the book is devoted to the 

establishment of the ñTurkish Republic of Northern Cyprusò, 

itsô flag, a map of Cyprus and a picture of the gigantic flag on 

the Beĸparmak Mountains are featured at the start of the 
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section. The book explains the reasons for the declaration of 

the ñTRNCò, the proclamation of the Republic, Prof. Suat 

Bilgeôs opinions on the legitimacy of the new TCc authority, 

the formation of the Parliament, the approval of the 

Constitution and the elections. Later, the repercussions of the 

declaration in the international arena are described. At the end 

of the chapter, the concept of self-determination is explained in 

a circle and a research question asks students to collect 

information regarding the declaration from different sources.  

 The final chapter covers political, social and economic 

developments from 1983 to the present day. The first topic 

covers ñTurkish Cypriot Communityò-Turkish relations and 

points out the support undertaken by the ómotherlandô 

contributing to development in economic, educational, cultural, 

tourism and health sectors. Projects aimed at solving the water 

problem, plus infrastructures and aid financed by Turkey are 

pointed out. Economic developments in the public sector, 

trade, agriculture, tourism and the role of universities are 

described in the following section. Section C refers to the 

impact of the embargoes on the TCc. It states that after the 

Annan Plan referendum, Kofi Annan urged the Security 

Council to end the isolation of Turkish Cypriots. This was 

vetoed by Russia. In addition, it is stated that the European 

Union did not keep its promise to lift the embargoes in two 

days following the referendum (p.95).  

 

 The next section reviews negotiations following the 

declaration of the ñTRNCò to the present day: Ghaliôs Set of 

Ideas, the process started by Kofi Annan, the Annan Plan and 

the consequent Referendum. This chapter asserts that 

resolution attempts and the negotiations between the parties 

failed due to the Greek Cypriots rejection of the plan. There are 

two pictures from the mass demonstrations in the last part: 

Turkish Cypriots holding the EU flag and YES posters, and 
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Greek Cypriots holding the Greek and Cyprus flags and NO 

posters. The European Union and Cyprus relations from 1962 

to 2004 are briefly explained with a final statement that the 

Greek Cypriotsô EU membership is illegal according to the 

Guarantee Agreement. The textbook ends with domestic 

political developments from 1983 to the present day. Political 

parities in power, coalition authorities, elected TCc leaders are 

identified. On the last page of the textbook, photos of the 

various leaders are placed in a row.  

 In conclusion, this new volume depicts Cyprus Turkish 

History from the official Turkish point of view. The influence 

of ethnic nationalism can be observed throughout the textbook. 

Unlike the withdrawn textbooks, there is no reference to the 

common past and common experiences of the Turkish and 

Greek Cypriot communities in Cyprus. Social and cultural 

history is approached from a completely different angle and 

integrated into political and military history in order to 

exemplify daily hardships. The inclusion of the political 

developments of the Greek Cypriots in parallel with Turkish 

Cypriots has been abandoned. In addition, there is no reference 

to the minority groups of Cyprus, such as the Armenians and 

the Maronites. Reference to the Greek Cypriotsô loss, pain or 

suffering in contested periods is avoided. In terms of the 

teaching methodology, it does not adopt the student-centred 

approached to the extent the withdrawn textbooks did. There 

are very few study questions and the style of the volume does 

not support interactive teaching. Moreover, the graphic design 

of the textbook overall is not user friendly.  

 The former Head of the Turkish Cypriot Educational 

Planning and Programme Development department, Dr. Hasan 

Alicik analyzed the textbook, set up statistics, and published 

them in the Yenid¿zen newspaper. According to his analysis, 

this volume has 49 Turkish and Turkish Cypriot flags, 27 

images of fighting and migration, 20 photos of Rauf Denktaĸ, 
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19 images of ómartyrsô, 16 of Dr. Fazēl K¿­¿k, 7 of war 

monuments and cemeteries, and 3 pictures of Atat¿rk. The 

vocabulary used includes 44 references to Rauf R. Denktaĸ, 34 

to óbattleô, 32 uses of óassaultô, 27 of ódefenceô or óresistanceô 

and 27 uses of ómartyrsô.
65

 The most important handicap of the 

textbook for Alicik was the confusion it creates regarding the 

perception of identity. The textbook generally refers to the 

óTurks of Cyprusô, but occasionally it also uses the óTurkish 

Cypriotô identification as well. In addition, óourô identity is 

based on hostility towards ótheirsô.
66
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IV)  Visual Analysis of the Textbooks 

 

 It is well known that pictures are not as óinnocentô as 

they seem. They are always accompanied by certain kind of 

ideas that make the pictures meaningful. As Roland Barthes 

claims in óMyth Todayô, 

 
A tree is a tree. Yes, of course. But a tree as expressed by 

Minou Drouet is no longer quite a tree, it is a tree which is 

decorated, adapted to a certain type of consumption, laden 

with literary self-indulgence, revolt, images, in short with a 

type of social usage which is added to pure matter.
67

 

 

 Following Barthes, pictures in history textbooks are 

used in the same manner: they are not just pictures that show 

óhistorical factsô, Rather, the ófactsô are used to ócreateô the 

kind of history that the writers want. Pictures can be used to 

create ómythô, as Barthes suggests. However, one should note 

that fact that since ómyth is a type of speechô, ófactsô can be 

used in a way so that they becomes mythical.
68

 However, one 

can also ask how pictures, which are considered to be ófactsô, 

can be used to become mythical. According to Roland Barthes, 

 
Mythical speech is made of a material which has already been 

worked on so as to make it suitable for communication: it is 

because all the materials of myth (whether pictorial or written) 

presuppose a signifying consciousness, that one can reason 

about them while discounting their substance. This substance 

is not unimportant: pictures, to be sure, are more imperative 

than writing, they impose meaning at one stroke, without 
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analysing or diluting it. But this is no longer a constitutive 

difference. Pictures become a kind of writing as soon as they 

are meaningful: like writing, they call for a lexis.
69

 

 

 As Barthes indicates, the way mythical speech works 

depends on peopleôs stereotypes or assumptions so that one can 

óget the intended meaningô without understanding that they get 

the meaning because ótheyô constitute a kind of grammar, or 

language, that cannot be separated from the signifier.  

 

IV a) Visual Analysis of the 9
th

 Grade Turkish Cypriot 

History Textbook  

 While óreadingô the pictures of the 9
th
 grade textbook, 

ideas such as ómyth makingô as well as óusing facts to construct 

the intended historyô may be considered. A glance at the cover 

pages of the three books (the newest one as well as the old 

ones) shows that there is a big gap in terms of ideology. The 

2009 textbook, without any hesitation, emphasises one thing: 

the Turkishness of Turkish Cypriots. The whole cover page is 

divided into four pictures: the biggest one is a portrait picture 

of Atat¿rk in a suit looking into the distance. The picture that 

he is looking at is interesting: the coat of arms of the Ottomans. 

When Atat¿rk led the revolution and established the Republic 

of Turkey, the history of the new Turkey depended upon the 

denial of Ottoman history. However, it is also common for 

nationalists to use Atat¿rk and the Ottoman Empire together to 

create a ónew nationalist discourseô that emphasises 

Turkishness. In this sense, the writers are constructing an 

interesting language from the beginning. Below Atat¿rkôs 

picture is a picture of the Ottoman Sultan, Selim II. Next to his 

picture, there is a view of the minaret of Arab Ahmet Mosque. 
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From the very beginning, the new textbook is related to the 

notion of Turkishness, since all of these pictures are signifiers 

of Turkishness. Pictures work exactly in the way Barthes 

argues: ópictures, to be sure, are more imperative than writing; 

they impose meaning at one stroke, without analysing or 

diluting it.ô
70

  

  However, the cover pages of the 2004 books are quite 

different: the cover page shows a ship in Kyrenia Harbour. 

There is no indication about the ónationalityô of the ship or any 

other detail that would signify national identity. Indeed, 

although the title is Kēbrēs T¿rk Tarihi 1, one can say that it 

seems more neutral in its approach because Kyrenia is a city in 

Cyprus, and through showing a ship in the harbour of Kyrenia, 

pupils are not directed towards the national identity that they 

may have but rather a cultural identity, which can be seen as a 

much neutral in terms of its approach. Cyprus History (1878-

1960) can also be seen as more neutral by comparison with the 

2009 book, although the background colour is quite similar to 

the colour used by the CTP (Republican Turkish Party). 

