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Foreword

This book comprises of two parts which is the
combination 6 two peace education projects implemented by
POST Research Institute (POST RI) since 2006. Part | is the
report concEudautcead i omddrori Reace
oneyear project funded by the European Commission. This
report is a comparative analysisf the Cyprus history
textbooks introduced in upper secondary schools in the
northern part of Cyprus in the fall of 2009 Part Il consists of
t h &dudation for Peace li r eport which is
analysis of the old and the new Cyprus history tecikis
studied in lower secondary schools from 2004 until 2009. This
report was written by the POST RI researchers in 2007 through
the financial assistance of the UNIAET/USAID.

In the <conclEdsicani o ftdhre @
project, it is stated thathe revised textbooks could be
considered as a step towards reconciliation for a united Federal
Cyprus, as at the time of writing, the textbooks used in schools
were written from the perspective of stressing the commonality
between the communities of Cygrut is also expressed that
although an important step had been taken (in 2004) in terms of
peace education, more work was required in order to
strengthen the use of studemntred approaches in history
teaching in developing a multicultural environrhand critical
thinking for new generations. However, in 2009, the history
textbooks were ravritten once again but from an ethoentric
perceptive based on the notion

Initially it was the ideal of POST RI that the positive
revision of Gprus history textbooks used in schools in the
northern part of Cyprus would continue, and as such POST RI
would prepare a series of supplementary educational materials
that could be used in schools in correlation with the revised
textbooks. However, due the changes that occurred in the re
writing of Cyprus history textbooks in 2009, the POST RI team

~ijv ~



decided to instead conduct a comparative analysis of the old
history textbooks written in 2004 with the newly-weitten
textbooks of 2009 in order to setle answer to the question:
history education: a tool for polarisation or reconciliation?

The other major motivation of bringing the two studies
together was to combine t he
for Peace 1 & |1 I | o providing a ne
comprehensive study of the Cyprus history textbooks used in
the northern part of Cyprus

POST RI Team
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Introduction
Zvi Bekerman, Hebrew University, Jerusaém

This report joins a rather long tradition of history
textbook analysis which has contributed much to our
understanding of official efforts to shape national collective
memory. It shows the textbook genre to involve a peculiar mix
of inspirational narrdves and flat facts geared towards the
mani pul ation of the young ci
case, those of those in the Turkish Cypriot community.
Moreover, it shows how these textbooks change shape
according to the immediate soqiolitical needsperceived as
urgent by changing political forces. The report exposes
tensions between collective memory and analytic historical
versions of past constitutive events and also some of the
discursive strategies which support the shaping of historical
eventsas these are dictated by hegemonic visions.

This should come as no surprise. The nation state is the
definite product of modernity; a modernity which has produced
a distinct social form, radically different from that of the
traditional order of the pasthis modernity is characterised by
very specific forms of territoriality and surveillance capabilities
that monopolise effective control over social relations across
definite timespace distances and over the means of violence.
The nation state can be wied as a political socieconomic
phenomenon that seeks to exercise its control over the
populations comprising it by establishing a culture which is at
once homogeneous, anonymous (all the members of the polity,
irrespective of their personal sgipoup afiliations, are called
upon to uphold this culture) and universally literate (all
members share the culture the state has canonised).

t



600f ficial hi storydo i s deter
and is used to perpetuate its cultural hegenfoffficial
histoly thus leaves little space for alternative narratives,
recognised as a major part of &

National narratives are produced in order to justify the
nati onsds necessary existence.
narratives tend to beaptial and explain the conflict from
narrow particularistic perspectives of what truth is and from a
position of indisputable morality. These narratives also tend to
exclude, dehumanise, and devaluate the enemy and their
narrative. If at all present, theamative of the enemy is judged
asmorally inferior and the enemy is depicted as being immoral
and holding to irrational and manipulative vieSince the
society's ideology and its ethos are formally represented in
textbooks for massive educational cam@tion in the
homayenising efforts of the nationt&e, they are assumed to
stand in a dialectical relationship with schooling and violent
conflict2 This dialogue needs be recognised and explored for
the process of posionflict reconciliation to start sas not to
replicate what educational structures might have contributed to
the conflict? The report is an exploration of this dialogue in the
context of the Turkish Cypriotoocnmunity and as such offers
an outstanding critical contribution to that whicheds to be

! Crawford, K. (1995). 'A History of the Right: The Battle for Control of
National Curriculum Higry 19891994'. British Journal of Educational
Sudies, 384), 433456.

2 s, Opotow (2001). 'Moral Inclusion and the Process of Social
Reconciliation'Social Justice Research (23, 149170.

3 M. Apple (1979).ldeology and CurriculumLondon: Routledgeand
Kegan Paul; P. Bourdieu (1973). 'Cultural Reproduction and Social
Reproduction'. In R. Brown (Ed.Knowledge, Education, and Cultural
ChangelLondon: Tavistock, 74112; A. Luke (1998)Literacy, Booklet and
Ideology.London: Falmer Press.

* Tawil, S.,Harley, A., and Porteous, L. (2003). Curriculum Change and
Social Cohesion in Conflicaffected Societies. Geneva: UNESCO.
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attended to if we are really interested in bettering the world or
at least bettering its educational system.

But in this short introduction, without negating the
above, I want to call the read
which envelops histical curricula/textbooks and their
teaching. | fear that leaving these contexts unattended will not
allow for serious reform efforts to be undertaken even by
willing educators and policy makers.

Recent studies on the relationship between textbook
accants and studentsdé historica
comprehend textbooks with the help of previously acquired
knowledge combined with their perceptions of the surrounding
cultural milieu. Students also try to reduce any possible
tensions created by mmived disparities between thém.
Textbooks do not seem to help redefine the cultural and
historical perspectives that are shaped in concert with the wider
sociocultural contexf.

In spite of the expectations set on textbooks to secure
certain types of istorical memory, culture at large and its
multiple mediational tools embodied in a wide gamut of
communicational technologies seem to set the parameters and
t he potenti al moti ons of 60i n
textbooks are one of these tools but thefluence is not
necessarily greater than that of other mass media apparatus.
Moreover, given the context in which they function
school® they lose a force that in another context might have

® Porat, D. A. (2004). 'It's Not Written Here, But This Is What Happened:
Students' Cultural Comprehension of Textbook Narrativeshenlsraeli

Arab Conflict.American Educational Research Journal(4)1 963.

® Wertsch, J. V. (2002)Voices of Colective Rememberingambridge:
Cambridge University Press; Wertsch, J. V., and Polman, J. L. (2001). 'The
Intuitive Mind and Knowledge Ahat History'. In B. Torff and R. J.
Sternberg (Eds.}Jnderstanding and Teaching the Intuitive Mind: Student
and Teacher Learninddahwah, NJ: Lawrence Earlbaum Associates.
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been noticed. Halbwachs rightfully points out the lightness of
individual memories and their tendency to vanish if they are
not supported through social interaction within a material
cultural frameworK. From his perspective, memories are not
individual but social. They are collective not because there is a
collective psghology to societies but because they are
practised, acted and-smacted in the social sphere through
multiple venues of activity. Many are involved in what we
ultimately identify as historical knowledge, popular culture,
official activities, family agers, friends and foes.

Mor eover, buil ding on Umb e
060Texts are | azy machines that
jobd6 we assume textbooks to be
and students to do some type of (educational/learning) job for
them to become active in any meaningking process.

The report findings do indeed further our understanding
of the massive efforts invested by modern states to control the
production of memory and remembrance through their
educational systems. Howevérmight not do enough in terms
of explaining the complex interactional activity through which
these text are brought to life. As mentioned above text(book)s
are lazy machines asking for some one to do the work; all by
themselves they, if at all, can dtilé.

Future research efforts should try to bring to light the
multiple agents (and their activities) involved in bringing these
text(book)s to life in educational contexi&his new focus is
critical in order to help clarify our thoughts regarding both
potential pedagogical tools and their ability to serve peace
educational efforts, and how to secure thebilisation of
social, cultural, and educational systems within a given society

"Halbwachs, M. (1980)The Collective MemoryTrans. F. J. Didder and V.

Y. Ditter. Chicago: Chicago University Press.

8 Eco, U. (1979)The Role of the Reader: Explorations in the Semiotics of
Texts Bloomington: Indiana University Press, 214.
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SO0 as to create environments which fosterexistence and
reconciliaton.

Last but not least, | would encourage us all to seriously
consider Jorge Luis Borges approach to memory as it evolves
in his short stor Yy Bogdsuwoubted el
whether Funes could think. Thinking has to do with forgetting,
he thoughtand forgetting was the one thing Funes could not
do. I n Funesd worl d, there wer
died trapped in memoryWhen considering the potential traps
of memory we should recall that remembrance of traumatic
histories cannot be jusigd logically. True: no memory no self,
but this still does not imply an imperative to remain attached to
traumatic recollections. When we chose to do so, when we
organise our institutional and public spheres in remembrance of
past tragedies, we may bespected of an attempt to rally
support for particular interests, not necessarily those which
support accommodation. Too much memory seems to have a
monologic character; it seems not to recognise other
recollections or the recollections of others and, idlaable to
enter into dialogue, it does so through denial. The partial
amnesial am suggesting implies shrinking memory into the
individual sphere so as first to allow for the presence of other
memories , hoping later to enter into dialogue with themeiVh
flooded by memory, Funes lost his ability to think, to reflect;
he drowned in almost immedigpast details. If we want to
escape Funes' destiny, we need to do some forgetting. Without
this, reconciliation and eexistence seem to be unattainable.

° Borges, J. L. (Ed.). (1996Funes el memorios¢Vol. 1). Barcelona,
Spain: EMECE.
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General Introduction to History Education

[Humanbeing]make their own history, but they do not make it
as they please; they do not make it under-ssakcted
circumstances, but under circumstances existing already, given
and transnitted from the past. The tradition of all dead
generations weighs like a nightmare on the brains of the living.
I Karl Marx- The Eighteenth Brumaire of Louis Bonaparte

OHi st orybéo, Stephen said, 0i s a
a wa K damés Joyce)lysses

Even though writers such as Francis Fukuyama have
argued that we are at the end of history, it is not unusual to talk
about history educatiof?. Although capitalism has declared its
victory in terms of economic systems and that globalisation has
bemme a fact, there is still much to discuss when it comes to
education. Globalisation, as a phenomenon, cannot change the
fact that we are still living in between modernism and
postmodernism, which creates a very problematic picture for
the world around usPlaces, communities and countries that
did not have the experience of
to i mplement their dédnational C
not a surprise to see that history education plays a key role in

YFor a discussion of theoTheBndofof hi st
History and the Last MarNew York: Avon Books, 2006. In his work,

Fukuyama argues that capitalism is the most advanced system we live in

and since there are no better alternatives to iteaehed the end of history.

Sl avoj Gi gek has also spoken about t}
economi c syst e BBCOWorldiNevesExdetpts frokmdhe o n

interview can be seen online
http://news.bbc.co.uk/2/hi/programmes/hardtalk/8374940atwessed

5/12/09).
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t hi s 6natiiothNdethaessa thie is not the only
reason why history education has been used. We can say that
the Sumerians, who o6discovered
create education in order to train/educate scribes, and they
became one of the most impartasocial classes in Sumerian
society, legitimising their king through writing. This shows
how significant education has been since the beginning of
historyT it has been used to create subjects that the dominant
classes can easily manipulatdn this sese, education is not
only a tool t hat hel ps peopl e
tool that perpetuates the ideas of the dominant classes.

Of course, the case of Cyprus is not so different from
the rest of the world. Consideration of the fact that rGyp
received its independence in 1960 tells us many things about
the situation. While Cyprus was a colony of the British Empire,
there were two different communities (Orthodox and Muslim)
and each of them wused the | a
mo t h e r. Thase rgydages then led to national identities in
these communitie§ Greek Cypriots (hereafter G/C) were the
first to Oawaken from the dreal
Greekness?

“"As Ernest Gellner says, o6Nationali sn
self-consciousness: it invents nations where they do not&xisQu ot ed i n
Benedict Andeson (2006)Imagined Communities: Reflections on the

Origin and Spread of NationalisrRevised Edition. London: Verso, 6.

25ee Oya Tokg°z (2008). 6Tarihsel Gel
iletikimin AnlSamaKaranmeAmrl@a ma: AKrma@ me
Yayénl5reée, 21

13 For a detailed account about how each community is being perceived, see
Zenon Stavrinides (1999yhe Cyprus Conflict: National Identity and

Statehood2™ edition. Lefkosia: Cyprus Research and Publishing Centre,

12-13.

4 There arenany reasons why G/Cs firstly became aware of their

Greekness than Turkish Cypriots (T/Cs). As Zemon Stravrinides (1999)

argues, fom the very beginning Greek education in Cyprus followed

faithfully the organisation and curricula of the education syste@réece,
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As Ni yazi Kezeéely¢rek sugge
liberation movement gave birth to the nationalism of the
Christian bourgeoisie in Cyprus, who having declared
themselves Greek, insisted on the struggle for union with the
Greek nat i°cAncarting sotkaetzee.l & ¢ r e k , n
identity became an issue for G/Cs after Greece obtained its
independence from the Ottoman Empftélurkish Cypriots
(hereafterT/Cy), on the other hand, be
Turkishness mostly as a counter reaction to the G/Cs. As
Zenon Stavrinides points qut 6t her e was no i
example, among the Turkish Cypriot community
corresponding to the Y@notherk Or
factor is that the idea of nationalism did not become an issue
for T/Cs until the establishmenf the modern Turkish national
state!®

The o6éawakeningé of the o6tw
island resulted in the creation of an independent republic in
Cyprus in 1960. Interestingly, the problem of becoming a
nation has not ended. One of the reasons familoblemwas
due to there being no common educational system, even though
people lived in the same republic. During the British
Administration, both communities used textbooks from their
6respective motherlandsdéd, and

which concentrated heavily on Greek literature, historical and cultural

tradition and the Orthodox religion. This fact has had a definite formative
influence on the kind danguagewith which Greek Cypriots came later to

express their politicallieas and discuss the situation of their isldri). (

“Niyazi KEerz®9g).r ekThe Turkish Cypriot
Quest i on oTurkishdCgpnidt Identityn.LiteratureT r ans . Ay dé
Mehmet Ali. London: Fatal Publication®].

' Ibid.

" Stravrinides, 18.

18 For more information, see Meltem Onurkan Samani (199®.br é s T¢r k
Mi |1 i ylefke:n.pl, 21} i .
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Greek and Turkish nationalism in CyprtisAnother reason for
this rise innationalismwas that during both the British rule and
the Republic of Cyprus period, the two communities had
separate schools. In other words, Turkish Cypriots went to
Turkish schoolsand mainly followed the textbooks from
Turkey, whereas, Greek Cypriots went to Greek schools and
followed textbooks from Greece. Especially after 1963, the
time that can be seen as the official beginning of interethnic
violence, both parties separated mand more from each

ot her , |l eading to each commun
6nati onal narratived where eac
cour s e, anot her Oprobl embé has
general are 6i mportedodsfdr.om t he

Nevertheless, a quick survey of the official narratives of
both sides, shows that each side has used history as a way to
construct its own national identity as being the only one, thus

mar gi nal i sing t he 6ot her 6. Of
demonisng t he 6otherd i s not spec
the O0character i stliogng M. Darforthn at i c
cl ai ms, Onational i st movement s

they define and reject a national other, then they define and

¥ For more information, see POSResearch Institute (2007)extual and

Visual Analyses of the Lower Secondary School History Textbooks:

Comparative Analysis of the Old and the New History Textbiooks

Education for Peace.icosia: POST, 37. See also thgprus History 2

textbook, written during the CTP governmeiité br € s Tar i hi , 2.
Ortaokul | ar KCyprus HiStary, Wltme R:iHistaryoBook for

the Secondary Schools] (2005) . Lef k ok
Bakanl éeje, 65.

®For a detailed account of the textbo
see AKTHProject and Research Centre (200Rgport on the History and

Literature Textbooks of 6th Grade in Terms of Promoting Violence and
Nationalism Nicosia, AKTlE POSTFResearch Institute (2004); POST

Research Institutes (2007).
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create national $ef!. @i ven Danforthoés def
textbooks could be used as instruments fo6each nat.
06def i Mmedee fainnde6 t he 6ot herd thro
narrative. The case of the former Yugoslavia is a very good
example of this narrativenad it s projection o
Falk Pingel suggests,

Textbook authors have not always been critical enough
towards the society in which they live. With the emergence of
the nation states in the last century it became quite obvious
that schoolbookscontain statements glorifying their own
nation and disparaging others, glorifying the ruling groups
within one nation or society and disparaging-catied
minority groups. At that time concerned educationalists and
politicians had already noticed that tesbks, especially
history textbooks, do not only convey facts but also spread
ideologies, follow political trends and, by investing them with
historical legitimacy, try to justify therit.

As Pingel suggests, the writers of these textbooks
mostly focus onbt hei r nati onal gl ories
are human beings as wdflone looks at how history textbooks
were written in Cyprus, it can be seen that both sides have used
history and history education to legitimise their own official
policies?® As Karahasan and Latif have claimed elsewhere,

Z’Quoted in Panayote E. Dimitras. O6Wri
Context of Balkan Natio a | i sSowthéast European Politics(1), 41.

2 Falk Pingel (1999)UNESCO Guidebook on Textbook Research and

Textbook RevisiorParis: UNESCO, 6.

% For more information on how the politics of memory and forgetting is
used, see Yi Beacepiiors ofHisiorg ahd Rollestie Identity:

A Comparison of Greek Cypriot and Turkish Cypriot Perspectives.
Unpublished PhD thesis, University of Cambriddé¢a k an Kar ahas a
o6Di fferent Narratives, Di fferent Sto
Interpre t a t Joormalbof Cyprus Studiesl1(2829), 115127. For the

ways that the history textbooks are being used,A8€El (2004); POST

Research Institute (2004); PO%Research Institute (2007)Niyazi
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Hi story education is seen as a
national identity. In this regard, history education in Cyprus
can be seen as an instrument that legitimises official discourse.

If history education t sel f i s seen as an 0
creates national identity, then the Turkish Cypriot experience
can be seen as an interesting 6

document how and why it is ideological.

Al t hough Karahasan dacontentL at i
the current debates on history education on the northern part of
Cyprus, these debates are good examples of how history
education is seen in Cyprus (especially in the northern part) at
present. Cyprus history textbooks have been replaced twice
since 2004: once during the Republican Turkish Party (CTP)
authority and a second time following the election of the UBP
party in 2009 The promise made by the new National Unity
Party (UBP) to 6change histor)
from our natonaldent i tyé i s a good ex
education is seen at present moment. In this sense, one can say
that Cyprus history education is still regarded as a determinant
factor that 6createsd the nati
above, the case of Cypruss n o't 6uni queod. Re
change the curriculum and write new history textbooks have
occurred in other nations, especially in the Balkans, but also in

Kézéel lPe)ekdNati onal Me-@Qyprioy T eaxnidb o D s B i
International Textbook Research / Internationale Schulbuchforschung

21(4), 387395.

“Karahasan, Hakan anThe Quirdntedebatésaand f  ( :
dilemmas on history and reconciliation amongst the Turkigpriotd .

PRIO Cyprus Center maual Conference: Learning from Comparing
Conflicts and Reconciliation Process: A Holistic Approaddicosia,

Cyprus, 1820 June 20089.

“Se¥zgergehitapraheée de&jbiseestasedl fune( 200 9)

~18~



the common history textbooks of Germany and Frahéer

example, former Yugoslavian countrigsave attempted to
6reformd their history educati
to support mutual trust and understanding, and history
education is still an important tool in the creation of national
identity, as well as the promotion of peace and reitiation.?’

This report is a comparative study of the upper
secondaryCyprus (Turkish) Histort e x t bo ok s . Four
Hi storyd textbooks prepared u i
Party (CTP) authority for Grades 9, 10, 11 and 12 will be
analysed and conaped wi t h t he Hiwsot 06 €9
textbooks created by the current (National Unity PartyBP)
authority. A peace education approach is being used as a
met hod of analysing the 6édiscu
as well as the visual aspects of the mdkowever, a historical
perspective will also be given in order to show how and why
textbooks have changednd why it is that the issue is still a
O0hot debatebé6 in the politics
textbooks, theoretical information will be gin to show how
texts as well as pictures were analysed. The use of language,

% For the common history textbooks of Gemmy and Francesee
www.klett.de/projekte/geschichte/ dfgb/index_k.h{aatcessed 20/12/09);
www.goethe.dehs/jp/ Ip/pri/wza/defr/len2281618.httaccessed 20/12/09);
www.gei.de/en/publications/eckettbssiers/europand-die-welt/europe
andthe-world.html (accessed 20/12/09). See &#€ST Research Institute

(2004).