Further down the centre of the page, some pictures are 

arranged in the manner of a photographic film (actually, it is 

not how the picture looks, it is the signifier that make one think 

in this way). The pictures on the front point to some phases in 

the political history of Cyprus, since this is what the book is all 

about. Looking the pictures from right to left:  

 
a) The Republic of Cyprus flag and, in the background of the 

flag, Dr. Fazēl K¿­¿k announcing the establishment of the 

Republic of Cyprus. The same picture is also used on page 79.  

b) óA view from one of the Taksim protests in Turkeyô. The same 
picture is also used on page 75. 

c) A picture of a group of Turkish Cypriots during the 1930s. On 

page 41, the book explains who these people are: óThe 
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Kemalist group who took in part in the 1930 elections of the 

Kavanin Meclisiô [Legislative Council]. 

d) A picture of Atat¿rk and his friends during the Turkish war of 

independence. The same picture is also used on page 37. 

e) This picture is on the back cover. It is a view of an Ottoman 

coffee house (Kēraathan-i Osmani). The same picture is also 

used on page 29. 

f) Members of the Kavanin Meclisi [Legislative Council] in 

1900. The same picture is also used on page 20. 

g) An illustration of British hoisting the Union flag in Cyprus. 

The same picture is also used on pages 1 and 19. 

 

 On the back cover there are two more pictures in the 

background: the big one is a picture of a protest march by 

Turkish Cypriots against Enosis and as unemployment in 

Cyprus (p.61). Another one, below of the back cover, is a 

picture of the Cyprus Parade ï a bi-communal parade that 

Turkish and Greek Cypriots joined during the Second World 

War (p.50). On the back cover of the textbooks, a paragraph 

from the preface is inscribed: 

 
Contemporary history education aims to encourage critical 

thinking and to show a way for youngsters to develop their 

own ideas. Nowadays, history not only deals with political 

issues but also social and cultural developments that are 

holistic and critical in principle. One of the aims of 

contemporary history is not to deny the existence of the other 

but to look the events from a multicultural perspective... Of 

course, this book will be successful only if it makes young 

people enjoy Cyprusô history. This success will only be 

continued if other contemporary books follow this book. 

 

 According to the writers, the success of this book is 

only possible if others follow the same perspective. However, 

in these terms, it is difficult say that the book was successful 

because while the new books that followed this one in using 

some contemporary methods, like asking questions and 

directing pupils to undertake research, they are different in 
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other respects. Nonetheless, the back cover of the 2009 book 

has four pictures again, the same as on the front cover. Starting 

from the top-right, there is a view of the main Post Office, óa 

view from a Taksim Demonstration (p.96), a map of Cyprus, 

and the emblem of the TMT (Turkish Resistance 

Organisation). The post office picture is the most neutral 

picture on the cover. The view of the Taksim Demonstration is 

black and white; there are soldiers in the picture and it gives 

one the idea that a kind of war or similar event was taking 

place. Inevitably, one thinks about war or violence. Below of 

the post office picture, the map of Cyprus is shown, although it 

is clear that the aim is to show the connection between Cyprus 

and Turkey, geographically, which goes back to Vehbi Zeki 

Serterôs book, which states that óone can say that Cyprus is 

historically, geographically, strategically and economically tied 

to Anatolia and is a part of Asia Minorô.
71

 Turkey covers the 

biggest part of the illustration and Cyprus is shown as 

consisting of the óTurkish Republic of Northern Cyprusô and 

the óGKRYô [the South Cyprus Greek Cypriot 

Administration].
72

 Next to the illustrated map, from right to 

left, is the emblem of the TMT, an important image in the 

struggle of Turkish Cypriots against Greek Cypriots during the 

period of interethnic violence. On the whole, even a quick look 

at the cover pages shows that new textbook, from the 

beginning, is written with the aim to emphasise the Turkishness 

of Turkish Cypriots, both in terms of nationality as well as 

culture.  

 After the cover page, pictures in the 2009 book are 

mainly used to support the narrative. For example, when 

talking about the TMT, important figures in the TMT as well as 
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the TMT insignia and the TMT statue are shown. The book 

does not contain pictures that depict violence, especially when 

it comes to contemporary political history. However, this does 

not mean that the book follows a neutral approach. On the 

contrary, as indicated above, the main idea of the book resides 

in the notion of a binary opposition (us and them) and the 

legitimisation of the ñTRNCò through Turkish nationalism.  

 Nonetheless, the new textbook does contain what might 

be regarded as a major óstructural mistakeô. On page 19, there 

is a picture of ópeople who are migrating to Cyprus from 

Anatoliaô. However, if one looks at the picture carefully, one 

can see that it in fact shows Native Americans, not Turks from 

Anatolia. This can be seen as a good example of Barthesô idea 

that ópictures can be used to create myth.ô Here, an image of 

Native American Indians (perhaps it is an illustration of the 

exodus of American Indians, who knows?) is used to óshowô 

the migration from Anatolia to Cyprus. Most probably, the 

writers mistakenly submitted the picture to the printing house. 

However, even if they noticed the error after the publication of 

the book, they did not say anything about it in public, so one 

cannot know whether this was a mistake or whether they 

included the picture consciously. 

 

IV b) Visual Analysis of Cyprus History 1960-1968, Cyprus 

History 1968-2005 and the 2009 10
th

 Grade Turkish 

Cypriot History Textbook  

 The visual images, diagrams and maps used in the 2009 

Cyprus History Textbook for Grade 10 noticeably differs from 

the older textbooks, Cyprus History 1960-1968 and its 

subsequent volume Cyprus History 1968-2005. The Cyprus 

History 1960-1968 cover page includes four photos: a Halkēn 

Sesi newspaper article with a headline about the rejection of 

Makariosô 13 amendments proposal for the 1960 Constitution, 
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an adjacent picture of the UN soldiers with barbed wire, an 

adjoining photo of Turkish Cypriots living in the tents and 

another picture with Denktaĸ and Klerides during the 

negotiations. These pictures on the cover greatly represent the 

content of the textbook. The back page of the textbook has a 

big photo of President Makarios and Vice-President Dr. K¿­¿k 

visiting a village in the early 1960s and listening to the 

citizensô complaints, a very positive image of past co-

operation between the two communitiesô leaders. The same 

photo is used inside the textbook on the first page of the 

chapter on social and economic life in the early years of the 

Republic. At the bottom of this big picture there are five small 

pictures adjacent to each other. The first one represents the 

Greek Megali Idea, using the eagle as a background motif, the 

second picture shows the signing of the Zurich and London 

Agreements for the establishment of the Republic of Cyprus, 

the third is a picture of Dr. K¿­¿k raised on the shoulders of 

the people after his election as the Vice-President, and the last 

is a Halkin Sesi newspaper article about the Council of 

Ministers meeting. All of the four pictures used on the back 

cover are also used within the text but in bigger format.  

  In the first chapter there are two pictures illustrating the 

opposing nationalisms in the island: the TMT emblem with the 

wolf as a symbol and a picture representing the Greek Megali 

Idea with the eagle as a background motif. After this there is a 

timeline from 1959 to 1968 with the pictures of the leaders of 

both communities, maps, newspaper archives, and soldiers. In 

the last chapter, which deals with one of the most sensitive 

periods, óGreek Aggression and Migration/Exileô, there is a 

poster illustrating the Megali Idea aspiration of the Greeks and 

three different photos showing the soldiers of  both sides. The 

visual images are utilised in a way which attempts to be 

balanced. The visual images depicting the 1963 incidents 
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include pictures of UN soldiers. There are no bloody pictures 

of the murdered children as in the previous textbooks. 

 The Cyprus History 1968-2005 textbook has four small 

pictures in the middle of the cover page. These are, 

respectively, a picture of the vote for the declaration of 

ñTRNCò in Parliament, a photo of Denktaĸ and Klerides 

shaking hands beside UN Secretary General Perez de Cuellar, 

a picture from the mass demonstrations in favour of the Annan 

Plan, and the current TCc Leader Mehmet Ali Talat, 

illustrating the change in Turkish Cypriot political leadership. 

The back cover has also four different pictures in the middle. 

Two of them are from the 1974 Turkish military operation: 

Turkish Prime Minister B¿lent Ecevit announcing the óPeace 

Operationô and a picture of the Turkish military forces 

advancing. The third is also from the Parliament during the 

declaration and the last is an old bus full of Turkish Cypriots 

migrating from the South to the north in 1975. This picture 

takes up half of the background of the back page, divided by 

the four small pictures, and the background of the other half of 

the page is a picture from the peace rallies during the Annan 

Plan negotiations. Pictures have been presented in 

chronological order, symbolising the turning points of the 

period covered in the textbook. One of the prominent 

characteristics of this volume is the use of human beings as the 

basis of the visual imagery. There are many pictures of the 

political elite both from the Cyprus Republic and the northern 

part of the island, as well as from Turkey, Greece and the 

United Nations. Newspaper articles are the other main source, 

but this volume has no place for any pictures showing the 

conflict between the two communities: no flags, monuments or 

cemeteries.   