““For the educat i ondHerzégovin, eee Diek Liatih B o s
0Tari hi Y e n iKazeyriVolurmma 8,mh% IKa8im1 5 Ar al eék 20
Etni k ¢atéekma Sonrasé Bar ék Knkasi l
Bosna veKderase kg bpé -4 Bumnyai ppring (Yaz

G¢ z) . Bob @ae information about history education in the Balkans,

see. Christina Koulouri (edY.eaching the history of souttastern Europe.
Thessaloniki: Center for Democracy and Reconciliation in Southeast
Europe (2001).
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descriptions of historical events, utilization of visual images,
photos and maps will all be analysed from this angle.

1) The Process of Revising the Cyprus History
Textbooks

The school curricula and the textbooks employed on
both sides in Cyprus have traditionally reflected the ongoing
ethnic conflict. In particular, the history textbooks developed
by both parties portrayed history according to their own
interpretations, of€tial narratives and preconceptions. On the
other hand,visible changes have been taken place in the
education system on the northern part of the island over the last
five years. The first visible change involved thewmdting of
Cyprus history textbookased in the lower secondary schools
in 2004, shortly after the Annan Plan referenda.

The old history texdook, used constantly since 1971
mirrored nationalist policies with an ethnocentric perception of
history. In contrast, the new history books, wverttin 2004,
denied this ethnocentric approach and removed the content
with obvious indication O0A a n
discussion of traditional teaching methodologies followed as
the new textbooks tried to adopt a studesntred approach,
including critical thinking and multiperspectivity. After this,
new history books were prepared by a committee of local
experts and historians for the upper secondary schools.

Nevertheless, while the role of textbooks in shaping
students historical knowledgand memory can not be denied,
we also should not forget the role of teachers in giving them a
meaning. The historical perspectives of the students are also
influenced by-ht Beordiwg aller c srotce X
ideologies of a society, the mass tiaeghd their peer grouf.

% For more information see Zvi Bekerman(20) . 60The Compl ex
Teaching Historical Conflictual Narratives in Integrated Palestid@mish
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| a) Incentives for Change

The year 2003 proved to be full of challenges and
changes on the northern part of the island. It was an ardent
period with intensive debates on the Annan Plan and the
prospects of a solution. At é¢htime, a majority of Turkish
Cypriots began to react against former Turkish Cypriot
Community (TCc) | eader Denkt ack:¢
6Cyprus problemé and actively
movement to bring peace to Cyprus. Civil society organisations
such as t hter yé6 Tihd sOWrosudh pl at f or
Visiond challenged the old regi
solution to the Cyprus conflict. The role of the teachers unions
(KT¥S, the Turkish Cypriot Tea
the Turkish Cypriot Secondary School Tekeer s 6 Uni on)
process was also of great importance. During the Annan Plan
negotiations, the teacherso u
promoters of notviolent mass demonstrations. They also have
played an active role in promoting a new curriculum.

Concern about how we teach history, how we make
connections between past and present, and how represent the
past in history teaching, deepened during the peace process.
This concern enabled the new administration to make
substantial changes to the traditibhastory textbooks. When
the Republican Turkish Party (CTP) came to power, one of its
major tasks was to undertake the revision of history textbooks.

The process began with theweiting of the secondary school

School s Internatiosat Regidwdof Educatiprb5(23), 235250;

Mi chalinos Zembyl as and Zvi Beker man
Peace/Coexistn ce Educati on: AffecReviewad t he
Education, Pedagogy and Cultural Studigg(5),399-419.
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history textbooks. When the new semestegaoein September
2004, the new history textbooks were used in all secondary
schools in the northern part of Cyprus.

| b) Review of the Old and Revised Cyprus History
Textbooks

Following the employment of the new textbooks in
schools, a project entitled Te x t u a | and Visual
Lower Secondary School History Textbooks Comparative
Anal ysis of the Old and the N
started in June 2006 by a Turkish Cypriot NGO, the POST
Research Institute. A research team consisting of Hakan
Karahasan, Dil ek Latif, Me hv ek
JethaDaj] seven analysed the revise
lower secondary schools in relation to textual and visual
materials, and noted the differences between the old and newly
revised textboks?® The main findings of the comparative
analysis of the first three grades of secondary schools shows
that the old books (written by Dr. Vehbi Zeki Serter) described
the history of Cyprus in a subjective manner, legitimising the
6national tkishaClypdiot @community and deaying
the | egitimacy of the 6ot hero.
viewed as a simple reflection of nationalistic policies, which
are based on an ethnocentric perception of history. Moreover,
the books were written in a maer that justifies and
legitimises the nationalist policy of partition by
instrumentalising the padt.

By contrast, the new history textbooks are essentially
far removed from the ethnocentric approaches used in the old
textbooks. Instead, the new bookgakiate historical issues

2 5ee POSTResearch Institute (2007).
¥ 1pid, 14.
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from a humanistic perspective. Moreover, there is no obvious
indication of a national enemy
One of the most fundamental characteristics of the new books

is the emphasis on social history and itderan general
history®' By emphasising the importance of social history, the
new history textbooks did not
6normalisedd6 it. As the O0Text.
Lower Secondary School Hstst ory
the revised textbooks see the
have the same needs, such as food, shelter, clothing and a
place/land to live. The report also argues that social history is

an essential instrument for-dationalising history. In this ay,

social history challenges the military and political history that

only refers to the cdticts and tensions of the pa&t.

1)) Revising the Revised Textbooks: Competing
Paradigms?

The decision to replace the Cyprus history textbooks in
2004 was notelebrated by all and started a huge discussion in
the northern part of the island. When the textbooks were
published five years ago, right wing political parties, journalists
and historians reacted strongly against the changes. In view of
the fact that taching history is seen as an instrument for

6creating national identityo i
revised history textbooks occupy a significant space both in
media as well as®on the publ i cq
*Ipid, 17.

¥pilek Latif and Me hAnalsis & ¢hg Histaryg | u ,
Textbooks: The Present and the Babaking the Perspective of the Others:
Intercultural Dialogue, Learning and Teaching of HistolgUROCLIO
(European Association of History Educatord)18nnual Conference and
Professional Development Course. Nicosia, @Qgp511th April, 2009.

% See Yiannis Papadakis (2008)istory Education in Divided Cyprus
Comparison of Greek Cypriot and Turkish Cypriot Schoolbooks on the
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The question oO0Owhy tesbooksh angi
still an issue in Cyprus?6 1i1s
authority and politicians, and the ways they see the future and

the past' Ve hbi Ze kKeé b3 edrstwal @es ortlyi

Cyprus history textbook on the northern part of the island that
was taught in lower secondary schools for nearly 30 years.
There might be a number of reasons for the revision of the
textbooks and history education generally, & can say that

the main reason depends on ideoldyZont rary to t
ideology, which was completely opposed to the European
Union, as well as any kind of reunification with the Greek
Cypriots, the 2004 textbooks promotédypriotness, the idea
of6Cyprus as homel andd, and mut
communities by emphasising social history. These textbooks,
which that were employed from autumn 2004 to spring 2009,
foll owed dénew pedagogi cal met h
to think, criticise,and di scuss i ssues, w h
does not follow such pedagogical thinkiifg.

O0Hi st ory .dGlo: BRI@; rMichafinos Zembylas and Hakan
Karahasan. ( 29 d ®emory and ForgettiRgoint Redlagogical
Practices: Towards Pedagogies of Reconciliation and Peace in Divided

Cy pr UledCyprus Reviewl8(2), 153 5 ; Y¢écel Vur al a
¥zuyanék ¥zuyanék (2008). O-Bypribte f i ni n
School Hi$ ory Textbooks: A Step Towards

South European Society and Politick3(2), 133154; Kizilyurek, Niyazi

(1999) 6National MeQ@nop ryi catn dTIePmatickaloskhs 6 .
Textbook Research/Internationale Schulbuchforschah@), 387395.

“Hakan Karahasan an drheCurtemst Idebatea aridf (2
dilemmas on history and reconciliation amongst the Turkigpriotd .

PRIO Cyprus Center Annual Conference: Learning from Comparing
Conflicts and Reconciliation Process: A Huic Approach Nicosia,

Cyprus, 1820 June 20089.

% See POSTResearch Institute (2007); Papadakis (2008).

% POSTResearch Institute (2007), 30.
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The 2004 textbooks can therefore be seen as a step
towards reconciliation or a united federal Cyprus because
stressing commonality throughout history inevitably
contritutes to peace in Cyprd5In this sense, revising history
textbooks can be seen as an effort towards speaking the same
language, which, as Derrida argues, is an important part of
reconciliation®® Prominent thinkers such as Yiannis Papadakis
have described he 2004 textbooks a 0pe:
some general weaknesses, summarising the reasons as
academic, ideological and politic?l.Si mi | ar | vy, Y¢cC
and Evrim ¥zuyaneéek have descr
interpretation of hs st Cryypr itdtar
rather than 6Turkishnessd, o6uni
and 6cooperationo “®Pather than ¢

Il @) Current Political Use of History Education and
the April 2009 Elections

History textbooks were one of the hottest jeuts
during the more recent election campaign, following the
economic crisis in early 2009. The revised textbooks formed a
significant part of the election campaign of right wing
conservative parties and groups. The Hgirig National Unity
Party (UBP) anounced that if they were-sdected, they would
re-write the Turkish Cypriot history books. They argued that
6t here are tangi ble mistakes i
experts will review the history syllabus and make the

Vural andpl¥Zuyanék

38Jacques Derrida. AOn Forgivenesso.
Forgiveness. andon & New YorkRoutledge, 2001, pp. 261.

% papadakis (2008), 24.

“Vural and ¥zuyanék. 149.
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appropri at eThceor reccdeadb,nsdédwedl |
same as the CTP [Republican Turkish Party] did when they
came t o power 0. The Democr at
announcements, saying that the new books did not reflect the
history of Turkish Cypriots and that they were text®®n

culture rather than history. Conversely, ceihéfe parties such

as CTP and TDP supported the new textbooks and argued that
the change from the old books was inevitable.

As the Cyprus Mail reported, a group called the
Nati onal St r uigtagidaleTechnical ICammittées H
revealed that they had meetings with all political parties in
order to convince them to review the updated history syllabus.
One of the committeeds member
Cypriot history textbooks attempted to presdbreek and
Turkish Cypriots as i f they we]
but the truth is that we are d
decl ared that O6the aim of the
them into Cypriots who forget thefiTurkishness. They are
brainwashing our childrenbo6.

I n response to the Ud@®eds cr
Turkish CypriotEd ucat i on mi ni ster Can:
0t hese books were not written
politicians; they were written by historiansand
educat i “oAnathel strdng iieaction against the use of
history books as an instrument in the election campaign came
from kener Elcil, the Secretar
Teacher s Union (KT¥S). El cil
their plitics for years on the blood and tears of this society
were trying to come forward with their chauvinistic
explanations of history textbooks and history education. He

“Si mon Bahceli (2009). 6Threat to r e\
hi st or yCypusMak $26March.

42Canan ¥ztoprak, @Kion vKee bNeéfsr eGa zlext éels
2009
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added, Othe racist understandi |
with hatred and prejudies whi ch have risen
He declared that o6it is wunacce
and teaching history with blood, tears, enmity, chauvinism and
biases. It should be known that we will stand up harshly against
the ones trying to preventh a ng e . 6

Shortly before the election
was reelected as the chairperson of National Unity Party,
announced that when they come to power they would revise the
history books again. The history textbooks became a topic on
the politc a | agenda. Concurrently,
stated that our history books should be reviewed by patriotic,
nationalist, libertarian historians. He said we should not be
proud of writing the history books required by European
Union, because what theUEwants is to cut our ties with
Turkey. At that time, there was concern that if the Frightg
parties were elected there could be a risk of going backward by
throwing away the new books and replacing them with more
nationalistic ones.

Il b) The Change d Authority and the Withdrawal
of the Revised Textbooks

As can be seen, the arguments and criticisms regarding
the reformation of history education were not free from the
political contet in the northern part of the island. Following
the victory of theNational Unity Party (UBP) in the last
elections, a new authority came to power in the northern part of
Cyprus. Replacing the textbooks was among the first
declarations made by the present Council of Ministers. The

6Yeni Beyaz Sayfa A-élmaléed [O6A New



Cabinet spokespers@mnounced that chaimg the CTP period

history textbooks was one of the issues on the agenda of the

new authority for the first hundred dalfsThis declaration

indicates that history education was, and is still seen as, the

pri mary el ement t hat canl be

consciousness, and hence identity.

The right wing UBP authority ceelled the printing of
the CTP period history textbooks for the subsegsentester
and produced brand new history textbooks. The aetivorities
notion of replacing the Cyprus histomgxtbooks failed to

materialise over the summer. It was not even clear whether any

new textbooks would be ready for the 2009 semester. But quite
unexpectedly, Mr . Dervi s Eroj |

textbooks to the public during a press conferencehersit of
September 2009 He said that the history textbooks had been

changed following discussions.

Atat¢rk following the cover
on our students would learn the true history from these BGoks.

[II) Comparison of the Cyprus History Textbooks

pa

Il a) Comparisonof Kébr és Tg¢grk Tarih

Cypriot Hi story 1] -l®eod
Kébrésodota Kngiliz D°nemi
(18781960): Political History of the British Pedd

with the currentK é br és Tg¢r k Tari hi

History] 9

One ofi gbhedidéfbf erences bet we

Cyprus History textbooks and the 2009 versions is that,

4 For more information, seé z g ¢ r g ¢ n : Tarih kitaplar

Kibris Postasi4™ June.

“6Accompl ifshrhentnsewo aut hor iBRlyNewse 100

September.
“©Ibid.
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according to the curriculum, pupils previously had four
textbooks for one yeafThe more recent books, in terms of
size, are shorter. At present, the ninth gradekish Cypriot
History textbook covers the same subjects included in the
Keéebr és Tg¢ fThkishl @ypriothHistoryl 1] andK é b r & s
Tarihi (18781 96 0) : Kebre&sémia Xingadalz
[Cyprus History (1878.960): Political History of the British
Period] textbooké’ A first glance at the textbooks shows that
the number of pages that pupils now study has been cut down.
In that sense, it is quite clear the 2004 boakstained much
more information than the 2009 books. For example, here are
the chapter headings that the withdravamd the 2009
textbooks use:

Kéebrés Te¢erk|Kebrés Ter k (2000)
Chapter 1. Chapter 1.

Osmanl el ar YKl k ve Orta-ajq
[Cyprus Before the [Prehistory of Cyprus and the
Ottomans] Middle Ages]

Although both textbooks cover the same subjects, the
title of each chapter is a significant sign of the perspective of
the writers and the textbooks. The 2009 textbook for grade 9
covers the subjects O0KIk ve Or
Prehistory and the Middle Ages
Hay avi d ,l i M¢cadel emi zdeki Yer i
Dr . Fazél K¢ - ¢k and hiaa Sign
Struggle], whereas thk € br € s T ¢ [Tuekishlr Gypriot h i 1
History 1] t ext book covers the subj e

47KeébT e&rsk Tari hi 1: Liseler i-in Tarih
Textbook for High School s], Kic@d C Mi | |
Education Authorit), hereafteK € B r & ¢ r k [TOr&ishiCypiiot 1

Historylland Kébr és-19@0) hiKé¢lhBgs86ta Kngili
Tari hi. Lef koka: K. T. Ejitim Vakfé Ye
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Kébresd [CypruanBfob&ebhes dtt &
[ t he Ott omans i n -EGQymrous [k arad/
[Socio-economic Life during the Ottoman &r As mentioned

above, the withdrawn textbooksere divided into two years

and for tte first year of the high schoplpils read onf these
subjects. The subjects that concern the period of British
administration and the establishment of the Republic of Cyprus
were studied in another textbook, interestingly with a different
titlke: Kébr ées Talrdeh0) : ( 1KBE/Br é s o6t a K
Siyasi Tarihi [Cyprus History (1878.960): The Political

History of Cyprus during the British Era].

In other words,Keé br & s T al®a0)h[Cyprug 1 8 7 8
History (18781960)] was the sequelt«é br eés T¢r kT
[Turkish Cypriot History 1] and it is uncleavhy they gave
different names for the same course. Here, again, a survey of
the titles reveals thefterent perspective of the withdravamd
the current2009 textbooks. The former textbook begins with
the title O06The Historytiodn&yamcd
ends with the establishment of the Republic of Cyprus. Before
giving specific information from the textbooks, it is necessary
to compare the titles as they reveal the fact that there is a big
difference in termsfahe discourse between the wita@nand
the 2009 textbooks. The former textbooks try to not to see the
6ot heré in a negati vecstaneenlme bu
t he Oprkeéfbarcéesd Tof[TukkishTCypriot Historyl
1], the writers of the textbook say that:

Contemporaryhistory education aims to encourage critical
thinking and to show a way for youngsters that develop their
own ideas. Nowadays, history not only deals with political
issues but also social and cultural changes that are holistic and
critical in principle. O of the aims of contemporary history
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is not to deny the existence of the other but to look the events
from a multicultural perspectiv&.

If one looks the preface of the older Vehbi Zeki Serter
9"grade textbook, which is enti
Cypriot Textbooks, 6 one can se
different ideology. In that sense, it is not difficult to argue that
the textbooks have changed in terms of page design and in the
way that they narrate events, which is another significant
element in history discourse because it is commonly argued
t hat hi story can be produced t
commi ssiond say in their prefac

As the Commission of History of the Education Authoritye

would like to emphasise théte reason we wrote this history

book was to provide historical facts, to say that Turkish
Cypriots are a sovereign power on this island; and to educate
youngsters who appreciate their own republic and the state,

who are peaceful, and who are bonded toa At r k 6 s
revolutions, principles and the
in the world?°

Il a.1) Narrating the Past, but How? A
Comparative Analysis of the Discourses of the
withdrawn textbooks and the 2009 ¢éxtbook

B yzkul , Al i Eftal, Yurdaggl Akcans:
[ Preface] 6KBf 2806T)¢r kl nTar i hi 1: Lisel
[ Turkish Cypriot History: Textbook f
ve K¢ltegr Bakanl éjé [ TCc Education Al

““Komi syon [Commi ssion]. 6Yenilenen Ta&
About the Reneed History Textbooks] (2009). IKébr és T¢r k Ta
[ Turkish Cypriot Hi story]. KKTC Mi I |

[TCc Education Authority], vi

~31~



It is well known that narration is amportant element
not only in history education but also in other fields, since it is
the way that one make utteranc
ounderstand. & Since being a pa
we Ol earné, nar r at i anificantemhile me s
0establishingd the national sel

Nations, like narratives, lose their origins in the myths of time
and only fully realise their horizons in the mind's eye. Such an
image of the nation or narration- might seem irpossibly
romantic and excessively metaphorical, but it is from those
traditions of political thought and literary language that the
nation emerges as a powerful historical idea in the west. An
idea whose cultural compulsion lies in the impossible unity of
the nation as a symbolic forc®.

According to Bhabha, although narrative might seem
impossibly romantic, it is very powerful because it is through
these narratives that nations
an important site for the implantation thfe official narrative.
Nevertheless, these narratives are not fictions in the sense that
they belong to the wunreal. As
does not need to Ocreated One
facts) can be used in a way that is based oareative of the
linear form of the story/history that historians want to create. In
Ranci redés words:

Itis clear that a model for the fabrication of stories is linked to

a certain idea of history as common destiny, with an idea of
those who rgmakenhi ssthaat t his in
logic of facts and the logic of stories is specific to an age when
anyone and everyone is considered to be participating in the
task of &émakingd history. Thus,
t hat Hi st odeypdstoriesthabwe ltelf ounsedves, but

®Homi Bhabha (1990). o6lntroduction: N
(ed.)Nation and NarrationNew York: Routledge.
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simply the 6l ogic of storiesd a
agents go together. Politics and art, like forms of knowledge,
construct 6 f i c matesiad readrangeméntsof i st
signs and images, legionships between what is seen and what

is said, between what is done and what can be tone.

I n other words, 6creatingd
narrative is not only a possibility for art but also for history, as
a field, too. That is what one wisses in Cyprusow. The
withdrawn textbooks that were writteduring the CTP
aut hority Orevealed new factséo
peace, social history, as well as the idea of universality. They
tried to reach their aim by explaining the histof Cyprus by
always showing the connection between the history of Cyprus
and the rest of the world. For example, while talking about the
Ottoman Er a, a small section i
worl do, chronol ogi cal ipening r ma t
elsewhere. However, the 2009 textbooks, which were written
right after UBP authority was elected, are different in many
aspects. Even the cover page of the new textbooks shows this
difference: the cover page ¢fe br é s T ¢ fTurkisi ar i h
Cypriot History 1]has a picture of Kyrenia with a sailing boat.
There is no indication about any nationality or any other thing
but the certain connotation is of Cyprus, since it is a view from
Kyrenia Harbour. On the otherahd, the cover page of the
2009 Turkish Cypriot History(9™" Gradd shows four pictures:
the biggest one is Atatg¢r k, an
side, the coat of arms of the Ottoman Empire; below of the coat
of arms, there is a view of the Arab Wbt, and just next to it a
picture of the Ottoman Sultan Selim Il. Even simply looking at

®Jacques Ra nThe Politice of Aeatbetic: The Distribution of
the SensibleTrans. Gabriel Rockhill. London: Continuum,-38.
Emphasis in the original.
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covers shows how the discourses of the two textbooks are
different.

TheKébr és T¢ [Twkishlr @ypriotHistoryl 1]
book can be seen to be more neutral, whereas the 2009 book
seems to aim to show that Theyr
cover page of the seconustory book (History of Cyprus
18781960) is closely relatedbtthe contemporary history of
Cyprus through its use of pictures from the Ottoman period, the
British period, as well as the establishment of the Republic of
Cyprus. Again, the content of the two books shows that the
former talks about the issues in a lwrqaerspective, whereas
the latter is more Turkisbentric in its approach. An example
of this can be seen the presentation of the handover of Cyprus
to British administration. The (History of Cyprus 18T860)
textbook begins by giving information aboutthistory of the
world, mercantilism and colonialism (pplR), while the 2009
book talks about the issue 1in
which means that instead of giving background information
about the issue, the book looks at the British Empireims
of its relationship with Ottoman history (pp-7@).

Using Ranci rebdbs ideas on h
that history is a bricolage inscribed by historians. However,
this does not mean t hat histor
from which we larn history. Instead, as Ranciere argues,
6certain facts6 are wused to |
Narratives, in this sense, are important because they can used
to 6fabricated certain kind of
history textbooks and tehing are materials that
instrumentalise t his 0l ogi ¢ 0
significant because Ohistory &
relevant for the arts but also in the field of history.
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[l a.2) Comparison of the Cyprus History
Textbooks,Grade 9 and 10

(Kébrés T¢grk Tari hi 1 [Turk
andKébrés Tg¢grk Tari hi [ Tur ki
9)

One of the firstbig differences betwee(K € br é s T ¢r
Tarihi 1 [Turkish Cypriot History 1and 2009 textbooks lies in
the fact that théormer curriculum was divided into four books,
whereas the new one is only two. This, of course, leads to a
visible change in terms of many things: the new textbooks
written under the auspices of the new authority have fewer
pages than the old ones. Forapwple, Ké br és Tg¢r k T
[Turkish Cypriot History 1ffor the 9" grade is covered in only

t hree chapters i n t he 20009 %
Ottomansdé (14 pages long), O6Th:
| ong) , &nodomit Bife Durimg the Ottoman E(47

pages long). For the TQyrade, pupils reatistory of Cyprus
(18781960) which covers the British period in Cyprus as well
as contemporary political history of Cyprus. The subjects in

t his book wer e: 6The Handover
Cypr@96 pages 1l ong), 6Cyprus b
Gl obal Warsd (23 pages l ong) ,

|l ndependent Cyprusdé (25 pages
establishment of the Republic of Cyprus in 1960.

The 2009 textbook, tHistoryj t | ed
" Graded begins with O6Cyprus i

Mi ddl e Agesd6 (8 pages | ong), o]
Ottoman Statebé (22 pages |l ong)
Admini strationd (35 pages I
Administration in Cyprus (1878L960) (33 pages long), and

6The Life of Dr . Fazeél K¢ - ¢k
Nati onal Struggled (7 pages |
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terms of page numbers, the 2009 textbook is 116 pages long,
including references. TheK &€ b r € s Tarili¢1r [Rurkish
Cypriot History 1]bookis 109 pages with references, while the
second is 85 pages.

It is obvious that the former textbooks contained much
more information than the new one. One can say that it
contained a great deal of detail, espigcithe Kébr és Tg¢r
Tarihi 1 [Turkish Cypriot History 1jvolume. This can be seen
in the many <columns on the p
wor ds o. Some examples are o0t
6Brief History of the Crusades:
(p.37 ) and 6Communitydé (p.58). T
section contains information about what was happening
elsewhere in the world at the time, and there is a small section
giving biographical information about famous historical figures
(in relation to Cypus of course), such as Richard the Lionheart
(p.7), Pierre |, a Lusignan King (p.8), Selim 1l (p.15) and Lala
Mustafa Paka (p.20).

However, the new textbook contains less information.
Kebr és T ¢ r[kurkish &Cypridt Histofly 1] heavily
focused on soal history during the Ottomans, which again
reflected the perspective of the old CTP authority. In fact,
social history was the most strongly emphasised element in the
2004 textbooks? In contrast, given the content and the pages
that covered, the most portant element in the new textbooks
written under the UBP authority is the significance of the
nati onal struggl e of the Tur ki
states,

a
h
S

At the historycommission, we would like emphasise the aim
of writing our history books ashis: to light on historical
truths, to state that Turkish Cypriots are sovereign on this

®2 For more information about this thing, see POST Research Institute
(2007).
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island, and to educate enlightened young people who
appreciate their republic and state, are peaceful, devoted to

At at ¢rkds revol uti onsn aonfd &R e ancce
at home, peace in the world (p.vi).

The book has several sections in addition to the main
narrative. The section oO6histor
more or | ess the same thing as
Kebr és T ¢JTulkishTgpriot History 1] andHistory of
Cyprus (18781960) Like the dactivitie:
books, the new book contains some questions under the title
0l etds researchd. O6Letds reseal
for pupils to research. There are also small amounts of
i nformation under the title OL
sections can be found within tlohapters, as with thk € br € s
T ¢ r k  T[@urkishn Cypridt History 1] One difference can
be found at thebeginning of the each chapter. The new
textbook has a separate page for each chapter and asks several
guestions before the beginning of the chapter. The old one did
the same thing under the secti
the main difference betweenh e 060l d6 and t he
resides in the notion that in the former textbooks, the writers
had a much 6égl obal perspective
they explain each chapter. For example, in every chapter they
begin with general information arttien go on to its relation
with Cyprus, whereas, the latter textbook mostly talks about
the issues in relation to Cyprus and/or Turkishness (in
Turkey)>

3 For example, ifKT2, the beginning of each section begins with a much
more global perspective. For example, the section talks about the handover
of the administration from the Ottomans to the British. It begins by giving
information about colaalism as well as the situation of the British Empire
and the world (pp.-12). The second section which talks about the situation
of Turkish Cypriots and Cyprus between 191%15 begins with

information regarding the*land the 2 World Wars (pp. 3134), and the

section about the independence of the Republic of Cyprus begins with some
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In the chapter about the Ottomans in Cyprus, the old
textbook asks the questions,

1. Research the reans why the Ottomans conquered the
island of Cyprus

2. What were the aims of the Ottoman State when they were
conquering the East Mediterranean and its periphery?

3. Before conquering Cyprus, where else did the Ottomans

conquer in the&kéeMe dist elrfullaselaan 7 & |
Cypriot History 1] p.15).

On the other hand, the 2009 textbook asks questions
such as,

1. What was the position of the Ottoman State in the world
politics during they conquered Cyprus?

2. Examine the geopolitical and geostgite position of
Cyprus.

3. What is the meaning of Cyprus for the Christian world?

4. Study the behaviours of the local people of Cyprus while

the Ottomans were conquering the island (p. 9).

information about the situation in the world after tA&\®orld War (pp. 55

60) and then moves to Cyprus. However, the new textbook, directly begins

by giving informatiorregarding the significance of the events and their

relation with the Ottomans/Turks or Turkish Cypriots. In that sense, one can
say that it has a more 6l ocal perspec
regarding its relation with Cyprus. For exampleKi@ br é s T¢r k Tar i
Kitap, the section that talks about the British Colonial Regime, directly

begins by giving information about the Ottomans and the British Empire in

19" century (p. 70). The subsection that talks about tHe&/drld War again

is mogly limited to Cyprus but not the reasons of the war in general (p. 75).

On pages 8485, information is given about what happened during and after

the 2 World War but again, it is very limited. In brief, one can say that
there i s a O bnmsgfthd pefspeetivemfrite aritersiofithet e
textbook.
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The questions in the textbooks lead pupils in different
directions. he questions in the former book can be seen as
neutral, since they are more about general information
regarding the Ottoman Empire and its relation with their
interest to Cyprus. But the ne
Ottoman Empire as their centre, angdk questions with an
ethnecentric approach. Also, although both textbooks talk
about the same events, the narration is constructed differently.
For example, both textbooks talk about how the Ottomans
conquered the island and the assistance that thiepecple of
Cyprus gave while capturing the island. However, the 2009
textbook repeatedly emphasises that the Turks were always
peaceful and never wanted to makar (p. 14). In contrast,
Kebr és Tg¢ [Turkisi @ypriothHistorg 1] textbook
talks about the conquest of Cyprus as being a quite normal
thing in the history of the island, as well as the history of the

Ottoman Empire. The subsection
thecongest & i s a summary of the ¢
after the conquest of Cyprus (p. 18).

Anot her exampl e of telling

different narrative is the account of the riots against the
Ottoman administration. Both textbooks talk abdw# support

of Archbishop Kyprianos for the Greek independence riots, but

the new textbook gives almost three pages for this subject and
the writers give information about thelegali Idea of the

Greeks. The former book also indicates that the Archbishop
Kyprianos aimed to connect the island with Greece, but it does

not state that all Greeks wanted to unify the island with Greece.
One can say that the new textbook, through its language,
inevitably suggests that Greeks and Greek Cypriots are the
same aodheéeh@& i6n a negative sen
before the section oworks of t|
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tal ks about h o wEnosishad béen prevknsed i d
in 1974

In the old book, social history features heavily, whereas
the new bok mostly gives information about the things that
the Ottomans did. For example, in order to show the
relationship between the Muslims and the Christians (mostly
Greek Orthodox), the 2004 book claims that especially in
Nicosia, Muslims and Christians alwags-existed (p. 68). In
the 2009 book, there is nothing about the things that Muslims
and Christians (Turkish Cypriots and Greek Cypriots) had in
common.

[l a.3) Comparison of the Cyprus History
Textbooks, Grade 9 and 10

(Cyprus History 18781960 andKé br es Tg¢r kT
[Turkish Cypriot History] 9 )

Both textbooks begin by giving some information
regarding the British Empire and its relationship with the
Ottoman Empire. However, the lgigst difference is that the
Cyprus History 1878960 book gives a etailed accounts of
mercantilism, colonialism, and how British Empire became
interested in Cyprus (the Suez canal and European
imperialism) (pp.112). The 2009 book gives information
putting the Ottoman Empire at its centre (pp7a). The old
book talks &out the changing of administration as being a

6normal 6 thing, which suggests
many different civilisations took administration of the island.
On the other hand, the new bool

*¥ The political meaning of Enosis is the unification of Cyprus with Greece.
It was used mostly by the Greek Cypriot nationalists.
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the sufferings of theTur ki sh Cypriots beg:
former book was Cyprusentric, whereas the new one is
Turkocent ri c. Il n the section OTI
Britaind there is a quote from
the d6dpeopl e who | ieksdutlocal pgoplepr u s
who are a mixture of the Egyptians who migrated to the island

and the local people of Cyprus. Only the Greek language made
them [Greek Cypriots] feel that they are following the Greek

cultured (p. 73). Thiedsi poanhbt
6real 6 is wused in a way that |
narrative.

The new textbook prefers to use a narrative that is based
on the difference between Turkish and Greek Cypriots, but the
old textbook prefers to construct a narrativat is based on the
view that all the incidents of the past were bad, but considering
the experiences of the rest of the world, they were not unusual.
I n ot her wor ds, although t hei
colonialism and a rise of nationalism, simitaings happened
in other parts of the world too. The new textbook gives many
examples about how Greek Cypriots wanted Enosis so that
pupils indirectly create the i
(p. 73; p. 74; p. 75; p. 76; p. 80). The new textbook also
contains some O6new informati on
before: for example, on page 75, the book talks about the
OMedl iMdil I~ [ Nati onal Par |l i ame
Page 78 gives information about when Turkey signed the
Lausanne Agreemenand Turkish Cypriots were given a
chance to choose between British or Turkish citizenship: those
who preferred Turkish citizenship went to Turkey. For the first
ti me, writers say that O0At at ¢r
Cypriots migrated to Turkey, it vbd be harmful [for Turkey
as well as Britain], so he sent delegates to Cyprus and finished
the procedured (p. 78).
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Under the title 6 Knkél ©pl ar vV e Keél
[ Revolutions and the Turkish C
that Turkish Cypriots followed the Turkish revolutions, and in
order to learn the situation the new Republic of Turkey sent
printing machines to the island (p. 82) order to show how
Turkish Cypriots appreciated Turkey from the beginning, the
visit of the Hamidiye ship from Turkey is given as an example.

The last paragraph of the section is about how Turkish Cypriots
suffered during British rule in terms of theaulture and

nati onal identity. New infor ms
mont hs after At at ¢rkdéds deat h,
arrived to the island but the colonial governor banned the
screening of the filmdé (p. 8 3
composed o f t wo part s: OKéebr
Tanékmasé [ The Acquaintance 0
Cinema] 6 -BiInla m®danr ¢Kur ul maseée [ E:
El han Tur ki sh Mu4dQl)  Thése twapgaged ( p
are the only parts in the bookathtalk about the culture of
Turkish Cypriots in addition to the conflict and politics. In that
sense, it can be seen as a O0ne
Before the 2004 books, there were no references to Turkish
Cypriot culture in any way, but in ¢ise two pages some
changes have been made, although in terms of language,
narrative, and through the usage of pictures, both books are
very different from each other.

The 2009 book can perhaps be summarised with one
sentence. I n t he Idseite toi Greek O T h
Cypriotso, it is stated that a
done by the Orthodox Church of Cyprus, 96% of the Greek
Cypriots said O6Yesd to enosi s.
discontent of the Turkish Cypriots towards thisugssit is
stated that: 60t here is not one
Cyprus: [these are] Turks and
this sentence has a particular significance because all of the

~42 ~



things, detail s and O0fcacthesod t
narrative can be fitted into this sentence. Lots of events, mostly
bad things, have happened in the history of Cyprus. It is also

0trued to say that an intereth
these, Ranci re gives the examj
Documentary fil m, film devoted t

capabl e of greater fictional i
readily devoted to a certain stereotype of actions and
characters. LEhTomb&Mauk(Eélaste xand
Bolshevik), the objet of the article you refer to fictionalises

the history of Russia from the time of the czars to the-post
communist period through the destiny of a film maker,
Alexander Medvedkin. Marker does not make him into a
fictional character; he does not tell fataied stories about the

USSR. He plays off of the combination of different types of

traces (interviews, significant faces, archival documents,
extracts from documentary and fictional films, etc.) in order to
suggest possibilities for thinking this storyhistory>®

Ranci redés arguments can be
history book but also for all history books. To put it another
way, Ranci re b a s ibmcaldgikayion bfa |l k s
historyahi st ory that is constructe
is no need to o6fictionalisebd
6factsé6 and combining them acc
want to use inevitably O6chang

becomes almost impossible to talk about one factual history,
not the history, buta history that is multiple, open to debate,
used/ played according to oneds
The textbook written during the CTP authority also
O6proves6 this: writing history
narrative that Olosa theiromgms inthei k e
myths of time and only fully realise their horizons in the mind's

®Ranci “re, 38.
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e y & Inécontrast to the new textbook, the old book has a
different perspective, although they talk about the same time
periods in Cyprus. The old book is morep@ycentric than the

new one. The new book shows Gr
but the old book does not have the same point of view. On the
contrary, it can be read as more ariitish in its discussion of

the o6divide and rul B p2blpRdcyd
p.69). The handover of administration from the Ottomans to

theBr i tish is narrated notbuin a
asabnormal 6 thing, since the adn
manytimesbecause of its geographical locatidém.chapter 2,

entitl ed 0 Kki K¢resel -194by ak /
[Cyprus between two Global Wars (191499 45) ] 6, wh e
nationalism explained, t he wr
Cyprus was influenced by the ¢
(p.32). Thepart about the 61931 Riot
of the events. I n the old boo
Méseérl ézade Necat. Ef endi [ Nec

Greek Cypriot members of the parliament against the new
taxation law. Howeveralthough the old book also mentions

the fact t hat t he istory 8s3tHe 1931 o't
Enosi s trhieoyt 6alasnad i ndi cat weret hat
thinking ali ke, except in Enosi

Il b) Comparison of the Cyprus History Textbooks, Grade 11 and
Grade 12

Il b.1) Cyprus History 19601968

Cyprus History textbook for Grade 11 covers the period
between 1960 and 1968. It is the third book out of the four set
of books written for the upper secondary schools. The subtitle

**Bhabha.
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ofthe booki s 6 Cyprus Political hi st
research committee members wer ¢
Z¢ hal Mustafaojullarée. The fir
the text of Turkish national anthem, as determined by the
Turkish Cypriot constitubn. Turkish and Turkish Cypriot

flags, as usual, stand together above the text. The next page
features Atat¢grkoés 0Gen-1lije S
Turkish youth, asking them to preserve the Turkish republic

and its future despite the hardshigsd confrontations they

mi g ht face. The foll owing pag
stating their objectives for the teaching the modern history of
Cyprus: encouraging critical thinking and inquiry, contributing

to the establishment of a connection betweea pholitical
developments of the 19@® period with the developments in

the world, enabling students to freely express their opinions

and assumptions, and improving nwdarspectivity. The

authors explain that they considered new teaching
methodologies inteaching history and ask for positive
criticisms for the further improvement of the textbook. The
textbooks consist of three mai

short gl ance to the British p
establishment of the RepublicGfy pr us and aftero
deals with o6life in Cyprus the
the | ast chapter covers o6di spl

communal conflicto.

The British period in Cyprus is briefly explained in the
first chapter. The Btii sh Empireodés desire
power in the Middle East was strengthened by its possession of
Cyprus. Although the local communities of Cyprus were not
initially against the British rule, the changing balance of power
and the ideology of nationaliswmhuring the twentieth century
led to mobilisation against the British. Cyprus was loaned to
the British Empire in 1878 and annexed unilaterally in 1914.