 On the other hand the new Cyprus Turkish History 

textbook for Grade 10 has a very different approach. At the top 

of the cover page there is a picture of Mustafa Kemal Atat¿rk 
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on a red platform. More than half of the cover page features 

pictures of scenes from the 1974 war, such as Turkish 

parachutes landing, Turkish naval forces and foot-soldiers, 

women and children escaping from the bombardment, and a 

big ñTRNCò flag on the ground. The back page uses the 

Kyrenia harbour, a monument with Turkish and ñTRNCò flags, 

a power station and a picture of tree. On top of the Turkish 

national anthem on the next page are the same flags, 

representing togetherness as usual. There are two pictures of 

Atat¿rk in the following pages.  

 The first chapter of the textbook covers the 

establishment of the Republic of Cyprus. There is a picture of 

Turkish Cypriots at Famagusta castle waiting for the arrival of 

Turkish troops, a newspaper article reporting that ówe 

embraced the Metmet­ikô, and the slogan óTurkish soldiers are 

back in Cyprus after 82 yearsô. The subsequent part concerns 

the perception of both communities with the new 

configuration. There is a portrayal of Makarios holding the 

Greek flag with the Cyprus flag behind him. A question 

follows: ówhat do you understand from this picture?ô 

 The troublesome period of the Republic and the 13 

amendment proposals to the Constitution is supplemented with 

a picture of Makarios greeting two soldiers. A subtitle states 

that Makarios did not give up the idea of Enosis during the 

Republic of Cyprus. The 1963-67 inter-communal tensions 

chapter has two pictures of women on the title page: one is 

escaping with a baby in her arms, in the other women are 

holding each other and crying. A photo of Makarios greeting a 

group of people from a car in an atmosphere of celebration is 

placed under the two. Regarding the hostilities in December 

1963, photos of Greek Cypriot atrocities in these battles and 

the names and pictures of the ómartyrsô are used. Like the 

original textbooks, a photograph of the murdered children of 

Turkish Cypriot Forces General Nihat Ķlhanôs is used. 
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However, as explained above, this is not the well-known 

bloody bathroom picture showing where the children were 

killed. Throughout this section, pictures of the ómartyrsô, war 

monuments, cemeteries, warriors with guns, fleeing women 

and children taking refuge in Turkish schools are used 

abundantly. 

 In the next part, social life in enclaves is covered with 

the words ómigration and difficult yearsô written in capital 

letters. A picture of Turkish Cypriot women living in a tent is 

shown in the middle. Pictures of the musicians and music 

groups who boosted the morale of the people in those ódark 

yearsô are presented as well. The 1974 ópeace operationô is 

portrayed with pictures of B¿lent Ecevit, troops disembarking 

from Turkish vessels, and Denktaĸôs kissing an Army General. 

In this part, visual images such as pictures of the Turkish 

vessels, troops, parachutes, helicopters, tanks, maps showing 

the progression of the Turkish army and children watching 

Turkish soldiers are utilised along with militaristic language. 

Photographs of murdered children, monuments and mass 

graves are shown throughout the text. Towards the end of this 

chapter, there is a diagram weighing the scale of Greek and 

Turkish troops in the Famagusta region, showing the 

overwhelming supremacy of the Greek troops. Below the 

diagram, pictures of the Turkish Cypriot Peace Forces and the 

Turkish Security Forces are presented as óour safeguardsô. 

 The chapter on the declaration of the óTurkish Republic 

of Northern Cyprusô begins with the ñTRNCò flag, a map of 

Cyprus and a picture of the gigantic flag on the Beĸparmak 

Mountains. In the last part the book, where the Annan Plan 

negotiations and the referendum are covered, there are two 

pictures from the mass demonstrations: Turkish Cypriots 

holding the EU flag and YES posters, and Greek Cypriots 

holding the Greek and Cyprus flags and NO posters. In these 

pictures Greek Cypriots are presented as anti-peace and anti-
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reconciliation. To conclude, it is worth repeating the analysis 

of the former Head of the Turkish Cypriot Educational 

Planning and Programme Development department, Dr. Hasan 

Alicik. He has stated that this volume features 49 Turkish and 

Turkish Cypriot flags, 27 images of fighting and migration, 20 

images of Rauf R. Denktaĸ, 19 of ómartyrsô, 16 photos of Dr. 

Fazēl K¿­¿k, 7 of war monuments and cemeteries, and 3 

showing Atat¿rk.
73
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 V) Conclusion 

 In their long history of living together, Turkish 

Cypriots and Greek Cypriots came into conflict and created 

ónationalist historiesô. As a result, a number of generations 

have been raised with fixed ideas regarding the óotherô. 

Nevertheless, the election of the pro-solution Turkish Cypriot 

Republican Turkish Party (CTP) after the endorsement of the 

Annan Planôs federal solution by a majority of Turkish 

Cypriots indicated that the narrative of conflict might be 

avoided for the sake of future reunification. This perspective 

was reflected in the revised Cyprus history textbooks, although 

they generated fierce debate in the northern part of the island. 

However, following the victory of the National Unity Party 

(UBP) in the April 2009 general elections, the Cyprus history 

textbooks were replaced by the new authority with a new book 

which was distributed to all public schools for the fall 2009 

semester.  

 In this report, the four óCyprus Historyô textbooks 

prepared under the CTP authority for upper secondary schools 

(Grade 9, 10, 11 and 12) have been analyzed and compared 

with the two óCyprus Turkish Historyô textbooks created by the 

current UBP authority. The content and the visual images of 

the textbooks have been evaluated from a peace education 

perspective. According to the findings of this comparative 

study, the current Cyprus Turkish History textbooks have 

reverted to an ethno-centric approach, using more nationalist 

and militaristic discourse and visual images. 

 

 The textbooks written during the CTP authority 

period, tried to look at events from a multicultural perspective, 

using history as a way to learn mutual understanding and 
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tolerance.
74

 That is why Kēbrēs T¿rk Tarihi 1 [Turkish Cypriot 

History 1], which covers the period of Cyprus from its 

prehistory to the end of the Ottomans, focused not only on 

Ottoman or Turkish history, but also on history of the world 

and the history of Cyprus. To put it another way, the textbooks 

written under the CTP authority tried to provide information 

regarding Cyprusô relationship to the world. This could be seen 

especially in the small columns on every page in the book 

entitled óevents of the worldô. Although the book talks about 

Ottoman history, it also gives chronological information about 

what was going on in the rest of world during the time.  

 In Cyprus History (1878-1960), the same idea 

remains: that is, explaining the history of Cyprus but without 

detaching it from the history of the world. In other words, it 

aims to show that whatever happened in Cyprus is not unique 

and that Cyprus is just one place in the world that experienced 

conflicts, wars etc., the same as other parts of the world. 

However, in the 2009 textbook, which was written straight 

after the election of the new UBP authority, one can see that 

there has been a óslight change.ô This óchangeô mostly depends 

on the notion that history education remains a determinant 

factor that creates national subjects, which is a ógiftô of 

modernism.  The writers of the new textbook used ófactsô to 

ócreateô a ónew kind of narrativeô that is not based on tolerance, 

multiculturalism, but based on the notion that Turkish Cypriots 

have struggled since they arrived to the island and that Turkish 

Cypriots are Turks that came from Anatolia. However, one 

should also note the fact that although the main narrative 

sounds much like Vehbi Zeki Serterôs original history óstriking 

backô, some changes have also taken place. For example, in 

Cyprus History (1878-1960), there is a section entitled óOur 
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Cultureô (pp.100-101) which can be seen as a óslight shiftô 

from the narrative of Vehbi Zeki Serterôs book, because in 

Serterôs book there was no such a thing as Turkish Cypriot 

culture, only Turkish culture. The 2009 textbook mainly shares 

the same notion as the old book, written by Serter, but it has a 

small differences and this might be seen to reflect the fact that 

after the Annan Plan, Turkish Cypriotisness became an issue 

and maybe ï we use the term in a speculative manner because 

there is no strong evidence for this ï the writers órealisedô that 

some things needed alteration due to the political atmosphere 

on the northern part of the island.
75

 

 Cyprus History Textbook (1960- 1968) for Grade 11 

covers a contested period ï the period of interethnic violence in 

the 1960s, in which we have opposing Greek Cypriot and 

Turkish Cypriot official narratives and viewpoints. The 

previous textbooks, used from 1974 to 2004, described it as the 

period of Greek Cypriot aggression against Turkish Cypriots: 

dark, hopeless and full of dispute. On the contrary, this 

textbook draws a very different picture with its textual and 

visual features. There is an extensive social history element 

highlighting the common concerns and hardships of both 

communities in Cyprus. Traditionally neglected matters of 

Cyprus history, such as the educational affairs of the time and 

the evolution of Turkish Cypriot and Greek Cypriot media, 

have been incorporated. The most challenging issue for the 

Cyprus history textbooks, albeit the moderately revised ones, is 

to avoid nationalism (notwithstanding the most sensitive 

periods of 1963 and 1974) and to support critical thinking.   