In the Lausanne Peace Treaty of 1923 Turkey accepted
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that Cyprus was a British territory. The biggesuble during
the British period is explained as the Greek Cypriot riots of
1931. These were the years that Turkish and Greek nationalist
ideas were developed. Unlike the previous textbooks, the 2004
textbook mentions the existence of Turkish nationalisrthis
period. In this way, Turkish Cypriots are shown to share
responsibility for the eventual war and the division of the
island. After briefly referring to Enosis and the 1950 plebiscite
for seltdetermination, the authors of the textbook talk about
the internalisation of the Cyprus conflict. The 1958 inter
communal conflicts and related incidents are mentioned in just
one sentence on page 3. Next, they mention the military
organisations established by the Turkish Cypriots to fight
against Enosis ant OK A , such as Kara-ete
Volkan and TMT. Here the authors again share the
responsibility for the military organisation of the two main
communities of Cyprus. There are two pictures illustrating the
opposing nationalisms in the island: the TMmblem with its
wolf symbol and a picture representing Gredkgali Idea
with the eagle as a background mafifA question at the end
of the chapter asks the students to analyse both pictures.
Before moving on to the chapter covering the
establishmentf the Republic of Cyprus and after, there is a
timeline from 1959 to 1968 with pictures of the leaders of both
communities, maps, newspaper archives and soldiers. This
chapter begins with a huge picture showing the signing of the
Zurich and London Agreemeés for the establishment of the
Republic of Cyprus. There is a quotation from tBtnos

" The Megali Idea or the Great Idea dedithe reconstruction of a

Byzantine past, with the capital of the future state in Constantinople. The
territories united under a Hellenic state would be Macedonia, Trace, Aegean
islands, Crete, Cyprus, parts of Balkans and Eastern Rumelia. These
territories considered Hellenic in character.
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newspaper celebrating the el
President. The message is a gesture of good will for the start of
the new state. Section A, while explainingetroad to the
signing of the Republic of Cyprus Agreements portrays the
international political context of the time and refers to the
Greek, Turkish and British membership of NATO. The
Establishment Agreement, the Guarantee Agreement, the
Military Alliance Agreement and the constitution are named
without further information. However, the Guarantee
Agreement was much debated and was exposed to various
interpretations by the involved parties, and the Military
Alliance Agreement signed by the Republic of QygrTurkey

and Greece is included in the chapter in their original form.
There is also a short summary of both agreements with
di scussion questions such as
Agreement was needed? Do you think it was necessary?

e (

Discuss it!, Evala t e t he second and f ou

guestions encourage critical thinking, and they also touch upon
the very core of the Cyprus conflict. The next question asks
why Britain maintains two military bases in Cyprus and then
encourages a discussion.

Following the ZurichLondon Agreements, the textbook
mentions the elections for the formation of the legislative and
executive organs of the Republic of Cyprus. This part talks
about the Greek and Turkish Cypriot electorate, adding that
Armenian, Maronite rad Latin communities of Cyprus decided
to join the Greek Cypriot community. It also provides the
names of the candidates and
election to the Council of Representatives as the only Turkish
Cypriot woman Member of Parliament. Thistory of women
is not mentioned in the previous textbooks in this way. There is
also a picture of Dr . Keéehe ¢ k
people, with a quotation fronthe Ethnos Greek Cypriot
newspaper congratulating Turkish Cypriots for achieving
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communal consensus in his election. There is a discussion
guestion here again for the students to evaluate the Greek

Cypriot news story on Dr. K¢ - ¢

realities of the period. Like the beginning of the textbook,

another timelined used to describe the administrative structure
of the Republic of Cyprus. This is a simple and creative way of
teaching such a complicated administrative system. After this,
short biographies of the six elected representatives and

ministers are given, imcudi ng Or han M¢der i

Kl eri des, Ni yazi Manyer a, Pol i
Pl ¢ mer and Osman ¥rek. There a
T/C and G/C leaders, but it is a shift from previous practices.
Students had traditionally learned prthe names of the main
Turkish Cypriot |l eader s: first
Denkt ak. During his Presidency

liberator of the Turkish Cypriots. Including the names of other

Turkish Cypriot figures is importanttochalleng t hi s 61 e a
a nationd concept. This sectio

Makarios and VicePr esi dent Dr . K¢ - ¢k

|l i stening the <citizensd compl
image of past coper ati on between the
leaders.

Section B describes the Constitution of the Republic of
Cyprus. It summarises the significant articles of the
Constitution and poses many questions at the end that supports
critical thinking, guiding students to investigate issues that
causedénsion and fighting in Cyprus. The next subject is how
the declaration of the Republic was received by the people of
Cyprus. Reflection on the declaration is shown in the coverage
of various newspapers from the Turkish Cypriot, Greek
Cypriot, Turkish and @ek press. It reveals that Turkish
Cypriots were more eited about the independence of Cyprus
than their Greek counterparts. Discussion questions and a
homework exercise follow the text, helping the students to
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inquire into the expectations of the Tutkisand Greek
communities regarding the Republic.

After the establishment of the Republic of Cyprus, the
next subject is the international relations of the new state. It
starts with the membership of the Republic of Cyprus in many
intetternational organisabns, such as the United Nations,
NATO, the European Economic Community and the
Commonwealth of Nations. This is followed by the history of
t he European Uni on and Cyprus
unusual guestion asking studen
Republic of Cypruso full me mb
consent of the Turkish Cypriot
expression of studentsdOo opini ol
regarding the Cyprus problem, has traditionally been one of the
closed aeas of education in the northern part of Cyprus.
Encouraging students to state their personal opinions on a
political matter is a dramatic shift from the traditional
approach, and this is one of the merits of this textbook.

Prior to explaining the sensieé period of the inter
communal fighting, the textbook talks about the establishment
of NATO, NATO-Cyprus relations and the position of Cyprus
in the NonAligned Movement. In this way, the international
political situation surrounding Cyprus is highligtiteo enable
students to have a broader perspective on the local troubles.

Section D has the subtitle
and covers the Cold War period, the Warsaw Pact, the Cuban
Missile Crises, the Berlin Wall, the Greek military junta, and
May 27th Coup in Turkey. The opening statement proposes
that during the years following the declaration of independence
of Cyprus, there were important developments in the world.
These developments influenced the Republic of Cyprus and its
guarantor powers imifferent ways. In this part, a research
topic asks students to compare the economic and political
systems of the West with Eastern block countries. This chapter
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depicts the military takeovers
interruption of democracy dsving negative repercussions for
Cyprus, making the resolution of the conflicts among the two
communities in Cyprus more difficult. This chapter finishes
with a homework exercise asking students to search for other
significant political developments in éhworld during the

1960s. An I mportant note follo
Wor |l do section expl ains t hat
according to their I mportance,

27th May coup were the most important incidents affecting the
mot herl ands of the Turkish anc
blank page after this with instructions to attach three
newspaper articles regarding the chapter and to provide
information about them.

Chapter two is entitled O6LiI:
Years of the Republicd. Part A
economic life of Cypriots in the 1960s and describes economic
hardships such as famine, unemployment, and migration
abroad, especially to the UK. The authors add a piece of oral
history about th@ccupations of the 1960s, using the memories
a shoe maker,a qui | t ma k e,r acirgumaiserg a n c
(s¢nnet - ), a sweet maker to a d
explain the relationships between the communities of Cyprus at
the time. There are two researtcipics at the end of this part.

The first is to investigate reasons for immigration to the UK
and asks students to interview their relatives. The second
guestion is very interesting. It asks which communities (ethnic
and religious groups) lived in Cyprus the 1960s and in the
present. It asks students to give examples of the common
cultural aspects of people who spoke different languages and
belonged to different religions. This research question
encourages critical thinking, targets continuity and chavite
regard to past and present, and supputkiperspectivity
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Part B covers educational affairs in the years 1867
under British colonial rule just before independence. It
continues with the reorganisation of education and schools
during the intecommunal conflicts and goes on look at the
education system in the early years the Republic of Cyprus.
After briefly referring to the interruption of education due to
the 1963 incidents, Part C moves on to the Turkish and Greek
Cypriot press in the earlyears of the Republic. This section
names the newspapers of the time and states their political
positions. Among other newspapers, it emphasises the
Cumbhuriyet (Republic) newspaper, which took an unusual
position by oO0taking up publice mi
despite dozens of news stories from the Greek Cypriot press
agai nst t he Republ i ¢ é6Cunfhpriyed O ) .
newspaper Ayhan Hi kmet and Ahn
killed by unknown people in 1962. This information has been
erased in th€009 textbooks® This also section includes three
major Greek Cypriot newspapers. However, it uses divisive
language while talking about the political principles and goals
of newspapers on both sides, creating the usuaérssisthem
dichotomy.

The final section of the chapter covers the other
religious groups of Cyprus, the Armenians and Maronites, and
their rights in the 1960 Constitution. There are anecdotes about
the Armenians and Maronites. The absence of these minority
groups and their history in ¢hold Cyprus textbooks has been
criticised by some progressive historians and educators. Until
recently, the textbooks referred only to the two major
communities of Cyprus and their political history and struggles
for power in the island. Within this conxte this volume breaks

8 There has been a silence about this incidence for a long time due to the
rumours that radical Turkish Cypriots were behind the murder of these
journalists.
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away from the traditional approach and can be considered to be
progressive.

Chapter three covers one of the most sensitive periods
of the history of Cyprus: disagreements over the Constitution
between 196®3, the 1963 incidents,the failure of

constitutional order, war far e,
island and the separation of the two communities. The title
0Di sputes i n t he Republic and

seems to contradict the general approach of the textiRaok.
A tackles the contested issues of the Constitution. Complicated
administrative structures caused problems that the authors list
as oOvoting in the Council of
separate municipalities, Constitutional Court, veto rights, the
ethnic ratio of the public services, army crisis, and the problem
of tax | awb. These probl ems ar
the consequence of the complex structure of the Republic of
Cyprus, but nonetheless they are presented from a Turkish
Cypriot pont of view. The thirteen Provisions for the
amendment of the Constitutionrgposed by President
Makarios arealso explained from the Turkish Cypriot official
historical perspective. On the other hand, there is a classroom
activity dividing the class intowto groups and asking one
group to find out why Makarios wanted to amend the
constitution and asking the other group to present the positive
and negative results of the amendments for Turkish Cypriots.
With this activity students may develop a critical aygmh
towards one of the most heated
Part B i s entitled 0Gr e
Mi gration/ Exil eo. 't starts wi:
its secret agenda for destroying the Republic of Cyprus. There
is a poster illustratinghe Megali Ideaaspiration of the Greeks
and three different photos showing soldiers from both sides.
After this, the reasons for the establishment of the TMT are
explained as defending the Turkish Cypriot community against
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EOKA military resistance and uimg various defence units
under one umbrella. There is only one statement about the
6secretd Akritas Pl an, whi ch
Cyprusd history. A study quest
students what this plan was and what it aimed Iftstead of
teaching that this secret plan was designed to wipe out the
Turkish Cypriots from Cyprus, as in the previous textbooks,
this volume simply spells it out and leaves the rest to classroom
discussion. The 1963 incidents are narrated objectivelg. T
visual images include pictures of UN soldiers. There are no
bloody pictures of murdered children, as in the previous
textbooks. Without going much into the details of the 1963
struggles, it moves on the foundation of the BRT radio. The
next theme explas the British request to organise the London
Conference, which failed to achieve a solution and resulted in
Turkeydés application to the UN
troops in 1964. The | egendary |
depicting the importancefahe region for Turkish Cypriot
defence and the sacrifice of university students to protect the
area and the people there. The 1883period is described as
6t he period of struggle for eq
this struggle many of our peoplest their lives and many
people have been missing since
work of the Committee of the Missing Persons in Cyprus,
which began in 2006, is mentioned. The section mentions not
only the Turkish Cypriot missing persons of the 19834 era,
but also the Greek Cypriot missing persons of the 1974 Cyprus
war. However, we still have two different versions of the same
incidents in Cyprus. The 1974
Operationd, but at |l east @0t a
it has been before.

Under the title 61963 After
the next section covers the economic siege of Turkish Cypriots
organised by the Makarios regime, and the expulsion of
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Turkish Cypriots. Il n this peri
dismissed, 527 houses were destroyed and 2000 houses were
damaged; t hus, 25,000 Turks he
adds that the Greek Cypriot administration even tried to hold
back aid provided by the Turkish and Pakistani -Reescent

and the UN. Turlsh Cypriot representatives of the Council of
Ministers could not partake in the meetings due to the lack of
safety until 1965. Subsequently, the chapter includes the
Ge- i Bloglagi - i incidents using Vv
devoid of fierce words anddbdy pictures. It then refers to the
Provisional Turkish Cypriot administration for people living in

the enclaves, listing the names of the various Turkish Cypriot
administrations established between the years -8363This

section proceeds to cover theiffess negotiations that started

in 1968 in Beirut and continued with intervals until 1974.

In conclusion, this volume covers a contentious period
T the period of interethnic violence in the 1960&/hich tend
to be told by opposing Greek Cypriot afdrkish Cypriot
official narratives and viewpoints. In previous textbooks, this
used to be described as the period of Greek Cypriot aggression
against Turkish Cypriots; dark, hopeless and full of dispute. In
contrast, this textbook draws a very differemttyre with its
textual and visual features. There is an extensive social history
element, highlighting common concerns and hardships of both
communities in Cyprus. Traditionally neglected matters of
Cyprus history, such as the educational affairs of ithe aand
the evolution of Turkish Cypriot and Greek Cypriot media, are
also incorporated.

[l b.2) Cyprus History 1968-2005



The last volume of th&€yprus Historytextbooks for
Grade 12 covers the period between 1968 and 2005. The author
is AhmetBillurg | u. The first page of t
previous volumes, includes the Turkish national anthem, the
Turkish and Turkish Cypriot flags standing together, and
At at ¢r kods 60Gen-11i7]e S°yl evi 6.
aut horso for ewoatdne ofwlhei duties of t a t «
historians is to teach history of the geography and society
students belong to: the o6funda
to develop a younger generation who have contemporary
values under the guidance of science, and who are leapgib
critical thinking and inquiryéo
is to teach students about continuity in the layers of local,
regional, national and international historical incidents, and to
help students to understand Cyprus history, especially its
political dimensions, from the perspective of world history.
This volume covers the most recent history of Cyprus: its
transition from a communal group to society, the
institutionalisation of the Turkish Cypriots and the significant
diplomatic turning paits. The author argues that we need to
learn about the other parties involved to understand historical
processes and thus political developments. The
institutionalisation of the Greek Cypriots and Turkish and
Greek relations are briefly discussed in evehapter. The
book is composed of four main chapters. Each chapter deals
primarily with the domestic political and economic
developments of Turkish Cypriots and the institutionalisation
processes i n paral |l el t o G
institutionalisatior?® This volume is a pioneering study with
respect to the period it reviews.

%9 Economic developments of the Turkish Cypriots in retatmtheir
political institutionalisation has been absent in the previous textbooks.
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The first chapter covers the inteommunal
negotiations and the O&6dpeace opt¢
negotiations started in Beirut continued in Nicosia for six years
without any result. The position of both sides is described as
rigid. While the Greek Cypriot stance was to reduce the
Turkish Cypriots to minority status by insisting on
Constitutional amendments, Turkish Cypriots demanded to
have more rights than the 196@nstitution allowed in order to
preserve their existence. There is a reference to Glafkos
Kl er i de sMy Dépositidn which puts the blame on
Makarios for stopping the progress of the negotiations. A
timeline featured in the book shows two sides: Turkis
Cypriots and Greek Cypriots. The timeline illustrates the
opposing positions of the sides during the negotiations and the
struggles for leadership on both sides. It also shows the first
and the second O6épeace operat.
international community.

The second part of the chapter focuses on the contest
for leadership among the Turkish Cypriots, the switch from Dr.
K¢-¢k to Rauf Denktak and the
election of the Council of Representatives due to the

prevention of political parte s 6 i nvol vement . T
i S entitled 6Devel opment s Bef
Operati ono, t he most sensitive
history. |1t commences with the

Makarios regime, the polarisation of Gke@ypriot society, the
overthrow of Makarios by Nikos Sampson and the
establishment of the Hellene Republic of Cyprus. The reason

for the split between Makarios and the Junta regime in Greece

is explained from the official Turkish Cypriot point of view,

whi ch is O0the i mmediate desire
by t he secret organi sation E(C
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aspiration for Enosis to occur under more favourable
condi®ions. 6

Three sources are provided within the text: a Turkish
newspaper reportingof the coup by the Greek Junta,
Makari osd0s speech at the UN Se.
and Sampsonoés radi o message t
further explains that Turkey arranged a military operation
based on the Guarantee Agreements to restdre t
constitutional order in Cyprus (p.8). The language used is not
aggressive. There is a picture
Ecevit announcing the O6Peace (
forces arriving in Cyprus. The next source shows the map of
the roue of Turkish soldiers from Kyrenia to Nicosia. The text
includes Rauf Denktakds "opeech
July, 1974. The textbook outlines a class discussion based on
the three historical resources provided. Students are asked to
find similar resons for the necessity of the Turkish
intervention in the speeches of Makarios, Sampson and
Denkt ak. Thi s i s an exampl e |
develop a comparative perspective and to pinpoint divergent
and parallel arguments within different sources.

The remaining part of the chapter covers the first and
second round of the Geneva negotiations and the subsequent
decl aration, the second OPeace
August 1974, the massacres of
Mur at aj d,] arSamda Takkent by t
members of EOKA B, the rescue of the Turkish cantons, the
eventual ceasefire and the population shift. This volume does
not use a divisive and antagonistic narrative when describing
the most contested period of the @Qyp history. On the other
hand, we can observe the influence of the Turkish official
narration in some passages. There is no space covering either

®0 Eor more information see POSResearch Institute (2004).
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the suffering of the Turkish Cypriots or the Greek Cypriots
during the 1974 war. Yiannis Papadakis has cs#d the
revised lower secondary textbooks for denying the pain of the
Greek Cypriots and stressing only the Turkish Cypriot §fief.

This volume has no coverage of the tragedy of people and uses

very descriptive language. It ends with an evaluation of the
reaction of the international community in response to the first

and second OPeace Operations©éd,

A

Assembl y deci si on, t he USAOS

Turkey and the positions of the UK and the USSR.

The second chapter coveryptus in the new period
and the restructuring of the 1974983 era. Due to the growing
population of Turkish Cypriots and the new political situation
in the nortlern part of Cyprusit is stated that the Turkish
Cypriot Administration evolved to a highdevel with the
Autonomous Turkish Cypriot Administration on October 1,
1974. Turkey and the Turkish Cypriot side proposed a federal
solution for the Cyprus problem on the basis of thednal
configuration following the
theselines, the proclamation of the Turkish Cypriot Federal
State and its final goal is been explained. Another timeline is
used to illustrating the restructuring in Cyprus between the
years 197483. It has four lines: Turkish Cypriots, the Cyprus
conflict, Greek Cypriots and Turkis@reek relations. Turkish
Cypriot restructuring is described as: Autonomous Turkish
Cypriot Administration, Cyprus Turkish Federal Statezdmal
federation proposal, establishment of the political parties,
founding of public entgrises. Under this, the Cyprus conflict
is described: Vienna negotiations, exchange of population,
Summi t Meetings of Denkt a«k

Summit Meetings, fruitless negotiations3 May 1983 UN

®1 papadakis. (2008).
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General Assembly decision, selétermination decision of the
Cyprus Turkish Federal State. After this, the Greek Cypriot
line is shorter: the Republic of Cyprus rather than Hellenism,
acceptance of Federation thesis out of necessity, étierdl
Council, the death of Makarioand the election of Spiros
Kiprianou. TurkishGreek relations are at the bottom: the 1980

coup d'®tat in Turkey, Turkeybo
NATO, t he Rogers Pl an, Greec
European Ecammi c Community and

manipulation of the EEC against Turkey.

The next subject in th€yprus History(19682005)
textbook contends with the Parliament and the Constitution of
the O0Cyprus Turkish Federal St
OCypTuski sh Feder al St ateds o 4
political solution that was to prepare the ground for a Federal
Cyprus Republic. The textbook tries to underline is that the
6Cyprus Turkish Feder al Statebod
which is part of theTurkish Cypriot official narrative. After
this, the formation of political parties, the institutionalisation of
the O60Cyprus Turkish Feder al St
and Parliament, the coalition authority, the political elite of the
time and eonomic developments are explained. The economic
history of the Turkish Cypriots has not been studied in the
previous history textbooks. In this respect, this volume fills a
missing link.

The second section of this chapter deals with the
political develpments of the Greek Cypriots during 1974
1983. It states that due to the new conditions, Greek Cypriot
and Greek leadership gave up the Enosis aspiration and
reached consensus on a oOoterri
formula for a solution (p.23). In thiseriod the author argues
that there has been a shift from Hellene nationalism to support
of the Republic of Cyprus. Steps included raising the Cypriot
flag for the first time, celebrating the independence of Cyprus,

~59~



starting to teach Cyprus history at sols and renaming the
football team the Cyprus National Football Team.
Subsequently, he refers to the polarisation of the Greek Cypriot
society and the shaping of two separate systematic thoughts:
the preKlerides bicommunal and kzonal instant federatio

t hesi s knownf aacst i tome , 6 Mekarissusst t |
internationalisation of Cyprus conflict as a long term struggle.
The victory of Makarios in the 1976 elections, the policies
followed till his death in 1978 and the election of Spiros
Kiprianous as the new Greek Cypriot leader are touched upon
after this. The consecutive handling of Turkish and Greek
Cypriot political developments is another novelty of this
volume.

The third section focuses on the progress of the Cyprus
conflict and the SumrhiMeetings. Thefive rounds of the
Vienna negotiations, the Exchange of Population Agreement,
t he D-&Makkripsa Summit Meetings and the four
guidelines, the Common USA, Canada and UK Plan (Nimetz
Pl an) , t ¥Kipriandu e Sukrnita Meetings and the
fruitless negotiatins of the 19783 era are explained in a
descriptive way. The research question in this section is to
interview a refugee who immigrated to the northern part of the
island after 1974 about his/her experience. The last two
sections of the chapter return Tarkish-Greek relations from
19741983, the UN General Assembly decision of 13 May
1983, the reaction of the Cyprus Turkish Federal State to the
selfdetermination decision, and the UN Secretary General
Perez de Cuell ards unsuccessful

Chapterthree covers another sensitive phase of Cyprus
history, the proclamation of th@ urkish Republic of Northern
Cy pr G(SRINC)o, political developments and the new
resolution proposals. The reasons for claiming -self
determination, the rejection of this rta by the opposition,
cooperation withT ur key and t h&RN@Goearel ar at
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briefly explained. It is once again sdtthat the declaration
would ease the establishment of azbnal, bicommunal,
independent and nealigned federal state. At the endl this

section, the author poses a di
estabishment of an independeatithority ese the formation of
a federal state?6 This is anot |

methodology adopted by the textbook. The same timelitte wi
four linesi Turkish Cypriots, Cyprus conflict, Greek Cypriots
and TurkishGreek relation$ used in the previous chapters is
employed here too, covering the period 1-2880.

The next section tkles the founding of the
fiParliamend, the referenda fothe new Constitution, the
Republican Tur ki sh Partyos r
Constitution and the endorsement of the Constitution with a
70.1% affirmative vote by the people. The textbook provides a
research topic for the students to explore the pdliticap ar t i e ¢
and journalistsdé opinions in f
and to evaluate their reasons. In this manner, while dealing
with such a contested topic, the author leads the students to
obtain multiple views and multiple perspectives. Aftas tthe
book moves to the assessnt of the declaration of the
ATRN C oby the international community, respectively the
Security Counci l of t he UN, Gr
Admi ni "7 theaGounoilnod Europe, the USA, the UK,
the USSR, and the Onmg@ation of Islamic Conference. Again,
the language used is very technical and descriptive.

The second part of the chapter looks at domestic
politics and the economy of tAe&Cc from 1983 to 1990. At the
same time, political developments of the Greek ©@yprin the
same period are covered. The third part concentrates on
developments regarding the Cyprus conflict and the resolution

2 This is the term normally used for the Republic of Cyprus by Turkish and
Turkish Cypiot authorities.
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proposals of the UN Secretary General Perez de Cuellar from
19831990. Rejection of the Cuellar initiatives by the Turkish
and Greek Cypriot authorities is explained in an objective and
technical manner once again. Greek and Turkish relations at
the time and the domesticlgms and economy of the Turkish
Cypriot authorityare covered in the next section. Political
rivalries, hash competitions in the electieand the split of the
right wing UBP party are mentioned. Showing divisions among
the Turkish Cypriots is an alternative to the nationalistic
rhetoric, which is a monolithic construction of one nation
against t ICypruso A sirhilarra@proachn is used to
cover the political developments of the Greek Cypriots from
19902003. As in the preceding chapters, the progress of the
Cyprus conflict and new resolution attempts, the UN Secretary
Gener al Butros Ga Set ®@fs Ideds oaadl M a
Confidence Building Measures are discussed in the-199¢
period. After this, the author covers the three major reasons for
inter-communal tension from 199¥997: the Greek Cypriot
application to the EU, border demonstrations and #89@®
missiles. He preserves the cautious language, avoids comments
when referring to the violence during the border
demonstrations and sticks to the same technical and descriptive
wording as in the rest of the textbook.

The last chapter covers the EurapeUnion and the
Annan Plan. It commences with the historical background to
Cyprusboé EU relations, t he me n
6Greek Cypriot Admini strationé
EU regarding Cyprus, the Cyprus Turkish Memorandum, the
Europ@an Community Court of Justice decisions, the response
of the Parliament and the Turkeprthern part of Cyprus
Common Declaratiomnd the policy shift of the Turkish side
toward the confederation thesis. The second part of the chapter
covers one of the mbgnportant domestic predicamentstbé
northernpart of Cyprus: the economic problems; aggravation at
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the lack a civil, democratic and free political environment; the

bankruptcy of thirteen banks (
and the ensuing formatioo f the O6Thi s Coun
Pl atformbé to facilitate a sol ut

The most recent and comprehensive resolution attempt,
the Annan Plan for Cyprus, is covered in the next section. In
brief and impartial terms, the book explains KofnA an 6 s
negotiation rounds in 1992001, faceto-face negotiations and
the production of five versions of the Plan as Annan |, II, 1l
IV, and V in 20022004, mass demonstrations, the polarisation
of Turkish Cypriots into two camps (prnnan Plan/pre
soluion and antAnnan Plan/antsolution), the partial opening
of the borders, the change of authority after the December 2003
election, the final round of negotiations in Burgenstock, the
basic framework of the Plan, the April 2004 referendum, and
the unilderal entrance of the Greek Cypriot side to the EU. The
last subject of the volume includes the early general elections
and the Opresidential déd electio
referendum, which lad to the change of leadership from Rauf
De n k t aeshmet Ali Tdlat. In his last statement, the author
describes this change of leadership after 45 years as the end of
an era.

This volume tackles the most sensitive period of Cyprus
history, starting from the interommunal negotiations in
1960s, moing on to the 1974 War in Cyprus, the declaration
of the ATRN C ,0and the latest Annan Plan negotiations. All of
these topics are critical turning points in the history of Cyprus.
Throughout the volume, the author employs an impartial
approach, avoiding juinents and using technical language.

He also has an innovative style, such as his use of diagrams, his
presentation of Turkish and Greek Cypriot political processes
consecutively and including economic history. Another novelty
in this volume is the dictiary within the text explaining
specific vocabulary such as embargo, autonomy, federation,
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coalition authority, Rogers P
selfdetermination, devaluation, doctrine, ECU, memorandum,
declaration, integration, confederation anditde diplomacy.

In addition, it adopts an interactive teaching method and a
studentcentred approach, using a research and discussion
guestion after every disputed s

Ib3)Kébrés T¢grk Tari hi [JT@&r ki st
Cyprus Turkish History is Re-Revised: Is it a step
forward?

Both of the textbooks analysed abowere written
during the CTP governmerand used until the spring 2009
semester. Shortly after the new UBP authority came to power
in April 2009, theywere replaced by brand ne®yprus
Turkish Historytextbooks. The new textbooks were prepared
over the summer break. Ti@yprus Turkish Historyextbook
for Grade 10 is designed to be taught for Grade 11 as well. The
Cyprus history class is cancelled fora@e 12. The Academic
Advisory and Writing committee was headed by Mehmet
Korkmaz and it was composed of a number of Professors from
universities in Turkey. Unlike the previous textbooks, local
academics were not used. The C
that

It is inevitable that nations who do not know their history will

di sperse in timeé We, as Turkish
the unique efforts of our ancestors in our national struggle, the
surviving incidents and their consequencasd how we aived

today. Thus, learning our correct history is very important for the
survival of Turkish Cypriots. The duty of the History Commission

of the Turkish Cypriot Community Education Authority is to show

that the aim of history textbook writing is to sheadht on the
historical facts, to mention that Turkish Cypriots arecaereign
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power on this islanénd to give rise to new generations who are

|l oyal to Atatg¢rkods principles of
loving of their republic and state, peadefu and pr ogr essi \
should not forget that the nations who do not know their past
cannot confidently move forwardéo

These messages are strikingly different than the in the
previous textbooks.

The first chapter of the textbook examines the
establishmet of the Republic of Cyprus. It starts with the
decolonisation era after the Second World War, describing the
Enosis thesis of the Greek Cypriots and the foundation of the
EOKA resistance organisation against the British, which turned
later against the Tlish Cypriots. It is argued that Turkish
Cypriots had to defend themselves and thus founded many
defence organisations. The following research question asks
students to find organisations of Turkish Cypriots founded in
response to EOKA. While this topicad been very briefly
touched upon in the previous textbook, this volume gives it
much more room. NATOG6s futile
also covered in the text.

The second part of the chapter deals with the
establishment agreements for the Repmuldi Cyprus: the
Zurich and London Agreements, the Guarantee Agreements
and the Military Alliance Agreement. Pictures from the
London Conference, the signing of the Republic of Cyprus
Constitution, the Turkish and Greek Presidents and Foreign
Ministers, tle Turkishn e ws paper H¢ andiagpapt 6 s
showing the British military bases are used. Two information
boxes explain what a d6dguarant ol
is followed by the importance of the Agreements for Turkish
Cypriots, such as thgrevention of Enosis, veto rights, separate
municipalities and Turkeyds gu
Turkish Cypriotcentric approach here.
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The chapter continues with the establishment of the
Republic of Cyprus and its administrative structure: the
commssions, the common committee (council of five), the
appointments of the Counaf Ministers and the electiorad
the conclusion of the committe
the Republic. A picture of Turkish Cypriots at Famagusta
castle waiting for therrival of Turkish troops, a newspaper
article reporting 6we embraced
60Tur ki sh sol di ers ar e back I n
employed in the text. The book asserts that a Republic, whose
state structures and foundation ggeses do not resemble those
of other states, has been established in this way.

After this, the content of the Constitution and the
perception by both communities of the new configuration are
explained. The volume claims that while Turkish Cypriots
percaved the Republic as a final solution, Greek Cypriots saw
it as a manoeuvre to realise Enosis. This narrative is parallel to
the former official line. There is an assessment for the students
in the last part. A portrait of Makarios grasping the Greek flag
with the Cyprus flag behind 1is
do you understand from this pi
there are six evaluation questions regarding the content, which
is not the case in the previous textbook.

The following chaptemortrays the process from the
establishment of Republic until December 1963. It begins with
the sphere of influence of the House of Representatives and
House of Peoples, and the responsibilities of the five
municipalities. The foreign relations of the Réfic are
handled differently to the previous textbook. Only membership
to the British Commonwealth of Nations and the Mdigned
Movement referred to. It is stated that Turkey was against
Cyprusboé me mb eAligadd iMoventemt asNitowas
regarded as aommunist trick. Despite this, Makarios joined
the movement and influenced the member states voting at the
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UN in favour of the Greek Cypriots (p.21). The information
box briefly introduces the UN. The third section refers to the
disagreements that led tanterrcommunal fighting after
foundation of the Republic. These are listed as renouncing the
70-30 % ratio in public services, troubles in the Council of
Ministers and the House of Representatives, problems in the
army and police forces, the dilemma of @te municipalities,

and the thirteen proposals of Makarios for the amendment of
the Constitution. The textbook lays the blame on Greek
Cypriots for these troubles and insinuates a hidden agenda
behind their acts. The next discussion question for thesstsid
argues that even though the 13 amendment points seem to give
Turkish Cypriots some rights, they were full of traps. It asks,
6What are the dangers they pos
the same page there is a picture of Makarios greeting two
soldiags and a subtitle states that Makarios did not give up the
idea of Enosis during the Republic of Cyprus (p.25).

The third chapter i s entit
Cypriots to Destroy the Republic of Cyprus, Turkish Cypriot
Resistance and Political Defepments (1968 7 ) 0 . Two
pictures on the title page feature women: one is a women
escaping with a baby in her arms, in the other women are
hol ding each other and crying.
group of people from a car in an atmosphere of celebréion
placed under the two images. Preparation questions before the
chapter ask: 6Who were the | e
Akritas Plan? Examine the mission of UN in Cyprus and
evaluate whether it served its mission. Research the importance
ofthe Kumsalaa f or the Turkish Cypr
at the beginning of such a sensitive period, the pictures used
and the homework questions raised prepare the ground for
feelings of resentment.
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Section A gi ves an accoun
I

Aggr essi ofnkbo k at, heAylva s é | , Boj az
Li masol and Baf battl es; t he
Majusa district combat . It c |

Turkish Cypriot reactions to the Constitutional amendments
proposal, Greek Cypriots put forward the A&s Plan to
annihilate Turkish Cypriots and began hostilities in December
1963. Greek Cypriot atrocities in these battles, as well as
names and the pictures 6fma r targ caveéied. As in the
original history textbooks, a photograph of Turkish Cypriot
For ces Gener al Ni hat Kl hands m
However, it is not the weknown bloody bathroom picture,
which has been said to have a bad impact on the psychology of
pupils. The hardship of the Turkish Cypriots, the way they
were attacked by GrikeCypriotsand their heroic resistance are
explained in an emotional and vivid way. Pictures of the
Omartyrsao, war monument s, C e me
fleeing women and children taking refuge in Turkish schools
are used abundantly. Section B exptathe establishment of
the Bayrak radio station, its importance in the TahkCypriot
history of struggleand the ways it boosted the morale of the
people. Section C covers the London Conference, the UN
Security Council Resolution of March 1964, and the
prohi bition of Denktak6é return
part describes the 1967 Ge-itk
Turkeyods ul ti matum against t h
contested issues that are rywebriefly explained in the
withdrawn textbook arecovered in detail in this section. The
moral centre of the historical narrative is shown to be the
Turkish Cypriots. Only their resistance, losses and hardships
are touched upon.

Chapter four focuses on the 1986374 period of
political developmerst and the social life of the Turkish
Cypriots. The first topic mentions the reasons for the start of
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inte-communal negotiations and moves on to thdataral
negotiations and intermittent talks until 1974. The second topic
is domestic politics among theurkish Cypriots in the post
1963 period. The formation of the General Committee
Administration, the Provisional Turkish Cypriot
Administration, the return of the Head of the Turkish House of

Peopl e (Ter k Cemaat Mecl i si),
reorganisatn of the legislative and executive organs are
covered. The writing uses an 0

to describe this disputed period.

The second part of the chapter consists of the social,
cultural and economic life of the Turkish Cypriots. The
inclusion of social history has been regarded as an important
element of the 2004 textbooks and a very significant
improvement. Military and political history inevitably exposes
conflicts and tensions, whereas social history reveals the space
that the commuities share and helps to promote the idea of
empathy between the two communitiédlevertheless, in this
volume social history is utilised differently. The book begins
with the social and cultural life of the Turkish Cypriots in the
enclaves, under the il circumstances of poverty, hunger and
Greek Cypriot embar goes. 6 Migr
written in capital letters with a picture of Turkish Cypriot
women living in a tent in the middle of the page. A number of
musicians and music groups whoasted the morale of the
peopl e i n t hose 6dar k year so
foll owed by the subtitl e, 60 Tu
|l sol ati ono. It stresses that d
on the economy, sport and communication, Turkish ©ypr
culture was not eroded, and | o
strengthened. Turkish artists and theatre groups boosted
morale, local music groups supported people, and local radio

% POSTResearch Institute (20Q7)0.
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stations raised national spirit (p.52). The subsequent economic
lifese¢ i on | i sts the goods and pr
commoditiesd and banned by t hi
Unlike the revised textbooks, social, cultural and economic
history is not covered separately but integrated into the military

and political lstory.

The fifth chapter talks about the causes and the
consequences o f t he 1974 0 Pea
B¢l ent Ecevit, troops di sembar
Denktak kissing an Army Gener a
title. Section A, covey t he background 0
Operationd: the Greek junta ant
15 coup against Makarios, the repercussions of the coup and
the position of the Guarantor Powers. The reason for the
division between Makarios and the Greektgums explained
from the Turkish official poin
Enosis was to devastate Turkish Cypriots in the long term and
assimilate them, while EOK# supporters wanted to realise
Enosis in the short term using violent means (p.56). @e&i
covers the 6Peace Operationdé EI
for t he military operati on, t
Geneva negotiations, the secor
overall consequences of the operation. Visual images such as
pictures of Turkish vessels, troops, parachutes, helicopters,
tanks, maps showing the progression of the Turkish army, and
children watching Turkish soldiers are employed in a
militaristic tone.

The Greek massacres of the Turkish villages Atl ar ,
Mur at aj a, Sandall ar and Takken
have are explained with these words: Greek Cypriots murdered
women, men, children, and elderly without distinction and
buried them in mass graves. Pictures of the murdered children,
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monumeits and mass graves are shown within the¥ekhere
is a diagram weighing the scale of Greek and Turkish troops in
the Famagusta region, showing the overwhelming supremacy
of the Greek troops. Below the diagram, a picture of the
Turkish Cypriot Peace Foes and the Turkish Security Forces
i s presented as Oour safeguard:q
of the Opeace operationd are me
the chapter cover population exchanges and the prisoners of
war, the military and civilian msing persons, and the problem
of Turkish Cypriot missing persons. The long term silence of
Greek Cypriots about the fate of the missing persons is harshly
criticised. There is only one sentence in this section referring to
Greek Cypriots missing peoplat the end of the chapter there
i s an anecdote entitled O6drop
retired Colonel on the bad living conditions in the Greek camps
for the prisoners of war in Limasol, Baf and Larnaka.
The next chapter focuses on the politicalifias of the
Turkish Cypriots in the posipeace operationé
formation of the Autonomous Turkish Administration, the
decl arati on of the O6Cyprus Tu
course of intecommunal negotiations in 197¥B83 are
explained. Thex are two research questions in this chapter.
The first one asks students to
and the second one is to disco
is6. This is relatively a short
The seventh chapter of the book is dedotto the
establ i s h makish Republic bf Nerthefn Cypras,
i tflag) a map of Cyprus and a picture of the gigantic flag on
t he Bekpar mak Mount ains are f

% National monuments, war monuments, mass graves become important
sites of memory (politics), remembrance and conflict especially in war torn
societies such as in the po&tgoslav context, Latin

America, Middle East and Africa.
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section. The book explains the reasdor thedeclarationof
the TRNCo, the proclamation of the Republic, Prof. Suat
Bi | g entoss o the legitimacy of theew TCc authority
the formation of the Parliament, the approval of the
Constitution and the elections. Later, the repercussions of the
declarationin theinternational arena are described. At the end
of the chapter, the concept of sdétermination is explained in
a circle and a research question asks students to collect
information regarding the declaration from different sources.
The final chapter coversofitical, social and economic
developments from 1983 to the preselay. The first topic
c o v eTurkish fCypriot Community-Turkish relations and
points out t he support under
contributing to development in economic, educationdtucal,
tourism and health sectors. Projects aimed at solving the water
problem, plus infrastructures and aid financed by Turkey are
pointed out. Economic developments in the public sector,
trade, agriculture, tourism and the role of universities are
descibed in the following section. Section C refers to the
impact of the embargoes on the TCc. It states that after the
Annan Plan referendum, Kofi Annan urged the Security
Council to end the isolation of Turkish Cypriots. This was
vetoed by Russia. In addihp it is stated that the European
Union did not keep its promise to lift the embargoes in two
days following the referendum (p.95).

The next section reviews negotiations following the
declaration of thédiTRNCot o t he present day:
Ideas, he process started by Kofi Annan, the Annan Plan and
the consequent Referendum. This chapter asserts that
resolution attempts and the negotiations between the parties
failed due to the Greek Cypriots rejection of the plan. There are
two pictures from the ass demonstrations in the last part:
Turkish Cypriots holding the EU flag and YES posters, and
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Greek Cypriots holding the Greek and Cyprus flags and NO
posters. The European Union and Cyprus relations from 1962
to 2004 are briefly explained with a finalasgtment that the
Greek Cypriotsd EU member ship
Guarantee Agreement. The textbook ends with domestic
political developments from 1983 to the present day. Political
parities in power, coalition authorities, elected TCc leaders are
identified. On the last page of the textbook, photos of the
various leaders are placed in a row.