  The last volume of Cyprus History Textbooks (1968- 

2005) for Grade 12 tackles another disputed period: starting 

from the inter-communal negotiations in the 1960s, it moves on 
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to the 1974 War in Cyprus, and proceeds to the declaration of 

ñTRNCò and the latest Annan Plan negotiations. Each of these 

events has been a critical turning point in the history of Cyprus. 

This volume tries to employ an impartial approach, avoiding 

judgments and the use of technical language. It has an 

innovative style, such as its use of timelines, showing Turkish 

Cypriot and Greek Cypriot political processes consecutively 

and including economic history. Another novelty of this 

volume is the dictionary within the text explaining the specific 

vocabulary. It also adopts an interactive teaching method and a 

student-centred approach with research and discussion 

questions following every disputed subject in Cyprusô history.  

 On the other hand, the 2009 Cyprus Turkish History for 

Grade 10 depicts the past from the Turkish óofficial memoryô 

or historical point of view. The influence of ethnic nationalism 

can be observed throughout the textbook and in contrast to the 

withdrawn textbooks, there is no reference to the common past 

and common experiences of the two communities. Social and 

cultural history is approached from a different angle and is 

integrated into the political and military history, for 

exemplifying daily hardships of the Turkish Cypriots 

throughout the Cyprus conflict. The inclusion of the political 

developments of the Greek Cypriots parallel with Turkish 

Cypriots has been abandoned. Moreover, there is no reference 

to the minorities of Cyprus, such as the Armenians and the 

Maronites. The representation of any Greek Cypriot loss, pain 

or suffering in the contested periods is avoided. In terms of 

teaching methodology, it does not adopt the student-centred 

approach to the extent that the previous textbooks did.  

 Nevertheless, although the national curricula and 

textbooks are vital, students also learn through other channels, 

such as the mass media, their family or their peer groups. In 

some cases, students come to school with manipulated views 

and historical perceptions even before they see the textbooks 
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and are exposed to the curriculum. Both óstudents and teachers 

bring different emotional histories with them to school [é] 

which are embedded in a wider context of socio-political 

forces, needs and interestsô.
76

 Moreover, teachers are the ones 

who implement the textbooks and adopt the curricula, and they 

therefore influence the way materials are taught. In this respect, 

teacher training is an essential part of peace education.   

 It should also be noted that when we undertook the 

textbook analysis of the revised and re-revised textbooks, our 

aim was not to insinuate which textbook represents a better 

history. In any case, there has not been any scientific research 

to measure the impact of the textbooks, nor an agreed historical 

account regarding the disputed period of Cyprus history. It can 

also be said that the major objective for teaching history is to 

produce future citizens rather than providing a true account of 

the past in divided societies. Thus, the basic concern of peace 

education is not ógoodô as opposed to óbadô history, but history 

as a tool for achieving peace and reconciliation. We cannot 

deny that a nationalist historical narration certainly justifies 

past conflicts between the two communities. However, should 

history and its memory be the central issue for Cypriots, or 

should our future count more than our past?   

 This is a debatable question. Learning history need 

not not be a negative experience, nor a education that teaches 

the young about the conflicts and competing nationalism of the 

world, and more importantly their own society.  On the 

contrary, the learning of history can enable students to make 

sense of past events, to question, analyse and strive for a better 

future.  As previously mentioned in the introduction, by 

including more issues related to social history, rather than 

simply the wars or struggles of each community, history 
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education can in fact be used as a tool that promotes mutual 

trust between communities. By focussing on interaction 

between everyday people in society and not just political 

figures, and allowing students to understand matters of 

cooperation as well as the differences and struggles, students 

can then form a more balanced view of history.  Thus, it is 

essential that future steps are taken in the writing history 

textbooks, as well as teaching methods, in order for history 

education to be used as a ópositive toolô to promote peace and 

understanding for our future generations. 
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ñThe Turkish Cypriot community over the passing centuries 

created its own history. Hence, we should write and teach the 

history that is being created by the Turkish Cypriot community 

to new generations.ò  

 Introduction of the Revision Commission on the new 

history programme and the new textbooks 
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Foreword by Niyazi Kizilyurek  

 In fact, history is dealing rather with the future, not with 

the past. To explain what we mean by this further, let us say 

that the terms ñpastò and ñhistoryò is not the same thing. 

History is produced from the past, but it is a narrative for the 

future. That is why, we never say ñthe past wonôt forgive youò 

but always utter ñhistory wonôt forgive you.ò This sentence 

clearly shows us that history is about the future; from the past 

for the future. Therefore, it is not a coincidence (as in other 

societies) that the Turkish Cypriot community has changed its 

history books in circumstances in which she imagined a 

different future for herself.  

 Nevertheless, what we mentioned above does not mean 

that one can change the events that happened in the past 

haphazardly. What already happened cannot be changed. 

However, a historical narrative that is produced from the past 

can always be produced in a different way. This is because 

history is not the past itself, but the ñmeaningò that we produce 

from the past. Thus, it is important to take into account the time 

and context of an event. In other words, one must consider the 

events in the right context and evaluate them in the ñhistorical 

time.ò 

 Let us explain what has been discussed above with an 

example: Archbishop Kiprianos and many religious 

functionaries were murdered by the Ottoman Governor Kucuk 

Mehmet in Cyprus in 1821. This is a fact. History books that 

were written in a nationalistic manner used to talk about this 

event as either ñbarbarian Turks murdered innocent Greeksò or 

ñunthankful Greeks rebelled against the just Ottoman 

administration and hence had to be punished for that.ò These 

narratives neither considered the ñhistorical period, nor 

evaluated the events in the right context. For this reason, the 
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meanings that these narratives produced in the minds of the 

people, will not proceed further than the notion of ñbarbarian 

Turksò or ñungrateful Greeksò. Nonetheless, it is possible to 

produce a different meaning without rejecting the facts. If we 

think of the events in the context of the 19
th
 century, then, we 

can come to the conclusion that: ñright after the French 

Revolution, people discovered some concepts such as national 

sovereignty and nationalismò. This new idea resulted in the 

idea of rebelling against the empires and feudal states. After 

the French Revolution, each society was attempting to establish 

its own nation-state, based on the notion of nationalist 

ideology. Within this framework, the Greek nation rebelled 

against the Ottoman Empire in 1821 and the independence 

struggle began. Similarly (as all other empires), the Ottoman 

Empire wanted to protect itself against nationalist movements, 

and for this reason, tried to suppress the incident (the 

independence struggle). Because the Governor feared that the 

Greek nationalist movement was capable of reaching out to 

Cyprus, he murdered the Archbishop Kiprianos and other 

religious functionaries.ò 

 There is neither the notion of ñbarbarian Turksò nor 

ñungrateful Greeksò in the narrative above. This is because it 

considers the events in a different context. In this narrative 

there are ñactorsò who on the one hand struggle for national 

sovereignty and on the other hand for the protection of an 

empire. If one does not consider the events within the context 

of the 19
th
 century, then one can talk of ñbarbarian Turks 

because they are Turksò and similarly, of ñthe ungrateful 

Greeks because they are Greeks.ò If we do not consider the 

historical events within their own historical period, then 

inevitably, one can assume that the Turkish Cypriots and Greek 

Cypriots of today are responsible for the incidents of the past.  

It is very important that we eliminate the biases and enmity in 

history books but not the enmity that happened in the past. 
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(This is because history is not the facts themselves, but the 

meaning created from facts). In doing so, one should not forget 

that the main objective is not simply to establish a 

communication which is liberated from biases, but also to 

develop a community of the democratic and open minded 

citizens.  

 In Cyprus, there are two kinds of misunderstanding 

concerning the issue of history books. The first 

misunderstanding is that when the contents of the history books 

change, nationalistic ideas and biases will disappear. However, 

this is not as easy as it seems. Changing the history books will 

have a limited effect if biases and nationalistic ideas are 

widespread amongst society. Even changing the contents of the 

history books is not enough to reach this limited success. The 

significant issue (along with the revision of the textbooks), is 

the training of educators and assisting them in being able to use 

the materials in the new textbooks in new forms of teaching. 