In conclusion, this new volume depicts Cyprus Turkish
History from the official Turkish point of view. The influence
of ethnic nationalism can be observadughat the textbook.
Unlike the withdrawntextbooks, there is no reference to the
common past and common experiences of the Turkish and
Greek Cypriot communities in Cyprus. Social and cultural
history is approached from a completely different angle and
integrated into political and military history in order to
exemplify daily hardships. The inclusion of the political
developments of the Greek Cypriots in parallel with Turkish
Cypriots has been abandoned. In addition, there is no reference
to the minoritygroups of Cyprus, such as the Armenians and
the Maronites. Reference to th
suffering in contested periods is avoided. In terms of the
teaching methodology, it does not adopt the studentred
approached to the extent thathdrawn textbooks did. There
are very few study questions and the style of the volume does
not support interactive teaching. Moreover, the graphic design
of the textbook overall is not user friendly.

The former Head of the Turkish Cypriot Educational
Planning and Programme Development department, Dr. Hasan
Alicik analyzed the textbook, set up statistics, and published
them in theY e n i dngwsgaper. According to his analysis,
this volume has 49 Turkish and Turkish Cypriot flags, 27
images of fightingath mi gr at i on, 20 phot o
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19 images of Omartyrso, 16 of

monument s and cemeteries, and
vocabul ary used includes 44 r e
to Obattl eod, 32 Ousedse nacfe 66 wg s adu

and 27 us e &The mostimpartart randicép.of the
textbook for Alicik was the confusion it creates regarding the
perception of identity. The textbook generally refers to the
O0Turks of Cyprusodé, udbes toteaéiao
Cypriotd identification as wel
based on hosti¥®ity towards 6t he

®Hasan Alicik (2009). 6UBP6nin Yeni T
history texi bgal s28%Sepemmbere s i
% Ibid.
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I\VV)  Visual Analysis of the Textbooks

It i's well known t hat pictu
they seem. They are always anwpanied by certain kind of
ideas that make the pictures meaningful. As Roland Barthes
claims in 6Myth Todaybod,

A tree is a tree. Yes, of course. But a tree as expressed by
Minou Drouet is no longer quite a tree, it is a tree which is
decorated, adapted @ certain type of consumption, laden
with literary selfindulgence, revolt, images, in short with a
type of socialisagewhich is added to pure matt&r.

Following Barthes, pictures in history textbooks are
used in the same manner: they are not jusuggstthat show
Ohistorical fact so, Rat her , t h
kind of history that the writers want. Pictures can be used to
create 6myt ho, as Barthes sugg
t hat fact that Si nce camyt hc ains
used in a way so that they becomes mytHit&lowever, one
can also ask how pictures, whi
can be used to become mythical. According to Roland Barthes,

Mythical speech is made of a material which Akeadybeen
worked on so as to make it suitable for communication: it is
because all the materials of myth (whether pictorial or written)
presuppose a signifying consciousness, that one can reason
about them while discounting their substance. This substance
is not uimportant: pictures, to be sure, are more imperative
than writing, they impose meaning at one stroke, without

Rol and Barthes ( 19Mytdlogies drahg.tAhnett® o d ay o
Lavers. New York: Monday Press,

107-108.

¥ bid. The notion of facts can be use
Ranci -38. Empha&i8in the original.
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analysing or diluting it. But this is no longer a constitutive
difference. Pictures become a kind of writing as soon as they
are meaningful: likevriting, they call for dexis®

As Barthes indicates, the way mythical speech works
depends on peopleds stereotype:
6get the intended meaningd wit
the meaning becausdofgranimary@ con
language, that cannot be separated from the signifier.

IV a) Visual Analysis of the 9" Grade Turkish Cypriot

History Textbook

While 6readingo ™grade texpbookt ur e
ideas such as O0myt h mtaeéonstrugtd a s
the intended historyd may be c
pages of the three books (the newest one as well as the old
ones) shows that there is a big gap in terms of ideology. The
2009 textbook, without any hesitation, emphasises ong:thin
the Turkishness of Turkish Cypriots. The whole cover page is
divided into four pictures: the biggest one is a portrait picture

of Atatg¢grk in a suit | ooking i
he is looking at is interesting: the coat of arms of the r@iuts.
When Atatg¢rk |l ed the revolutio

of Turkey, the history of the new Turkey depended upon the
denial of Ottoman history. However, it is also common for

nationalists to use Atatg¢rk an
create adnew national i st di scour
Turkishness. In this sense, the writers are constructing an

interesting | anguage from the

picture is a picture of the Ottoman Sultan, Selim Il. Next to his
picture, there is a view ohé minaret of Arab Ahmet Mosque.

%9 Barthes, 108.09. Emphasis in the original.
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From the very beginning, the new textbook is related to the
notion of Turkishness, since all of these pictures are signifiers
of Turkishness. Pictures work exactly in the way Barthes
argues: Opi ct ur eisperativeothab weriting;u r e ,
they impose meaning at one stroke, without analysing or
dilutYng it.o

However, the cover pages of the 2004 books are quite
different: the cover page shows a ship in Kyrenia Harbour.
There is no indica@iowfn tatbeoud hity
other detail that would signify national identity. Indeed,
although the title iK @ br &€ s T ¢, ore cah aay thatit 1
seems more neutral in its approach because Kyrenia is a city in
Cyprus, and through showing a ship in the harlmfKyrenia,
pupils are not directed towards the national identity that they
may have but rather a cultural identity, which can be seen as a
much neutral in terms of its approacyprus History (1878
1960)can also be seen as more neutral by comparigbntie
2009 book, although the background colour is quite similar to
the colour used by the CTP (Republican Turkish Party).
Further down the centre of the page, some pictures are
arranged in the manner of a photographic film (actually, it is
not how the fcture looks, it is the signifier that make one think
in this way). The pictures on the front point to some phases in
the political history of Cyprus, since this is what the book is all
about. Looking the pictures from right to left:

a) The Republic of Cyprs flag and, in the background of the
flag, Dr . Fazeéel K¢ - ¢k announci
Republic of Cyprus. The same picture is also used on page 79.

b) 6A view from one of the Taksim
picture is also used on page 75.

c) A picture of a group of Turkish Cypriots during the 1930s. On
page 41, t he book explains wh

0 bid.
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Kemalist group who took in part in the 1930 elections of the
Kavanin Meclisid [Legislative C
d) Apicture ofAt at ¢r k and dithesTurkishwaeafds du
independence. The same picture is also used on page 37.
e) This picture is on the lo& cover. It is a view of an Ottoman
cof fee hous@mgnk &heasane pieture is also
used on page 29.
f) Members of the Kavanin Meclisi [Legislative Council] in
1900. The same picture is also used on page 20.
g) An illustration of British hoisting t& Union flag in Cyprus.
The same picture is also used on pages 1 and 19.

On the back cover there are two more pictures in the
background: the big one is a picture of a protest march by
Turkish Cypriots against Enosis and as unemployment in
Cyprus (p.61).Another one, below of the back cover, is a
picture of the Cyprus Parade a bircommunal parade that
Turkish and Greek Cypriots joined during the Second World
War (p.50). On the back cover of the textbooks, a paragraph
from the preface is inscribed:

Contanporary history education aims to encourage critical
thinking and to show a way for youngsters to develop their
own ideas. Nowadays, history not only deals with political
issues but also sociand cultural developments thaire

holistic and critical in gnciple. One of the aims of
contemporary history is not to deny the existence of the other
but to look the events from a multicultural perspective... Of
course, this book will be successful only if it makes young
people enjoy Cypruswill dnly & or vy .
continued if other contemporary books follow this book.

According to the writers, the success of this book is
only possible if others follow the same perspective. However,
in these terms, it is difficult say that the book was successful
becaise while the new books that followed this one in using
some contemporary methods, like asking questions and
directing pupils to undertake research, they are different in
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other respects. Nonetheless, the back cover of the 2009 book
has four pictures agaithe same as on the front cover. Starting
fromthe topr i ght , there is a view of
view from a Taksim Demonstration (p.96), a map of Cyprus,
and the emblem of the TMT (Turkish Resistance
Organisation). The post office picture is timeost neutral
picture on the cover. The view of the Taksim Demonstration is
black and white; there are soldiers in the picture and it gives
one the idea that a kind of war or similar event was taking
place. Inevitably, one thinks about war or violence. Betd
the post office picture, the map of Cyprus is shown, although it
is clear that the aim is to show the connection between Cyprus
and Turkey, geographically, which goes back to Vehbi Zeki
Serter6s book, onevtan sah that Cypruseis t h
historically, geographically, strategically and economically tied
to Anatolia and is a part of Asia Mirfof* Turkey covers the
biggest part of the illustration and Cyprus is shown as
consisting of the &6Turkish Rep
t he 0 GKRY 6 outh[ tCypmis @@eek Cypriot
Administration]’? Next to the illustrated map, from right to
left, is the emblem of the TMT, an important image in the
struggle of Turkish Cypriots against Greek Cypriots during the
period of interethnic violence. On the wholeemwa quick look
at the cover pages shows that new textbook, from the
beginning, is written with the aim to emphasise the Turkishness
of Turkish Cypriots, both in terms of nationality as well as
culture.

After the cover page, pictures in the 2009 book are
mainly used to support the narrative. For example, when
talking about the TMT, important figures in the TMT as well as

M"Kezély¢rek. (1999), 390.
“The 6South CyipatusAdaniereiks tCyaptri ond i s
TCc officials use when they mean Republic of Cyprus.
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the TMT insignia and the TMT statue are shown. The book

does not contain pictures that depict violence, especially when

it comes to cormporary political history. However, this does

not mean that the book follows a neutral approach. On the

contrary, as indicated above, the main idea of the book resides

in the notion of a binary opposition (us and them) #mel

l egi ti mi sat i t¢hrougb Turkishmationalisnk N C 0
Nonetheless, the new textbook does contain what might

be regarded as a major o6struct

is a picture of Opeopl e who a

Anatoli ad. However, i réfullypone | oo
can see that it in fact shows Native Americans, not Turks from
Anatol i a. This can be seen as

t hat Opictures can be used to
Native American Indians (perhaps it is an illustratidntiee
exodus of American I ndians, w h
the migration from Anatolia to Cyprus. Most probably, the
writers mistakenly submitted the picture to the printing house.
However, even if they noticed the error after the publication of

the ook, they did not say anything about it in public, so one
cannot know whether this was a mistake or whether they
included the picture consciously.

IV b) Visual Analysis of Cyprus History 19601968 Cyprus
History 19682005and the 2009 18 Grade Turkish
Cypriot History Textbook

The visual images, diagrams and maps used in the 2009
Cyprus History Textbook for Grade 10 noticeably differs from
the older textbooks,Cyprus History 196968 and its
subsequent volume Cyprus Histoip682005 The Cyprus
History 19601968c over page i ncludes fo
Sesi newspaper article with a headline about the rejection of
Makariosdé 13 amendments propos
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an adjacent picture of the UN soldiers with barbed wire, an
adjoining photo of Turkish Cypris living in the tents and
anot her picture wi t h Denkt ack
negotiations. These pictures on the cover greatly represent the
content of the textbook. The back page of the textbook has a
big photo ofPresident Makarios and VideresidenD r . K¢ - ¢k
visiting a village in the early 1960s and listening to the
citizenso compl aint s, a -very
operation between the two c¢coml
photo is used inside the textbook on the first page of the
chapteron socal and economic life in the early years of the
Republic. At the bottom of this big picture there are five small
pictures adjacent to each other. The first osgresents the
GreekMegali Ideg using the eagle as a background maotif, the
second picture showthe signing of the Zurich and London
Agreements for the establishment of the Republic of Cyprus,
the third is a picture of Dr.
the people after his election as the VResident, and the last
is a Halkin Sesi newspapertiate about the Council of
Ministers meeting. All of the four pictures used on the back
cover are also used within the text but in bigger format.

In the first chapterttere are two pictures illustrating the
opposing nationalisms in the island: the TMitdem with the
wolf as a symbol and a picture representing the Gkéegali
Ideawith the eagle as a background motif. After this there is a
timeline from 1959 to 1968 with the pictures of the leaders of
both communities, maps, newspaper archives, andesaldn
the last chapter, which deals with one of the most sensitive
periods, 0Greek Aggression anc
poster illustrating th&legali Ideaaspiration of the Greeks and
three different photos showing the soldiers of both sides. T
visual images are utilised in a way which attempts to be
balanced. The visual images depicting the 1963 incidents
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include pictures of UN soldiers. There are no bloody pictures
of the murdered children as in the previous textbooks.

The Cyprus History 188-2005textbook has four small
pictures in the middle of the cover page. These are,
respectively, a picture of the vote for the declaration of
ATRNC® Parl i ament , a photo of
shaking hands bee UN Secretary General Perez Quellar,

a picture from the mass demonstrations in favour of the Annan
Plan, and the current TCc Leader Mehmet Ali Talat,
illustrating the change in TurkisBypriot political leadership.
The back cover has also four different pictures in the middle.
Two of them are from the 1974 Turkish military operation:
Turkish Prime Minister B¢l ent
Operationd and a pi ctyuforees o f
advancing. The third is also from the Farient during the
declarationand the last is an old bus full of Turkish Cypriots
migrating from the South to the north in 1975. This picture
takes up half of the background of the back page, divided by
the four small pictures, and the background of the other half of
the page is a picture from the peace rallies during the Annan
Plan negotiations. Pictures have been presented in
chronological order, symbolising the turning points of the
period covered in # textbook. One of the prominent
characteristics of this volume is the use of human beings as the
basis of the visual imagery. There are many pictures of the
political elite both from the Cyprus Republic and the northern
part of the island, as well as froifurkey, Greece and the
United Nations. Newspaper articles are the other main source,
but this volume has no place for any pictures showing the
conflict between the two communities: no flags, monuments or
cemeteries.

On the other hand the ne@yprus Tukish History
textbook for Grade 10 has a very different approach. At the top
of the cover page there is a p
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on a red platform. More than half of the cover page features
pictures of scenes from the 1974 war, such as Turkish
paachutes landing, Turkish naval forces and {edtiers,
women and children escaping from the bombardment, and a
big ATRNCO flag on the ground. The back page uses the
Kyrenia harboy, a monument with Turkish anid T R Nf@ags,
a power station and a pictucé tree. On top of the Turkish
national anthem on the next page dle same flags
representing togetherness as usual. There are two pictures of
At at¢rk in the foll owing pages.
The first chapter of the textbook covers the
establishment of the Republid Cyprus. There is a picture of
Turkish Cypriots at Famagusta castle waiting for the arrival of

Tur ki sh troops, a newspaper
embraced the Metmet-i ko, and t
back in Cyprus af tuentpaB @ncgresar s 0

the perception of both communities with the new
configuration. There is a portrayal of Makarios holding the
Greek flag with the Cyprus flag behind him. A question
foll ows: 6édwhat do you under st atl
The troublesome ped of the Republic and the 13
amendment proposals to the Constitution is supplemented with
a picture of Makarios greeting two soldiers. A subtitle states
that Makarios did not give up the idea of Enosis during the
Republic of Cyprus. The 19637 intercomnunal tensions
chapter has two pictures of women on the title page: one is
escaping with a baby in her arms, in the other women are
holding each other and crying. A photo of Makarios greeting a
group of people from a car in an atmosphere of celebration is
placed under the two. Regarding the hostilities in December
1963, photos of Greek Cypriot atrocities in these battles and
the names and pictures of t he
original textbooks, a photograph of the murdered children of
Turkish Cypriot For ces Gener al Ni hat
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However, as explained above, this is not the -kedwn

bloody bathroom picture showing where the children were
kill ed. Throughout this sectio
monuments, cemeteries, warriors with gufiseing women

and children taking refuge in Turkish schools are used
abundantly.

In the next part, social life in enclaves is covered with
the words omigration and di ff|
letters. A picture of Turkish Cypriot women living antent is
shown in the middle. Pictures of the musicians and music
groups who boosted the morale
yearsod6 are presented as well
portrayed with pictures of B¢l
fromTu ki sh vessel s, and Denktak?o
In this part, visual images such as pictures of the Turkish
vessels, troops, parachutes, helicopters, tanks, maps showing
the progression of the Turkish army and children watching
Turkish soldiers aretilised along with militaristic language.
Photographs of murdered children, monuments and mass
graves are shown throughout the text. Towards the end of this
chapter, there is a diagram weighing the scale of Greek and
Turkish troops in the Famagusta regioshowing the
overwhelming supremacy of the Greek troops. Below the
diagram, pictures of the Turkish Cypriot Peace Forces and the
Turkish Security Forces are p

The chapter on the decl ar a
of NorthernCy pr us 6 be giiTRN{g,iatmap of h e
Cyprus and a picture of t he g
Mountains. In the last part the book, where the Annan Plan
negotiations and the referendum are covered, there are two
pictures from the mass demonsivas: Turkish Cypriots
holding the EU flag and YES posters, and Greek Cypriots
holding the Greek and Cyprus flags and NO posters. In these
pictures Greek Cypriots are presented as-[@sdice and anti

roe
t
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reconciliation. To conclude, it is worth repeating trealysis

of the former Head of the Turkish Cypriot Educational
Planning and Programme Development department, Dr. Hasan
Alicik. He has stated that this volume features 49 Turkish and
Turkish Cypriot flags, 27 images of fighting and migration, 20
images ofRa u f R. Denkt ak, 19 of 0 me
Fazel K¢ - ¢k, 7 of war mo numen
showi ng™Atat ¢r k.

“Hasan Alicik (2009). O6UBP6nin Yeni T
history texi bgal s28%Sepermbere s i
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V) Conclusion

In their long history of living together, Turkish
Cypriots and Greek Cypriots came into conflict and created
Onaal iont hi storieso. As a rest!
have been rai sed wi t h fixed
Nevertheless, the election of the m@lution Turkish Cypriot
Republican Turkish Party (CTP) after the endorsement of the
Annan P | a nsolsgtion fby d enajarity of Turkish
Cypriots indicated that the narrative of conflict might be
avoided for the sake of future reunification. This perspective
was reflected in the revised Cyprus history textbooks, although
they generated fierce debate in ti@thern part of the island.
However, following the victory of the National Unity Party
(UBP) in the April 2009 general elections, the Cyprus history
textbooks were replaced by the new authority with a new book
which was distributed to all public schoolsr fthe fall 2009
semester.

I n this report, the four (
prepared under the CTP authority for upper secondary schools
(Grade 9, 10, 11 and 12) have been analyzed and compared
with the two 6Cyprus Turykhesh Hi
current UBP authority. The content and the visual images of
the textbooks have been evaluated from a peace education
perspective. According to the findings of this comparative
study, the current Cyprus Turkish History textbooks have
reverted to an Bho-centric approach, using more nationalist
and militaristic discourse and visual images.

The textbooks written during the CTP authority

period, tried to look at events from a multicultural perspective,
using history as a way to learn mutual understasndand
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tolerance’ ThatiswhyK @ b r & s T ¢[FukkishTCgpriat h i 1
History 1], which covers the period of Cyprus from its
prehistory to the end of the Ottomans, focused not only on
Ottoman or Turkish history, but also on history of the world

and the hisdry of Cyprus. To put it another way, the textbooks
written under the CTP authority tried to provide information
regarding Cyprusod relationship
especially in the small columns on every page in the book
entitledhéewoemti idof Attt hough th
Ottoman history, it also gives chronological information about
what was going on in the rest of world during the time.

In Cyprus History (1878960) the same idea
remains: that is, explaining the history of Cygrout without
detaching it from the history of the world. In other words, it
aims to show that whatever happened in Cyprus is not unique
and that Cyprus is just one place in the world that experienced
conflicts, wars etc., the same as other parts of thddwo
However, in the 2009 textbook, which was written straight
after the election of the new UBP authority, one can see that

there has been a 6slight chang
on the notion that history education remains a determinant
factor tha t creates nati onal subj ec

modernism. The writers of the new t
6created a oOnew kind of narrat.
multiculturalism, but based on the notion that Turkish Cypriots

have struggledince they arrived to the island and that Turkish
Cypriots are Turks that came from Anatolia. However, one
should also note the fact that although the main narrative
sounds much | i ke Vehbi Zeki Se
back©é, S 0 me alsohaken gplace. Fdr @xarmaple, in
Cyprus History (1878.960) there is a secti

" For more information about the \isi of the textbooks that were written
during the CTP authority, see the prefaces of these textbooks.
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CulturedOoOlppwhO@&@h can be seen
from the narrative of Vehbi Z
Serterds book t her eTurkish €yprioto S U ¢
culture, only Turkish culture. The 2009 textbook mainly shares
the same notion as the old book, written by Serter, but it has a
small differences and this might be seen to reflect the fact that
after the Annan Plan, Turkish Cypriotisnesscéme an issue
and maybd we use the term in a speculative manner because
there is no strong evidence for this he wr i ters oOr e
some things needed alteration due to the political atmosphere
on the northern part of the islaf.

Cyprus HistoryTextbook (19601968) for Grade 11
covers a contested periodhe period of interethnic violence in
the 1960s, in which we have opposing Greek Cypriot and
Turkish Cypriot official narratives and viewpoints. The
previous textbooks, used from 1974 to 20f&scribed it as the
period of Greek Cypriot aggression against Turkish Cypriots:
dark, hopeless and full of dispute. On the contrary, this
textbook draws a very different picture with its textual and
visual features. There is an extensive social histéemnent
highlighting the common concerns and hardships of both
communities in Cyprus. Traditionally neglected matters of
Cyprus history, such as the educational affairs of the time and
the evolution of Turkish Cypriot and Greek Cypriot media,
have been inagporated. The most challenging issue for the
Cyprus history textbooks, albeit the moderately revised ones, is
to avoid nationalism (notwithstanding the most sensitive
periods of 1963 and 1974) and to support critical thinking.

The last volume o€yprusHistory Textbooks (1968
2005) for Grade 12 tackles another disputed period: starting
from the intercommunal negotiations in the 1960s, it moves on

> For the discussion of the rise of Cypriotism and the Annan Plan, see:
Vur al and ¥zuyanék, 149.
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to the 1974 War in Cyprus, amiloceeds to the declaration of
ATRNCO and the latest Annan Plan negotiaioikach of these
events has been a critical turning point in the history of Cyprus.
This volume tries to employ an impartial approach, avoiding
judgments and the use of technical language. It has an
innovative style, such as its use of timelines, showiacki$h
Cypriot and Greek Cypriot fiical processes consecutively
and including economic history. Another novelty of this
volume is the dictionary within the text explaining the specific
vocabulary. It also adopts an interactive teaching method and a
stuckntcentred approach with research and discussion
guestions following every displ
On the other hand, the 20@¥prus Turkish Historyor
Grade 10 depicts the past from
or historical point of \v@w. The influence of ethnic nationalism
can be observed throughout the textbaad in contrast to the
withdrawntextbooks, there is no reference to the common past
and common experiences of the two communities. Social and
cultural history is approachedoin a different angle and is
integrated into the political and military history, for
exemplifying daily hardships of the Turkish Cypriots
throughout the Cyprus conflict. The inclusion of the political
developments of the Greek Cypriots parallel with Turkish
Cypriots has been abandoned. Moreover, there is no reference
to the minorities of Cyprus, such as the Armenians and the
Maronites. The representation of any Greek Cypriot loss, pain
or suffering in the contested periods is avoided. In terms of
teaching mthodology, it does not adopt the studeantred
approach to the extent that the previous textbooks did.
Nevertheless, although the national curricula and
textbooks are vital, students also learn through other channels,
such as the mass media, their figmar their peer groups. In
some cases, students come to school with manipulated views
and historical perceptions even before they see the textbooks
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and are exposed to the curricu
bring different emotional histories with tine t o0 s c h ool
which are embedded in a wider context of sqmtitical
forces, nee d’Moraomed, teachets ane thes dnesod .
who implement the textbooks and adopt the curricula, and they
therefore influence the way materials are taught. Inréspect,
teacher training is an essential part of peace education.

It should also be noted that when we undertook the
textbook analysis of the revised andregised textbooks, our
aim was not to insinuate which textbook represents a better
history. Inany case, there has not been any scientific research
to measure the impact of the textbooks, nor an agreed historical
account regarding the disputed period of Cyprus history. It can
also be said that the major objective for teaching history is to
produce @iture citizens rather than providing a true account of
the past in divided societies. Thus, the basic concern of peace
education is not &égoodd as opp
as a tool for achieving peace and reconciliation. We cannot
deny that anationalist historical narration certainly justifies
past conflicts between the two communities. However, should
history and its memory be the central issue for Cypriots, or
should our future count more than our past?

This is a debatable question.aing history need
not not be a negate experiencenor a education that teaches
the young about the conflicts and queting nationalism of the
world, and more importantly their own society. On the
contrary, the learning of history can enable students d@kem
sense of past events, to questianalyse and strive for a better
future. As previously mentioned in the introduction, by
including more issues related to social history, rather than
simply the wars or struggles of each community, history

“Mi chalinos Zembyl as and 23ufiustBesirk er man
Peace/ Coexi stance Educat i onReviewfoff ect &
Education, Pedagogy and Cultural Studig8(5),415.
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education an in fact be used as a tool that promotes mutual
trust between communitiesBy focussing on interaction
between eveday people in societyand not just political
figures, and alowing students to understand matters of
cooperation as well as the differeacand struggles, students
canthenform a more banced view of history. Thus, it is
essential that future steps are taken in the writing history
textbooks, as well as teaching methods, in order for history
education to be us e nhotegpsaceaandd p o s
understanding for our future generations.

~01~



REFERENCES

O0Accompl i shments of the new aut
daysdé (2009) . BRT News, 8 Sc¢
AKTI-Project and Research Centre (2004). Report on the
History and Literature Textbooks oft6Grade in
Terms of Promoting Violence and Nationalism.
(Nicosia: AKTI).
Anderson, Benedict (2006). Imagined Communities:
Reflections on the Origin and Spread of
Nationalism. Revised Edition. London: Verso.
Al i ci k, Hasan (2009t)aplédB&®d ni n
[ 6UBPOs new history textbool
Gazetesi, 23rd September.

Bahceli, Simon (2009). O0Threat
Turkish Cypriot histlory bool
March.

Barthes, Roland (1972). Mythologies. Trans. Annette
Lavers. New York: Noonday Press.

Bekerman, Zvi (2009). O0The Comj
Historical Conflictual Narratives in Integrated
Palestinianl e wi sh School s in |srae
International Review of Education, 5582, 235 250.

Bhabha, Ho mi (oh: NAarating thedd tnit a rod.u clt

Bhabha (ed.) Nation and Narratiohlew York: Routledge.

Billurojlu, Ahmet . -20050.08) Keébr ¢
Lefkoka: Tipograf Art Basém
Derrida, Jacques. 60n Forgi ven:t
and Forgiveness. London & New York: Routledge,
2001, pp. 251.

~02~



Dimitras, Panayote E. g(2000) . (
Hi story in the Context of Bz
Southeast European Politics. 1(1);54
Fukuyama, Francis (2006). The End of History and the
Last Man. New York: Avon Books.

Karahasan, Hakan and Dilek Lati
debates and dilemmaon history and reconciliation
amongstthe TurkisKRy pri ot sé6. PRI O Cyp
AnnualConference: Learning from Comparing
Conflicts and Reconciliation Process: A Holistic
Approach. Nicosia, Cyprus, 18 June 2009.

Karahasan. H a keatiNarrates,0 @ifferent 6 Di f f ¢
Stories: The Language of Narrative and

I nterpretationdé. Jour2al of
115127.
Kebrés Tarihi, 2. Kitap: Ortaol

[Cyprus History, Volume 2: History Book for the

Secondary Schdos] (2005) . Lef koka:
Ejitim ve KB8L5072¢# Bakanl ej é.
Kébrés T¢grk Tari hi 1: Liseler i
Cypriot History: Textbook for High Schools],
KKTC Mil I EjitimCee K¢l tgor
Education Authorit}; 2006.
Keébr éhp(181a 06 0) : Kebrésodota Kngi l
Siyasal Tari hi . LeY &ky&ml: arkKe
2008

Kebrés TAP0BRBI) : Jiyks®Tadr d hi . KOef k oKk
Ej i tim VakS$eptenber 086/m | ar €,
Kébres T200bi) : ( KeTéridiae f Kidk@a s i
Ejitim Vakfeée Yayénl are, J

s

ant
Kébrés T¢grk Tari hi XKINCTur ki sh
Mi || i Ejiti mBaGam{CEijle V& Spoc

Education Authorit}; August2009.

~03~



Kébrées Tg¢grk Tari hi 1KKT@ Tur ki sh
Mi I | im, EjGietni- | BRkaaTllC&p ér |
Education Authorit}; August2009.

Kezeéelyg¢gr ek, Ni yazi (1990). OTh:
Class and the QunesAyidoétnn of | ¢
Mehmet Ali(ed.) Turkish Cypriot Identity in
Literature London: Fatal Publication20-33.

Kezeéelyg¢gr ek, MNiFpaziwo(raRB88@¢hn POS
Institute. Textual and Visual Analyses of the Lower
Secondary School History Textbooks: Comparative
Analysis of the Old and the New History Textbdoks
Education for Peace.Nicosia: OST.

Kezéely¢rek, MiNaazion@l™u@Smor y a
Cypri ot Treexnatibnal®ektlsook.Research/
Internationale Schulbuchforschungl(4), 387395.

Komi syon [ Commi ssi on]Ki téarplnarl é 1
Hakkéndaodo [ Pr efwed eHistoybout tt
Textbooks] (2009). 1K é br e s T ¢[Turkidhar i hi
Cypriot HistorylKuz ey Kébrés Ejitim .
[TCc Education Authoritly

Koulouri, Christina (2001)Teaching the History of South
Eastern EuropeThessaloniki: Center for Democracy
and Reconciliation in Southeast Europe.

Lati f, Dil ek (2009) KuzeyVolume hi Y
8,15Kasiml5 Ar al ek.

Latif, DilekandMe hv es Bey i dApatysisioftie2 009 ) .
History Textbooks: The Present and thasb Taking
the Perspectivef the Others: InterculturaDialogue,

Learning and Teaching of HistariE UROCLIO
(European Association of History
Educators)16 Annual Conference and
Professional Developmer@ourse. Nicosia,
Cyprus. 511th April, 2009.

~04~



Latif. Dilek (2006).cEt ni k ¢at ékma SdNer asé
Kadar M¢mke¢gn? Daytherr Seoknd ,a s ¢
Keébr és, Yaak H4gSsranyse ) Spang
(YazzG¢ z ) ,. 2006

G¢zge¢ergen: Tari h ki tKKirisl ar & deji
PostasiA™ June.

¥zkul , Al i Ekicansoy and Aysuir Taizeyg ¢, |
0¥ns©°®z [ Prefkeéekber]&@s M0k 6T ar ilh
Li sel er i - [Tarkisih @ypriothHiskoryt a b &

Textbook for High SchoolsKuzeyKé br és EjJ i ti m Ot
[TCc Education Authoritly

Papadakis, Yiannis (1993 ¢erceptiors of history and
collective identity: A study of contemporary
Greek Cypriot and Turkish Cypriot nationalism
Unpublished PhD Dissertation, University of
Cambridge.

Papadakis, Yiannis (200&jistory Education in Divided
Cyprus:A Comparison of GreeRypriot and
Turkish Cypriot Schoolbooks ontlbeHi st ory of
Cy p r. @Qst:6PRIO.

Pingel, Falk (1999)UNESCO Guidebook on Textbook
Research and Textbook Revisi®aris: UNESCO.

POSTResearch Institute (20048ducation for Peace:
Pilot Application br the History and Literature
Books of the 5th Grade of the Elementary School
Nicosia: POST.

POSTResearch Institute (2007)extual and Visual
Analyses of the Lower Secondary School History
Textbooks: Comparative Analysis of the Old and the
New Hisbry Textbook$ Education for Peace.2
Nicosia: POST.

Ranci r e, JTheRpliic sf Adsthdids:6lhe.
Distribution of the Sensibl@rans. Gabriel Rockhill.
London: Continuum.

~05~



Samani, Meltem Onurkan (199%.é br és T¢r ko Mi ||
Lefke: n.p.

Stavrinides, Zenon (1999he Cyprus Conflict: National
Identity and Statehoo@™ edition. Lefkosia: Cyprus
Research and Publishing Centre.

Tokg®°z, Oya (2008). o6Tari hsel ¢
I | enti inK IAnl am K@izaasals éi0l e tni K i
AnlamakAn k ar aY a Kénmglear é .

Vural , Yg¢cel and Evrim ¥zuyanel
Identity in the TurkishCypriot SchooHistory
Textbooks: A Step Towards a
South European Society aRdlitics, 13(2), 133154.

0Yeni Beyaz Sayfa A-¢€él mal &6
OpeneddKéb2 @9 XhAprd.t e s i
Zembyl as, Michalinos and Zvi B

of Justice in Peace/Coexistance Education: Affect and
the Politics of Ida t i Reyigw.of Education, Pedagogy
and Cultural Studies30(5),399-419

Zembyl as, Michalinos and Haka
Politics of Memory and Forgetting in
Pedagogical Practices: Towards Pedagogies of
Reconciliation and Peace in Divided Cyps The
Cyprus Reviewl8(2), 1535.

Gi gek, Slavoj (2009). Intervi e\
Hard Talk.http://news.bbc.co.uk/
/hi/programmes/hardtalk/8374940.¢trocessed
5/12/09).

5

~06~


http://news.bbc.co.uk/%202/hi/programmes/hardtalk/8374940.stm
http://news.bbc.co.uk/%202/hi/programmes/hardtalk/8374940.stm

PART I
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TEXTUAL AND VISUAL ANALYSIS OF THE LOWER
SECONDARY SCHOOL CYPRUSHISTORY
TEXTBOOKS

STUDIED BETWEEN 2004AND 2009
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Hakan Karahasan and Dilek Latif

AThe views exprtosaedhdse bfn
the author(s) and do not necessarily represent thos
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USAI D. o




AThe Turkish Cypriot community over the passing centuries
created its own history. Hence, we should write and teach the
history that is being created by the Turkish Cypriot community
to new generations o
Introduction of the Revision Commission on the new
history programme and the new textbooks
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Foreword by Niyazi Kizilyurek

In fact, history is dealing rather withe future, not with
the past. To explain what we mean by this further, let us say
t hat the terms fApasto and Ahi
History is produced from the past, but it is a narrative for the
future. That i's why,t wfeorngivea
but al ways utter Ahi story wond¢
clearly shows us that history is about the future; from the past
for the future. Therefore, it is not a coincidence (as in other
societies) that the Turkish Cypriot community haarged its
history books in circumstances in which she imagined a
different future for herself.

Nevertheless, what we mentioned above does not mean
that one can change the events that happened in the past
haphazardly. What already happened cannot be eldang
However, a historical narrative that is produced from the past
can always be produced in a different way. This is because
hi story is not the past itself
from the past. Thus, it is important to take into account the ti
and context of an event. In other words, one must consider the
events in the right context an
ti me. o

Let us explain what has been discussed above with an
example: Archbishop Kiprianos and many religious
functionaries vere murdered by the Ottoman Governor Kucuk
Mehmet in Cyprus in 1821. This is a fact. History books that
were written in a nationalistic manner used to talk about this
event as either fAbarbarian Tur

Aunt hankf ul G agaiesk she juse bOgtdmiare d
admi ni stration and hence had t
narratives neither consider ed

evaluated the events in the right context. For this reason, the
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meanings that these narratives produced inntiveds of the
peopl e, wi || not proceed furth
Turkso or fAungrateful Greekso.
produce a different meaning without rejecting the facts. If we
think of the events in the context of thethjé)antury,then, we

can come to t he conclusion t !
Revolution, people discovered some concepts such as national
sovereignty and national i smo.
idea of rebelling against the empires and feudal states. After

the French Revolution, each society was attempting to establish

its own natiorstate, based on the notion of nationalist
ideology. Within this framework, the Greek nation rebelled
against the Ottoman Empire in 1821 and the independence
struggle began. Similarlyas all other empires), the Ottoman
Empire wanted to protect itself against nationalist movements,

and for this reason, tried to suppress the incident (the
independence struggle). Because the Governor feared that the
Greek nationalist movement was capabfereaching out to
Cyprus, he murdered the Archbishop Kiprianos and other

religious functionaries. o0
There is neither the notior
Aungratef ul Greekso in the nar

considers the events in a differentntext. In this narrative
there are fAactorso who on the
sovereignty and on the other hand for the protection of an
empire. If one does not consider the events within the context

of the 19 cent ur vy, t hen o man Tarksn t a
because they are Turkso and S
Greeks because they are Greeks
historical events within their own historical period, then
inevitably, one can assume that the Turkish Cypriots and Greek
Cypriats of today are responsible for the incidents of the past.

It is very important that we eliminate the biases and enmity in
history books but not the enmity that happened in the past.
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(This is because history is not the facts themselves, but the
meaning ceated from facts). In doing so, one should not forget

that the main objective is not simply to establish a

communication which is liberated from biases, but also to

develop a community of the democratic and open minded
citizens.

In Cyprus, there are tw&inds of misunderstanding
concerning the issue of history books. The first
misunderstanding is that when the contents of the history books
change, nationalistic ideas and biases will disappear. However,
this is not as easy as it seems. Changing the histms will
have a limited effect if biases and nationalistic ideas are
widespread amongst society. Even changing the contents of the
history books is not enough to reach this limited success. The
significant issue (along with the revision of the textbdpks
the training of educators and assisting them in being able to use
the materials in the new textbooks in new forms of teaching.
This is because history books, along with history teachers and
teaching techniques, construct the foundation of history
edwcation within a mutual interaction. In fact in some
instances, changing the contents of the history books may be
less important, than improving teaching techniques.

Another mistaken interpretation is the belief that by
changing history books, an attack thre national identity and
national consciousness will take place. This notion is very
common within both the Turkish Cypriot and Greek Cypriot
communities. Moreover, this incorrect notion is also
widespread in Greece and Turkey. The main reason behsd thi
perception is the damage that widespread nationalistic writings
have created (on society) in the past.

Generally speaking, nationalist narrative of history is
very much like a Hollywood film. According to this, there are
Afgoodi eso and i baaddYanmessPapadakis h i
adds fdAugliiemsd tthoe tghaosdi es ar e
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dies are fAthemo, and the U
reign conspirators. o0 Nation
not i-roing hotfo fawred n @ t ddliegrocat o
narratives that are based on
either Avictoriouso or Aiconcei
wrong. This stonfike historical narrative, not only makes it
difficult to develop a critical way of thinking amongst zéns,
but also creates an awry kind of national identity. This is
because an identity that is based on the idea of defining itself
systematically against the fAot
itself. At most, it creates a kind of citizen who only boasts with
the Agreatnesso of his/ her nat
that his/her nation in always in danger.

The history books that have previously been taught in Turkish
Cypriot schools were based on this idea. As this analysis
shows, the history books thatre taught for many years (and
were written by a single author), were written with the idea of
Awe the Turks are right and ju
The author considered the whole Greek Cypriot community as
a homogenous entity and used the té&rfsr eek 6 as t h
singular person to describe the whole community. Moreover,
he attempted to legitimise the division of Cyprus by presenting
the Greeks as the #fAother. o Yet
dichotomy of right and wrong. It is also impartao help the
memory exchange through the history books. If we consider
the importance of the history books in construction of the
collective memory in any country, it becomes evident that
Cyprus more than any other country needs to undergo through
a proess of exchange of memory. Only by doing this, can we
free ourselves from dichotomie
Aj ust and unjusto.

The revised history textbooks that were prepared to be
taught in Turkish Cypriot schools are very different to the old
bodks in many ways. As the analysis points out, the revised

bad
nfo
t he
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hi story books do not see the
try t o under stand them withi
example, the rise of nationalism in the Greek Cypriot
community is seen from\aorld-historical perspective and it is
seen within the context of the rising nationalist movements of
the 19" century. Furthermore, the Greek Cypriot community is
not seen as homogenous and considerable attention has been
paid to underline the differencesithin the community. For
example the differences and conflicts between AKEL and the
Church of Cyprus are well presented.