This is because history books, along with history teachers and 

teaching techniques, construct the foundation of history 

education within a mutual interaction. In fact in some 

instances, changing the contents of the history books may be 

less important, than improving teaching techniques. 

 Another mistaken interpretation is the belief that by 

changing history books, an attack on the national identity and 

national consciousness will take place. This notion is very 

common within both the Turkish Cypriot and Greek Cypriot 

communities. Moreover, this incorrect notion is also 

widespread in Greece and Turkey. The main reason behind this 

perception is the damage that widespread nationalistic writings 

have created (on society) in the past. 

 Generally speaking, nationalist narrative of history is 

very much like a Hollywood film. According to this, there are 

ñgoodiesò and ñbaddiesò in history ïand Yiannis Papadakis 

adds ñugliesò to this ï and the goodies are ñusò, whereas the 
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baddies are ñthemò, and the uglies are considered as the 

ñforeign conspirators.ò Nationalist history writing is based on 

the notion of ñwe-rightò and ñthem-wrong.ò According to all 

narratives that are based on this idea, everyoneôs nation is 

either ñvictoriousò or ñconceitedò and never does anything 

wrong. This story-like historical narrative, not only makes it 

difficult to develop a critical way of thinking amongst citizens, 

but also creates an awry kind of national identity. This is 

because an identity that is based on the idea of defining itself 

systematically against the ñotherò cannot be in peace with 

itself. At most, it creates a kind of citizen who only boasts with 

the ñgreatnessò of his/her nation but at the same time believes 

that his/her nation in always in danger. 

The history books that have previously been taught in Turkish 

Cypriot schools were based on this idea. As this analysis 

shows, the history books that were taught for many years (and 

were written by a single author), were written with the idea of 

ñwe the Turks are right and justò and ñthe Greeks are unjust.ò  

The author considered the whole Greek Cypriot community as 

a homogenous entity and used the term ñGreekò as the third 

singular person to describe the whole community. Moreover, 

he attempted to legitimise the division of Cyprus by presenting 

the Greeks as the ñother.ò Yet, it is significant to cease the 

dichotomy of right and wrong. It is also important to help the 

memory exchange through the history books. If we consider 

the importance of the history books in construction of the 

collective memory in any country, it becomes evident that 

Cyprus more than any other country needs to undergo through 

a process of exchange of memory. Only by doing this, can we 

free ourselves from dichotomies such as ñright and wrongò, 

ñjust and unjustò.  

 The revised history textbooks that were prepared to be 

taught in Turkish Cypriot schools are very different to the old 

books in many ways. As the analysis points out, the revised 
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history books do not see the Greek Cypriots as the ñotherò but 

try to understand them within the ñhistorical time.ò For 

example, the rise of nationalism in the Greek Cypriot 

community is seen from a world-historical perspective and it is 

seen within the context of the rising nationalist movements of 

the 19
th
 century. Furthermore, the Greek Cypriot community is 

not seen as homogenous and considerable attention has been 

paid to underline the differences within the community. For 

example the differences and conflicts between AKEL and the 

Church of Cyprus are well presented.  

 Another important element of the revised textbooks is 

the inclusion of social history and events life. This is a very 

significant improvement. History that talks only about military 

and political history, inevitably only exposes conflicts and 

tensions. Whereas social history, reveals the social space that 

the communities are living in, in Cyprus (in daily life). This in 

turn, helps to promote the idea of empathy between the two 

communities. Promotion of the religious bayrams and common 

strikes show us a different dimension in the history of the two 

communities whereas ethno-centric approaches present history 

only in terms of conflicts. 

It is also important to mention the visual materials that are used 

in the revised textbooks. Pictures and caricatures have integrity 

with the text, and this helps students to be more interested in 

the books. 

 However, this does not mean that there are no issues to 

discuss in the revised textbooks. For example, we see that the 

history books have changed in the Turkish Cypriot community, 

but no significant training for teachers has been given. The 

workshops that we conducted with teachers helped us to 

identify this as an important issue. 

 Another significant point is the fact that Turkish 

Cypriot educational decision-makers prepared the new history 

books. At this point, it is believed that more pluralistic and 
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ócivilô solutions, instead of current centralistic preparation 

methods should be undertaken. For example, the writing of 

more than one history book should be encouraged, and a bid 

for a contract should be proposed.  

 In order to promote this pluralistic way of thinking, the 

history books should provide more than one interpretation of 

the same event. In doing so, many common events could be 

interpreted in different ways. For example, Christians talk 

about the ñfallò of Istanbul, whereas Muslim Turks talk about 

the ñconquest.ò Nowadays in Cyprus, concepts such as 

Invasion/Peace Operation or Turkish Rebel/Bloody Christmas 

are being used to describe the same events. Including some of 

the interpretations of the Greek Cypriot historians in the 

Turkish Cypriot history books may help both to establish 

pluralism, but also to encourage a common history textbook in 

the future. 

 Another issue surrounding the revision of history 

textbooks is the fact that sometimes revising the history books 

in a ñgoodò way, could involve the rejection of some facts in 

order to prevent enmity. It is not a correct way to hide what 

happened in the past in order to be ñPolitically Correctò or 

ñpointing the fingerò to the ñoutsidersò, as is the case with 

some conspiracy theories. It is true that some teachers have this 

tendency. This makes the teachers training even more urgent. 

 It is also a fact that the new history books are rather 

books of ñhistory of the Turkish Cypriotsò and not as titled 

ñhistory of Cyprusò. We find here is a serious gap not to have 

included any information on the other Cypriot communities 

beyond Turkish and Greek Cypriots. This is something which 

should be considered and corrected as soon as possible.  

 In closing, I would like to point that history books in 

general reflect the academic history research record of a 

country. It is a well-known fact that history research could 

influence the preparation of textbooks in both positive and 
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negative ways. Considering the limited size of scientific 

research in the Turkish Cypriot community, the history 

textbooks that were written should be seen as a great success. 

The new textbooks were written using contemporary methods 

in an efficient way. This success is even greater considering the 

limited institutionalised history research within the Turkish 

Cypriot community.  
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ñFar from creating independent thinkers, schools have 

always, throughout history, played an important role in 

system of control and coercion. And once you are 

educated, you have already been socialized in ways that 

support the power structure, which, in turn, rewards 

you immensely.ò 

Noam Chomsky 

 

Introduction  

 It is a well-known phenomenon that the education 

system does not always promote independent thought and 

critical thinking. Students are not encouraged to search out the 

truth for themselves, but are instead indoctrinated according to 

government policies. History teaching can be the most 

important part of this indoctrination and is used as a tool for 

propaganda in order to impose the óofficialô view of the state. 

Distortion, negative judgements, misinformation, fixing the 

problems, the omission of facts and the use of information for 

their (the state) own goals, are some of the methods that are 

often seen in history books.
77

 

 A prime example of the above can be seen in the old 

history textbooks used in lower secondary schools in northern 

Cyprus. The books which were written by Dr. Vehbi Zeki 

Serter, subjectively describe the history of Cyprus by 

legitimising the ñnational goalò of the Turkish Cypriot 

community and denying the legitimacy of the ñotherò. 

According to Vehbi Zeki Serterôs books, (which was the only 

history textbooks used in Turkish Cypriot schools for many 

years), óCyprus was never Greek and Greek Cypriots are in fact 

                                                 
77

 Symposium on Facing the Methods of Misuses of History, Ekonomik ve Toplumsal 
Tarih Vakfi, 28-30 June 1999, pp. 37-57.  
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not Greek but the remaining of different nations who passed 

through Cyprus throughout historyô.
78

  

 Serter claims that Cyprus is a geographical extension of 

Anatolia and emphasizes the importance of Cyprus for Turkey. 

This, as a matter of fact, is a good indicator to view the 

intention behind that ófactô.
79

 The notion of Cyprus being 

Turkish and always remaining as such is a fundamental 

ideology that runs consistently throughout the old history 

textbooks (which were part of the curricula of lower secondary 

schools until 2005). Moreover, the division of the island in 

1974 is described as a victory for the Turkish army (in Cyprus).  

 

ñDuring the operations [of the Turkish army] towards East and 

West, the Greek and Greek-Cypriot forces knelt in front of 

Mehmetcikôs [a word for sympathetic, smooth and a humanist 

description of Turkish soldiers] sharp sword, diffused, and 

collapsed. These were coward Levant herds, what Grivas and 

Makarios called the grandchildren of Greeks and considered 

invincible, who could kill only defenceless Turks. Hadnôt the 

grandfathers of the same nation been thrown into the sea, on the 9
th
 

of September 1922 in Izmir? History is repeating itself. This time, 

the Turkish Armed Forces were defeating the Hellenic imperialism 

in Turkish Cyprus.ò
80

 

 

 Similarly, the author does not hesitate to warn the 

Greek Cypriots of the potential use of force: ñI tell the Greeks, 

who are threatening world peace, that because of Cyprus 

someone will be bleeding. However, this will not be the Turks 

but the Greek nation, which once spoiled the fields of Izmir 

with their blood.ò
81

  

                                                 
78 Cited from Kēzēly¿rek, Niyazi. ñNational Memory and Turkish-Cypriot Textbooksò. 
International Textbook Research. 21(4), 1999, p. 394. 
79

 Serter, Vehbi Zeki. Kēbrēs Tarihi (The History of Cyprus). Nicosia: n.p. 1999, p. 7. 
80

 Ibid, p. 135. Also, cited from Kēzēly¿rek, Niyazi. ñNational Memory and Turkish-
Cypriot Textbooksò. International Textbook Research. 21(4), 1999, p. 392.  
81

 Serter, Vehbi Zeki. Kēbrēs T¿rk M¿cadele Tarihi (The History of Turkish Cypriot 
Struggle), Nicosia: n.p., 1981, p. 63. 
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 In Serterôs second volume, the book continuously refers 

to the óspoiled Greeksô who killed the Turks in order to achieve 

Enosis. Moreover, he describes the Turks as óTurkish heroesô, 

who bravely resisted Enosis. The writer says the following:  

 

Greeks are dreamers and liars because the Greek throughout the 

history is asking for something. He demands Dollars from 

America, and Pounds from England. He demands money, he 

demands territory. For example, from his neighbour Albania, he 

wants the Epiros, from Bulgaria, demands Macedonia. In the past, 

he wanted from Turkey the whole western Asia Minor. Now, he 

demands Cyprus. If he tomorrow wants Egypt because of some 

Greek element in Egypt, do not get surprised [é]. In order to 

defend our rights and freedoms, we will resist to you. And, for this 

aim, if we donôt find a piece of stick or stone, we will take in hand 

the bones of our 80.000 martyrs who died for this land, and resisted 

to you.
82

 

 

 Such statements are examples of a method of history 

teaching which is far from contemporary. In fact the old history 

textbooks can be viewed as a mere reflection of nationalistic 

policies which are based on an ethnocentric perception of 

history. Moreover, the books have been written in a manner to 

justify and legitimise the nationalist policy of partition, by 

instrumentalising the past. As stated in Milliyet­ilik Kēskacēnda 

Kēbrēs, ñTurkish nationalists began to re-establish a ópastô 

rather than establishing a ófutureô for the Turkish Cypriot 

Community. [Therefore], they tried to create a non-nostalgic 

ópastô and the ófutureô was presented in a way of servicing the 

ópastô through the Unknown Soldier Monuments, Martyrs 

Week, the Museum of Barbarism, remembrance campaigns, 

God Bless Motherland Days and the education system (through 

                                                 
82

 Ibid, pp. 80-81. 



  ~ 112 ~ 

schoolbooks that do not have contemporary education 

vision).
83

  

 A significant political change occurred in late 1990s, in 

which the Turkish Cypriot Community witnessed the rise of 

óCyprus-centredô thinking which in turn allowed for the 

reconstruction of certain social and cultural elements. (For a 

detailed account of this change, please see Chapter I). ñThe 

year of 1999 can be considered as a turning point for the 

Turkish Cypriot Community.ò
84

 Many members of the Turkish 

Cypriot community turned their face to the European Union 

and expressed a strong desire (and support) for the accession of 

the island in to the EU. In fact, a u turn of political and 

nationalistic thinking took place. The Turkish Cypriot 

community began to reject Turkish nationalism and its 

proposal of a permanent divided Cyprus, in search of a 

ópeaceful European Cyprusô. 41 different non-governmental 

organisations and opposition parties formed óThis Country is 

Ours Platformô, in order to increase the grassroots movements 

in search of a solution to the ñCyprus problemò. According to 

the movement, a lasting peace could only be achieved through 

a federal solution and EU membership. This movement gained 

impetus through the UN solution Plan which was presented to 

the leaders of northern and southern Cyprus in November 

2002, by the former UN Secretary-General Kofi Annan. ñThe 

Plan is a ólengthy, complex, and comprehensiveô proposal é 

which was presented as the latest international attempt to reach 

a settlement on the island. The major aim of the Plan was to 

find a solution for the settlement of the ongoing Cyprus 

                                                 
83

 Kēzēly¿rek, Niyazi. Milliyet­ilik Kēskacēnda Kēbrēs, Ķstanbul: Ķletiĸim Yayēnlarē, 2002, p. 
293. 
84

 Kēzēly¿rek, Niyazi. Doĵmamēĸ bir Devletin Tarihi: Birleĸik Kēbrēs Cumhuriyeti, 
Ķstanbul: Ķletiĸim Yayēnlarē, 2005, p. 266. 
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question and to allow a Unitary State of Cyprus to become 

members of the European Union.ò
85

  

 This idea was particularly supported by the left-wing 

political parties and NGOs. Following the proposal of the 

Annan Plan, the Platformsô representatives increased to 91 and 

they then went on to develop a ñCommon Visionò. The notion 

of a ñCommon Visionò equated to óPeace in Cyprus and óyesô 

to the EUô and was supported by the majority of various groups 

in the community. A cross section of society such as 

businessmen, trade unionists, teachers, working/middle class 

came together to fight for a common cause, namely a solution 

to the ongoing ñCyprus Problemò. Although these groups each 

held their own ideology, they developed a common aim in 

order to bring peace to Cyprus. Cyprus now began to be 

perceived as the homeland of all (including Greek Cypriots) 

the population living on the island, a fact which radically 

challenged the ruling ideas of the nationalist elite at the time. 

 Talking in a conference in Ankara, Rauf Denktash, 

former Turkish Cypriot Community leader, was asked to reply 

to the following question ñwouldnôt be better for the Turkish 

Cypriot Community to struggle with Greek Cypriots for a 

Federal Republic of Cyprus?ò 

 

My ancestors come from Anatolia. From top to toe I am a Turk and 

my origins come from Central Asia. I am a Turk with all my 

culture, language, history and identity. I have a state and a 

motherland. All the words such as Turkish Cypriot, Greek Cypriot, 

and Common Nation are nonsense. They have their Greece and we 

have our Turkey. So, why do we need to live under one republic? 

Some circles tend to say that there are Cypriots, some Turkish 

Cypriots and Greek Cypriots. They tend to say stories about a 

common culture. However, there is neither Turkish Cypriot nor 

Greek Cypriot nor Cypriot. You should never ask us whether we 
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are Cypriot or not. This may cause misunderstanding. You know 

why? Because there is one and only Cypriot thing in Cyprus and 

that is the Cypriot donkey.
86

 

 

 As one can see in the words of Denktash, the once 

prevailing idea of the ruling elite negated all local cultural 

elements of the Turkish Cypriots and promoted an abstract 

sense of nation. The growing oppositional movement in the 

Turkish Cypriot community began to challenge the ruling 

ideas, such as Turkism and Turkish nationalism and instead 

advocated the cultural uniqueness of the Turkish Cypriot 

community. This emphasis on difference was in fact an effort 

to differentiate the Turkish Cypriot community from the 

Turkish nation, which in turn led to a political change during 

the election of 2003. A new government formed by Mehmet 

Ali Talat in 2003, immediately began to reconsider the history 

textbooks and the educational policy in general. According to 

Dr. Hasan Alicik, (head of the Turkish Cypriot Educational 

Planning and Programme Development), it was the Turkish 

Cypriot government who decided to review the education 

system and to make changes to the curriculum taught in all the 

Turkish Cypriot schools. The newly elected government agreed 

that the old history textbooks impose chauvinism and 

nationalistic perceptions. Dr. Alicik also gave an example by 

saying that Serterôs books describe the EU as a órotten appleô 

and a ópoisoned carrotô. ñThis was not an idea which was in 

line with 65% of the Turkish Cypriot community which said 

yes to the EU. Therefore they (the government) decided to 

change the methodology used. Dr. Alicik described the new 

methodology of the textbooks as óstudent-centredô because it 

aims to motivate students by involving them in the education 

process.
87

 

                                                 
86
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 Once the Turkish Cypriot authorities made the decision 

to modify the history books, the authorities responsible for 

education invited teachers and academicians to come together 

to completely re-write the textbooks used by the first three 

grades of lower secondary school students. Thus, a group of 

volunteer teachers began working on a new style of history 

textbook. All three books were completed before the new 

semester began in 2005. 

 It should be noted that the Primary and Secondary 

School Teachers Trade Union (KT¥S and KTOE¥S) played a 

crucial role in óThis Country is Ours Platformô. They were the 

pioneers of change towards ñCyprus-Centredò form thinking 

and this naturally influenced the process of change, and 

consequently the contents of the textbooks.  

In order to fully understand the differences between the old and 

the new textbooks, it is important to undertake a qualitative 

comparison: Is there a shift from an ethnocentric approach to a 

humanist approach?; what is the image of the óotherô?; is the 

image of Greek Cypriots always negative?; are there any other 

enemies (apart from the Greek Cypriots) named and described 

in the textbooks?; what kind of visual materials are used and 

what messages do they omit? 

 According to research conducted amongst 1,413 lower 

secondary schools pupils: 92% of pupils expressed positive 

views on the revised books. Furthermore, during an interview, 

Dr. Alicik, stated that the pupilôs familiesô also displayed a 

positive response to the modified books.  

In general, the new history textbooks are far from the 

ethnocentric approaches used in the old textbooks. Instead, the 

new books evaluate historical issues from a humanistic 

perspective. Moreover, there is no obvious indication of a 

national enemy or the ñotherò in the new books. One of the 

most fundamental characteristics of the new books is the 

emphasis on social history and its role in general history.  
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Reference to social events during various historical periods 

help the reader to make sense of his/her common social space 

and identify with the Greek Cypriot community. Caricatures 

and pictures are also given great precedence and enrich the 

books further. Such visual imagery helps to further engage the 

reader into the subject matter and hold their attention. In fact 

the caricatures and pictures are so well placed that they are 

become an integral part of the books. Another important aspect 

of the books is the use of Turkish Cypriot dialect. Until 

recently, Turkish Cypriot dialect was often viewed as a ólocal 

cultural characteristicô and has been strongly snubbed by 

various dominant Turkish nationalistic groups. However, the 

authors of the new textbooks have attempted to introduce 

(although limited) Turkish Cypriot dialect and in doing so 

promote a sense of pride in the óCypriotness of the Turkish 

Cypriot communityô. Furthermore, the authors of the new 

textbooks were keen to refer to Greek Cypriot writers and as 

such recognising the importance of their work. 

 During the process of educational reform, The Turkish 

Cypriot Educational Planning and Programme Department set 

up 147 commissions comprising of teachers and academicians 

which were involved in the revision of the history textbooks 

and teaching materials. In total 350,000 books will be 

published in the northern part of Cyprus. Previously, all the 

textbooks were printed in Turkey. This is a positive 

advancement for numerous reasons. Firstly, it allows the 

Turkish Cypriot community to have greater control and 

responsibility over the teaching of their history. Furthermore, it 

enhanced the economy of the northern part of Cyprus as new 

businesses were set up and thus jobs were created. 

Entrepreneurs began to open new printing houses and installed 

new technology. Additionally, graphic designers, academicians 

and writers were recruited to undertake this heavy task.  



  ~ 117 ~ 

 Although the majority of the Turkish Cypriot 

community welcomed the change in the educational curriculum 

and the new history textbooks were widely appreciated, the 

matter did stir up controversial discussions among nationalist 

circles. Rauf Denktash publicly denounced the new textbooks 

and criticized the authors of the books. Denktashôs main 

complaint was that the new textbooks would weaken the 

national consciousness of the new generation. In reference to 

the Greek Cypriot education system, Rauf Denktash proposed 

that the Turkish Cypriot education system should also be based 

on a nationalistic understanding. He expressed concern that 

because of a possible governmental change in the Turkish 

Cypriot community, the new textbooks will most probably end 

up in the dustbin.  

 

I) Dynamics of Change 

 The revision of the history textbooks in the northern 

part of Cyprus was not free from the political debate in early 

2000s. In order to fully comprehend the revision of the books 

and the consequent responses, it is important to understand the 

political atmosphere of the period. At the time, the majority of 

Turkish Cypriotôs began to react against Denktashôs policy of a 

no solution to the ñCyprus problemò, and actively become 

involved in mass movements to bring peace to Cyprus. 

Organizations such as óThis Country is Ours Platformô and the 

óCommon Visionô, challenged the old regime and demanded an 

immediate solution to the Cyprus conflict. The role of the 

teachers unions (KT¥S: Turkish Cypriot Teachersô Union; and, 

KTOE¥S: Turkish Cypriot Secondary School Teachersô 

Union) in this process was of great importance. The dynamic 

involvement of the teachers unions in the aspiration for a 

unified Cyprus is vital when considering the background of 

events that led to the revision of the history textbooks in the 

northern part of the Island.  
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I a) Growing Reactions towards Denktash and Mobilisation 

against the Status Quo 

 In 2000, Rauf Denktash sent a letter to Glafkos Klerides 

inviting him to begin negotiations regarding the ñCyprus 

problemò, (defined as proximity talks). However, during the 

fifth round of negotiations, Denktash leaves the table, which 

instigated strong reactions among the Turkish Cypriot 

community. Subsequently, the banking and finance sector 

faced a huge crisis, which resulted in the collapse of many 

private banks in 2000. The resulting economic crisis was the 

final straw, and negative reactions against the Turkish Cypriot 

administration gained momentum. A widespread belief 

developed among a cross section of Turkish Cypriot society: 

that economic dependency on Turkey was having a negative 

impact on the local economy. Moreover, Turkey and Turkish 

bureaucrats were strongly criticized by various civil society 

activists during the period of 2000 to 2004.  

 Representatives of KT¥S and KTOE¥S, who were 

angry with the policies of the B¿lent Ecevit and Devlet Bah­eli 

government in Turkey, publicly stated on 30
th
 January 2001 

ñAnkara we do not want your money or support, nor the advice 

of your bureaucrats. We refuse to be enslavesò. óPeace and 

solutionô emerged as a popular slogan against the Turkish 

controlled governance structure in the northern part of the 

island. Following the arrest of Afrika newspaperôs editor, ķener 

Levent, Mustafa Akēncē (former chief of the Communal 

Liberation Party-TKP) expressed in an interview with The 

Guardian newspaper that ñCyprus is an open air prisonò.
88

 

Akēncē conveyed the desire for Turkey to leave Cyprus and 

talked about ñreal sovereigntyò.  
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 Up until this point, civil society activists had held an 

important role in establishing ad hoc umbrella associations in 

order to gain support against the so called ñstatus quoò 

government in the north. Furthermore, these associations 

outwardly supported a solution to the Cyprus conflict. The 

Turkish Cypriot Chamber of Commerce initiated the formation 

of ñThe Common Vision of Turkish Cypriot Civil Societyò. 

The Common Vision brought to the forefront the urgent need 

of solving the Cyprus problem before the Republic of Cyprus 

joined the EU. However, before the creation of the Common 

Vision, the ñThis Country is Ours Platformò had already gained 

the support of various civil society organizations and political 

parties, against an economic package scheduled by Ankara and 

approved by the previous local government. The economic 

package introduced a number of severe measures in 2000.  

 

(é) ñThis Country is Oursò called for self-governance of the 

Turkish Cypriots and demilitarization, as well as a negotiated 

settlement to the Cyprus problem. The Platform leaders were loyal 

to the idea that Cypriot communities could share the same political 

entity on the basis óinter-communal peaceô which has been the 

historical objective of Turkish Cypriot leftist movement.
89

 

 

 Soon after the Plan published in November 2002, the 

aforementioned associations and the Platform prompted many 

Turkish Cypriots to take to the streets and demonstrate in 

favour of the Annan Plan. Nevertheless, ñThis Country is 

Oursò came forward as the ñmore influential mobilizing 

Platformò. Due to the characteristics of civil society in northern 

Cyprus, professional syndicates and unions hold a prominent 

position and possess great influence. Essentially, ñamong the 
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more than fifty organizations in the óThis Country is Oursô 

movement, the teachersô unions (KT¥S and KTOE¥S) and 

civil servantsô union (KTAMS) played a crucial role in 

intensifying and maintaining civil society actions because of 

their strong organizational structures.ò
90

  

 Moreover, during the mass demonstrations in support of 

the Annan Plan, thousands of people called for the resignation 

of the so called status quo government and particularly the 

nationalist leader Rauf Denktash, who was the chief negotiator 

and Turkish Cypriot representative in the Cyprus talks. 

Numerous leaflets and brochures which highlighted the main 

points of the Anan Plan and its advantages were printed and 

widely disseminated. Many pro-solution intellectuals attended 

TV and radio programmes and journalists wrote intensively 

about the positive aspects of the Plan for the Turkish Cypriots. 

Following these events, the border in Nicosia which had 

separated the two communities for more then 30 years, was 

opened. 

 

I b) Change of the Status Quo Administration 

 Ultimately, the right wing nationalist government (once 

seen as the status quo government), lost the subsequent 2003 

and 2005 general elections. The old government was replaced 

with the left wing political party, the Republican Turkish Party 

(CTP). CTP increased its popularity and subsequently won the 

last election, by gaining 45% of the total votes. This dramatic 

shift was partly due to the influence of the peace movement on 

local politics and the situation of the ñCyprus problemò at that 

time. 

 Rauf Denktash, the communal leader of Turkish 

Cypriots since the early 1970s, was increasingly challenged by 

his various opponents in different political circles. The 
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appearance of the Annan Plan saw the dawn of a new era and 

reversed political configuration in the north. Denktash was 

unable to use his previous legitimacy and failed to convince the 

masses for a ñnoò vote, as trust for Denktash declined. 

According to research, which ñasked how much Turkish 

Cypriots trust the Turkish Cypriot leader (Rauf Denktash) as 

far as the Cyprus negotiations are concerned, 39.2% said they 

had ócomplete trust,ô 13.2% said they had ólittle trustô and 

35.5% said they had óno trust at all.ô Those who said they did 

not have enough trust totalled 9.1%. 3.1% said, I do not 

know/no reply.ò
91

  

 

I c) Role of the Teachers Union over the Revision of the 

Textbooks Process 

 During the Annan Plan negotiations, the teachersô 

unions played an important role as promoters of non-violent 

mass demonstrations. A significant number of youngsters were 

mobilized to participate in demonstrations supporting the 

Annan Plan. This was aided by the striking of teachers during 

these demonstrations. Anti-Annan Plan and right wing circles 

used the media to strongly criticize the participation of students 

at these demonstrations. Volkan newspaper attacked the 

teachers unions and described them as ñmilitant teachers 

organizationsò and ñsyndicate aĵaôsò
92

. Volkan newspaper in 

the front pages of 14-15 January 2003 issues condemned the 

government for not stopping the abuse of students by the 

ñmilitant teachersò and their syndicates, and studentsô 

exploitation in favour of the CTP policies.  

 Once the CTP government came to power, one of its 

major tasks was to undertake the revision of history textbooks. 

The process began with the revision/re-writing of the 
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secondary school history textbooks. Preceding this, the revision 

of 5
th
 grade social sciences book followed.  

 However, the modification of the education system and 

teaching materials is not a new phenomenon. Discussions 

regarding this issue have been taking place within the Turkish 

Cypriot community since 1970s. The official line was based on 

ñmaintaining a nationalistic perspective in secondary school 

education and encouraging and extolling ethnocentrism. 

However, civil society has been supportive of a more 

universalistic education system according to the principles of 

the Universal Declaration of Human Rights.ò
93

  

 Concern on how we teach history, how we make 

linkages between past and present, and how we connect past 

and present in history teaching, deepened in the northern part 

of the island during the peace process. This concern enabled 

the new administration to make substantial changes to the 

traditional history textbooks. With the start of the new semester 

in September 2004, the new history textbooks started to be 

used in all secondary schools.  

In accordance with the conclusions of the Civil Society Impact 

Study on Secondary Education, the teachersô unions have 

played an active role in promoting a new curriculum. The new 

government responded by preparing revised history textbooks 

with an altogether deeper understanding than the previous 

ones. The Turkish Cypriot Primary and Secondary School 

Teachersô Trade Unions (KT¥S and KT¥E¥S) gave their own 

account of this change. 

 There had been an ideological confrontation between 

the then ógovernmentô and the teachers' trade unions about the 

content of curriculum. While the former had usually been 

supportive of a curriculum stressing the 'historical enmity' 

between Turkish Cypriots and Greek Cypriots, the latter 
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stressed the necessity of universal principles such as friendship, 

anti-chauvinism and mutual understanding as the basic values 

on which school curriculum should be based. The teachers' 

trade unions and their leading members published strong anti-

chauvinist polemics but could not exert any meaningful impact 

on the education policy till the December 2003 elections 

through which the CTP came to power. In September 2004 

history textbooks were replaced by new ones which were 

ostensibly more empathetic than the predecessor.
94

 

 

II) The Renewed History Books and the New Discursive 

Strategy 

 

What is it that must precede the conveying of history? Must there not 

be the declaration of a double passion, an eros for the past an 

ardour for the others in whose name there is a felt urgency to speak? 

... Nietzsche may have been right in proclaiming that remembering 

the past is a sick passion; yet without necrophilia of the historian 

who gives herself over to overcoming the pastôs passing into 

oblivion, there would be only the finality of death. 

 

Edith Wyschogrod- An Ethics of Remembering 

 

 As is evident from the previous sections of the report, 

the issue of revising the history textbooks (in particular) and re-

designing the curricula is a complicated process. The formation 

of a new government, the general dynamics of change, and the 

search for a solution to the Cyprus conflict are all interrelated 

matters in the decision making and writing process of the new 

textbooks. 

 With this in mind and having surveyed the revised 

textbooks, it is apparent that there are huge differences between 

the old and new textbooks. This section, will deal with this 
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differences in relation to the discursive strategy. Is there any 

difference between the old and the new textbooks? If so, how 

and why has the discursive strategy changed? What is the 

relationship between the ñnewly formedò administration and 

the óchangeô in history textbooks and the general curricula? In 

order to fully appreciate the new textbooks and highlight the 

differences between the old and new books, it is imperative 

that the old textbooks are also examined. 

 As Niyazi Kizilyurek states, the old textbook, written 

by Vehbi Zeki Serter begins with the emphasis that ñéCyprus 

is a geographical extension of Anatoliaéò
95

 As Vehbi Zeki 

Serter claims, 

 

Cyprus controls the Southern ports of Turkey. In case of a Russian 

threat, the Turkish army can be attacked form different fronts and 

can ask for help only from the Southern ports of Turkey. Cyprus 

for Turkey is for the point of history, also very important. Our 

ancestors conquered Cyprus in 1571 for the cost of 80000 martyrsô 

lives. The Turks ruled Cyprus until 1878, for three centuries, and 

treated the native population in a very good manner. They brought 

freedom and justice to the island. The Turks have developed 

Cyprus and built so many monuments, which gave Cyprus the 

Turkish Character. In short, one can say that Cyprus is 

historically, geographically, strategically, and economically tied to 

Anatolia and a part of Asia Minor.
96

  

 

 Kizilyurek (1999) goes on to point out that, the last 

sentence of the paragraph is a good example of the discursive 

strategy of the old textbook, written by Vehbi Zeki Serter. In 

Kizilyurekôs (1999) words, 

 

The ñdiscursive strategyò of the author is evident through the 

emphasis on the ñ80.000 martyrsò, in Turkish ñĸehitò ï deriving 
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from Jihad, holy war in Arabic ï which attaches a ñholy meaningò 

to the fact of the Ottoman conquest of Cyprus by using the political 

language of Islam.
97

 

 

 However, contrary to the old textbook which 

emphasised óCyprusô ties to Anatoliaô, the new Cyprus History 

textbook (vol. 1), begins by providing the reader with some 

general information about Cyprus and how Cyprus took its 

name ïóKēbrēsô (in Turkish). Following this, the geographical 

location of Cyprus is discussed, after which information 

regarding the prehistoric period through to the arrival of the 

Venetians in Cyprus are the main points of the book. 

 The old textbook did not provide students with any 

space to think, analyse, and interpret events from different 

perspective. However, the new books are strikingly different. 

(Meltem Onurkan highlights these differences using the 

following example.) The new textbook asks questions ïsuch as 

óhaving conquered Cyprus three times, why did the Egyptians 

not have much effect on the civilisation of the island?ô 

Onurkan stresses that such questionsï encourage students to 

think, analyse, and understand different points of view.
98

 

 In addition, the new textbooks present the names of 

places using both the Greek and Turkish name, which 

indirectly acknowledges that Greek Cypriots/Greeks are also 

living on the island and share in Cypriot culture. However, in 

the old textbook, this was not the case. Examples of the place 

names stated are as follows (from the first volume of the 

Cyprus History book): p. 13 ï Akrotiri (Aĵrotur), Aetokremnos 
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