Another important element of the revised textbooks is
the inclusion of social history and events life. This is a very
significant mprovement. History that talks only about military
and political history, inevitably only exposes conflicts and
tensions. Whereas social history, reveals the social space that
the communities are living in, in Cyprus (in daily life). This in
turn, helps topromote the idea of empathy between the two
communities. Promotion of the religious bayrams and common
strikes show us a different dimension in the history of the two
communities whereas ethigentric approaches present history
only in terms of conflicts.

It is also important to mention the visual materials that are used
in the revised textbooks. Pictures and caricatures have integrity
with the text, and this helps students to be more interested in
the books.

However, this does not mean that there aréssoes to
discuss in the revised textbooks. For example, we see that the
history books have changed in the Turkish Cypriot community,
but no significant training for teachers has been given. The
workshops that we conducted with teachers helped us to
identify this as an important issue.

Another significant point is the fact that Turkish
Cypriot educational decisiemakers prepared the new history
books. At this point, it is believed that more pluralistic and
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6civildé solutions, ic rprepamtom of
methods should be undertaken. For example, the writing of
more than one history book should be encouraged, and a bid
for a contract should be proposed.

In order to promote this pluralistic way of thinking, the
history books should provide ore than one interpretation of
the same event. In doing so, many common events could be
interpreted in different ways. For example, Christians talk
about the #Afall o of l stanbul ,
t he Aconquest . 0O Nowadaughsas i n (
Invasion/Peace Operation or Turkish Rebel/Bloody Christmas
are being used to describe the same events. Including some of
the interpretations of the Greek Cypriot historians in the
Turkish Cypriot history books may help both to establish
pluralism, lut also to encourage a common history textbook in
the future.

Another issue surrounding the revision of history
textbooks is the fact that sometimes revising the history books

in a fAgoodo way, could invol ve
order to prevenenmity. It is not a correct way to hide what
happened in the past in order

Apointing the fingero to the
some conspiracy theories. It is true that some teachers have this
tendency. This makebé teachers training even more urgent.

It is also a fact that the new history books are rather
books of Ahi story of the Tur ki
Ahi story of Cypruso. We find h
included any information on the oth€ypriot communities
beyond Turkish and Greek Cypriots. This is something which
should be considered and corrected as soon as possible.

In closing, | would like to point that history books in
general reflect the academic history research record of a
cowntry. It is a wellknown fact that history research could
influence the preparation of textbooks in both positive and
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negative ways. Considering the limited size of scientific
research in the Turkish Cypriot community, the history
textbooks that were wréh should be seen as a great success.
The new textbooks were written using contemporary methods
in an efficient way. This success is even greater considering the
limited institutionalised history research within the Turkish
Cypriot community.
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A Far cfeatingnndependent thinkers, schools have
always, throughout history, played an important role in
system of control and coercion. And once you are
educated, you have already been socialized in ways that
support the power structure, which, in turn, redsr
you i mmensely. o

Noam Chomsky

Introduction

It is a weltknown phenomenon that the education
system does not always promote independent thought and
critical thinking. Students are not encouraged to search out the
truth for themselves, but are insteadantrinated according to
government policies. History teaching can be the most
important part of this indoctrination and is used as a tool for
propaganda in order to impose
Distortion, negative judgements, misinformatidixing the
problems, the omission of facts and the use of information for
their (the state) own goals, are some of the methods that are
often seen in history booK$.

A prime example of the above can be seen in the old
history textbooks used in lower sedany schools in northern
Cyprus. The books which were written by Dr. Vehbi Zeki
Serter, subjectively describe the history of Cyprus by
l egitimising t he Anati onal go
community and denying t he | e
According toVe hbi Zeki Serterb6s book:
history textbooks used in Turkish Cypriot schools for many
years), 60Cyprus was never Greel

" Symposium on Facing the Methods of Misuses of History, Ekonomik ve Toplumsal
Tarih Vakfi, 28-30 June 1999, pp. 37-57.
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not Greek but the remaining of different nations who passed
through Cyprus throughotiti s t®or y 6 .

Serter claims that Cyprus is a geographical extension of
Anatolia and emphasizes the importance of Cyprus for Turkey.
This, as a matter of fact, is a good indicator to view the
intenti on b e’hThe dotioh lfaGyprud being t 6 .
Turkish and always remaining as such is a fundamental
ideology that runs consistently throughout the old history
textbooks (which were part of the curricula of lower secondary
schools until 2005). Moreover, the division of the island in
1974 is described as a vacy for the Turkish army (in Cyprus).

AiDuring the operations [ of the T
West, the Greek and Gre€lypriot forces knelt in front of
Mehmet ci kos [a word for sympat he
description of Turkish soldiers] stm sword, diffused, and
collapsed. These were coward Levant herds, what Grivas and
Makarios called the grandchildren of Greeks and considered
invincible, wh o coul d kil |l only
grandfathers of the same nation been thrown intseiae on the'®

of September 1922 in Izmir? History is repeating itself. This time,

the Turkish Armed Forces were defeating the Hellenic imperialism

in Turki®h Cyprus. o

Similarly, the author does not hesitate to warn the
Greek Cypriots of the potentials e of f or ce: Al
who are threatening world peace, that because of Cyprus
someone will be bleeding. However, this will not be the Turks
but the Greek nation, which once spoiled the fields of Izmir
with thé&ir blood. o

“Cited from Kézély¢srek, Niya@ypriidtatTentah o dvesnd
International Textbook Research. 21(4), 1999, p. 394.

" Serter, Vehbi Zeki. K & b r & s(ThE Hlistarytof Cyprus). Nicosia: n.p. 1999, p. 7.

® bid, p.135.Also, cited from Kézéely¢rek, Ni-yazi. fANat
Cypri ot T mterhabooad kextbdok Research. 21(4), 1999, p. 392.

8 Serter, Vehbi Zeki. Ké br &s T¢r k  MEhe HistoeylofeTurkisa €yprioti
Struggle), Nicosia: n.p., 1981, p. 63.
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I n Sert e oldmne, the bookocantinuously refers
to the O0spoiled Greeksd who kil
Enosi s. Mor eover, he describes

who bravely resisted Enosis. The writer says the following:

Greeks are dreamers and liarschuse the Greek throughout the
history is asking for something. He demands Dollars from
America, and Pounds from England. He demands money, he
demands territory. For example, from his neighbour Albania, he
wants the Epiros, from Bulgaria, demands Macealolm the past,

he wanted from Turkey the whole western Asia Minor. Now, he
demands Cyprus. If he tomorrow wants Egypt because of some
Greek el ement in Egypt, do not 0
defend our rights and freedoms, we will resist to you. Aodthis

ai m, if we dondt find a piece of
the bones of our 80.000 martyrs who died for this land, and resisted

to you®?

Such statements are examples of a method of history
teaching which is far from contemporary.fact the old history
textbooks can be viewed as a mere reflection of nationalistic
policies which are based on an ethnocentric perception of
history. Moreover, the books have been written in a manner to
justify and legitimise the nationalist policy of p#dan, by

instrumentalising the past. As statedMn | | i yet - i | i k |
Kebr éisTur ki sh nati-esaadbbkitsh bag
rat her than establishing a of

Community. [Therefore], they tried to create a +mwstalgc
6pastdé and the oO6futured was pr
Opast o t hrough t he Unknown So
Week, the Museum of Barbarism, remembrance campaigns,
God Bless Motherland Days and the education system (through

* Ibid, pp. 80-81.
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schoolbooks that do hohave contemporary education
vision) 83

A significant political change occurred in late 1990s, in
which the Turkish Cypriot Community witnessed the rise of

O0Cyopcreunst r e d 0 thinking whi ch ir
reconstruction of certain social and cu#luelements. (For a
detail ed account of t his chang

year of 1999 can be considered as a turning point for the
Tur ki sh Cypr i#oany Generswhthie Tyrkisb
Cypriot community turned their face to the European Union
and expressed a strong desire (and support) for the accession of
the island in to the EU. In fact, a u turn of political and
nationalistic thinking took place. The Turkish Cypriot
community began to reject Turkish nationalism and its
proposal of a permanerdivided Cyprus, in search of a

Opeaceful Eur opean &gvprnmesta . 4 ]
organi sations and opposition p
Ours Platfor mo, i n order to in

in search of a sollwtmoan Atca otride
the movement, a lasting peace could only be achieved through

a federal solution and EU membership. This movement gained
impetus through the UN solution Plan which was presented to

the leaders of northern and southern Cyprus in November
2002, by the former UN Secretae ner a | Kof i Ann
Pl an is a O0lengthy, compl ex, a
which was presented as the latest international attempt to reach

a settlement on the island. The major aim of the Plan was to

find a solutiomm for the settlement of the ongoing Cyprus

Brezelyer ok | I Niyyeaziili k, KEskaicieinidayY REBplésr &

293.

“BKezelyir Dlof mdimgazibir Devlietin Tarihi: Birlex
Kst anhwli:m Kla2p05,ml266r &
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guestion and to allow a Unitary State of Cyprus to become
members of the®European Union. ¢

This idea was particularly supported by the -lgiihg
political parties and NGOs. Following the proposal of the
AnnanPan, the Platformsd represert
they then went on to develop a
of a ACommon Visiono equated t
to the EUO6 and was supported b
in the community. A cross section of society such as
businessmen, trade unionists, teachers, working/middle class
came together to fight for a common cause, namely a solution
to the ongoing ACyprus Problem
held their own ideology, they developedcammon aim in
order to bring peace to Cyprus. Cyprus now began to be
perceived as the homeland of all (including Greek Cypriots)
the population living on the island, a fact which radically
challenged the ruling ideas of the nationalist elite at the time.

Talking in a conference in Ankara, Rauf Denktash,
former Turkish Cypriot Community leader, was asked to reply
to the following question Awou
Cypriot Community to struggle with Greek Cypriots for a
Federal Republic of Cyprug?

\

P

My ancestors come from Anatolia. From top to toe | am a Turk and
my origins come from Central Asia. | am a Turk with all my
culture, language, history and identity. | have a state and a
motherland. All the words such as Turkish Cypriot, Greek Cypriot,
and Common Nation are nonsense. They have their Greece and we
have our Turkey. So, why do we need to live under one republic?
Some circles tend to say that there are Cypriots, some Turkish
Cypriots and Greek Cypriots. They tend to say stories about a
commonculture. However, there is neither Turkish Cypriot nor
Greek Cypriot nor Cypriot. You should never ask us whether we

®Beyiuo]j Me tBouth Tyrol and Cyprus: Autonomy and\or Integration?
Unpublished MES thesis, University of Graz, 2005, p. 31.
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are Cypriot or not. This may cause misunderstanding. You know
why? Because there is one and only Cypriot thing in Cyprus and
that is the @priot donkey?®

As one can see in the words of Denktash, the once
prevailing idea of the ruling elite negated all local cultural
elements of the Turkish Cypriots and promoted an abstract
sense of nation. The growing oppositional movement in the
Turkish Gypriot community began to challenge the ruling
ideas, such as Turkism and Turkish nationalism and instead
advocated the cultural uniqueness of the Turkish Cypriot
community. This emphasis on difference was in fact an effort
to differentiate the Turkish Cyt community from the
Turkish nation, which in turn led to a political change during
the election of 2003. A new government formed by Mehmet
Ali Talat in 2003, immediately began to reconsider the history
textbooks and the educational policy in generacakding to
Dr. Hasan Alicik, (head of the Turkish Cypriot Educational
Planning and Programme Development), it was the Turkish
Cypriot government who decided to review the education
system and to make changes to the curriculum taught in all the
Turkish Cypiot schools. The newly elected government agreed
that the old history textbooks impose chauvinism and
nationalistic perceptions. Dr. Alicik also gave an example by
saying that Serterods books des
and a O6poi s oiswad nocaa ideaowhiéh. wasiinl h
line with 65% of the Turkish Cypriot community which said
yes to the EU. Therefore they (the government) decided to
change the methodology used. Dr. Alicik described the new
met hodol ogy of t heceine retals®@ @t k s a
aims to motivate students by involving them in the education
proces$’

8 _CitedfromKéz el y¢er i | | Niyyaziil i k.pkk83s kacénda Keébrés
8 personal Interview with Dr. Hasan Alicik, 6 September 2006, Nicosia.
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Once the Turkish Cypriot authorities made the decision
to modify the history books, the authorities responsible for
education invited teachers and academicians to comehayget
to completely rewrite the textbooks used by the first three
grades of lower secondary school students. Thus, a group of
volunteer teachers began working on a new style of history
textbook. All three books were completed before the new
semester began 2005.

It should be noted that the Primary and Secondary
School Teachers Trade Union (K
cruci al role in 6This Country
pioneers of chafCegent redar dor mCy
and this naturally ifuenced the process of change, and
consequently the contents of the textbooks.

In order to fully understand the differences between the old and

the new textbooks, it is important to undertake a qualitative
comparison: Is there a shift from an ethnocerdpproach to a
humani st approach?; wha't i's th
image of Greek Cypriots always negative?; are there any other
enemies (apart from the Greek Cypriots) named and described

in the textbooks?; what kind of visual materials aredused

what messages do they omit?

According to research conducted amongst 1,413 lower
secondary schools pupils: 92% of pupils expressed positive
views on the revised books. Furthermore, during an interview,

Dr . Al i ci k, stat ed doldiaplayed e p
positive response to the modified books.

In general, the new history textbooks are far from the
ethnocentric approaches used in the old textbooks. Instead, the
new books evaluate historical issues from a humanistic
perspective. Moreover, ¢he is no obvious indication of a
nati onal enemy or the fAothero
most fundamental characteristics of the new books is the
emphasis on social history and its role in general history.
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Reference to social events during varioustdnisal periods

help the reader to make sense of his/her common social space
and identify with the Greek Cypriot community. Caricatures

and pictures are also given great precedence and enrich the
books further. Such visual imagery helps to further endage t
reader into the subject matter and hold their attention. In fact

the caricatures and pictures are so well placed that they are
become an integral part of the books. Another important aspect

of the books is the use of Turkish Cypriot dialect. Until
recet | vy, Turkish Cypriot dialect
cul tur al characteristico and
various dominant Turkish nationalistic groups. However, the
authors of the new textbooks have attempted to introduce
(although limited) Turlsh Cypriot dialect and in doing so
promote a sense of pride in t
Cypriot communityo. Further mor
textbooks were keen to refer to Greek Cypriot writers and as
such recognising the importance of theirkvo

During the process of educational reform, The Turkish
Cypriot Educational Planning and Programme Department set
up 147 commissions comprising of teachers and academicians
which were involved in the revision of the history textbooks
and teaching matetis. In total 350,000 books will be
published in the northern part of Cyprus. Previously, all the
textbooks were printed in Turkey. This is a positive
advancement for numerous reasons. Firstly, it allows the
Turkish Cypriot community to have greater cohtrand
responsibility over the teaching of their history. Furthermore, it
enhanced the economy of the northern part of Cyprus as new
businesses were set up and thus jobs were created.
Entrepreneurs began to open new printing houses and installed
new technadgy. Additionally, graphic designers, academicians
and writers were recruited to undertake this heavy task.
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Although the majority of the Turkish Cypriot
community welcomed the change in the educational curriculum
and the new history textbooks were widelgpreciated, the
matter did stir up controversial discussions among nationalist
circles. Rauf Denktash publicly denounced the new textbooks
and criticized the aut hor s of
complaint was that the new textbooks would weaken the
national consciousness of the new generation. In reference to
the Greek Cypriot education system, Rauf Denktash proposed
that the Turkish Cypriot education system should also be based
on a nationalistic understanding. He expressed concern that
because of a peible governmental change in the Turkish
Cypriot community, the new textbooks will most probably end
up in the dustbin.

I) Dynamics of Change

The revision of the history textbooks in the northern
part of Cyprus was not free from the political debateanly
2000s. In order to fully comprehend the revision of the books
and the consequent responses, it is important to understand the
political atmosphere of the period. At the time, the majority of
Turkish Cypriotds began ofa r ea:
no solution to the HACyprus pr
involved in mass movements to bring peace to Cyprus.
Organi zations such as O6This Co
6Common Visiond, challenged t he
immediate solutiona the Cyprus conflict. The role of the
teachers unions (KT¥S: Turkish
KTOE¥S: Tur ki sh Cypriot Secon
Union) in this process was of great importance. The dynamic
involvement of the teachers unions in the i@pn for a
unified Cyprus is vital when considering the background of
events that led to the revision of the history textbooks in the
northern part of the Island.
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| &) Growing Reactions towards Denktash and Mobilisation
against the Status Quo

In 200Q Rauf Denktash sent a letter to Glafkos Klerides
inviting him to begin negoti a
probl emo, (defined as proxi mit
fifth round of negotiations, Denktash leaves the table, which
instigated strong reactionamong the Turkish Cypriot
community. Subsequently, the banking and finance sector
faced a huge crisis, which resulted in the collapse of many
private banks in 2000. The resulting economic crisis was the
final straw, and negative reactions against the ishriCypriot
administration gained momentum. A widespread belief
developed among a cross section of Turkish Cypriot society:
that economic dependency on Turkey was having a negative
impact on the local economy. Moreover, Turkey and Turkish
bureaucrats werstrongly criticized by various civil society
activists during the period of 2000 to 2004.

Representatives of KT¥S anct
angry with the policies of the
government in Turkey, publicly stated on"™0anuary 201
AAnkara we do not want your mo.
of your bureaucrats. We o1 ef use
solutionbé emerged as a popul a
controlled governance structure in the northern part of the
island. Follow ng t he arrestsobtdAtor kak
Levent, Mustaf a Ak éncé (f or me
Liberation PartyTKP) expressed in an interview with The
Guardi an newspaper t hat BCcypr L
Akéncé conveyed the desire for
tal kedeabosbvé@reigntyo.

# Guardian, ANorthern Cypriots turn against Turkey
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Up until this point, civil society activists had held an
important role in establishing ad hoc umbrella associations in
order t o gai n support agai nst
government in the north. Furthermore, these associations
outwardly supported a solution to the Cyprus conflict. The
Turkish Cypriot Chamber of Commerce initiated the formation
of AThe Common Vision of Tur ki
The Common Vision brought to the forefront the urgent need
of solving the Cyprus neblem before the Republic of Cyprus
joined the EU. However, before the creation of the Common
Vision, the fAThis Country is Ol
the support of various civil society organizations and political
parties, against an economic pagk scheduled by Ankara and
approved by the previous local government. The economic
package introduced a number of severe measures in 2000.

(é) AThis Country igesverfance sfdhe c al | e
Turkish Cypriots and demilitarization, as well as egatiated

settlement to the Cyprus problem. The Platform leaders were loyal

to the idea that Cypriot communities could share the same political

ent ity o nintetcconemunblgpeaides wdhi ch has be.
historical objective of Turkish Cypriot leftist mement®®

Soon after the Plan published in November 2002, the
aforementioned associations and the Platform prompted many
Turkish Cypriots to take to the streets and demonstrate in

favour of t he Annan Pl an. Nev
Our so camesf drhwarfmor e i nfl uei
Pl at for mo. Due to the charact el
Cyprus, professional syndicates and unions hold a prominent

position and possess great I nf
®¥vural, Y¢cel. fAKéebrés Sypmsproblemvard thé Euskisle s Ter k¢

Cypriot left). Birikim, March 2003, pp. 39-43, Cited in CIVICUS. Civil Society Index
Report for Cyprus: An Assessment of Civil society in Cyprus, A Map for the Future,
2005, p. 114.
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more than fifty organizatons n t he o6 Thi s Coun
movement , the teachers6é unions
civil servantsao uni on ( KTAMS)
intensifying and maintaining civil society actions because of

their strong orgdganizational st

Moreover, duing the mass demonstrations in support of
the Annan Plan, thousands of people called for the resignation
of the so called status quo government and particularly the
nationalist leader Rauf Denktash, who was the chief negotiator
and Turkish Cypriot represttive in the Cyprus talks.
Numerous leaflets and brochures which highlighted the main
points of the Anan Plan and its advantages were printed and
widely disseminated. Many pieplution intellectuals attended
TV and radio programmes and journalists wrattensively
about the positive aspects of the Plan for the Turkish Cypriots.
Following these events, the border in Nicosia which had
separated the two communities for more then 30 years, was
opened.

| b) Change of the Status Quo Administration

Ultimately, the right wing nationalist government (once
seen as the status quo government), lost the subsequent 2003
and 2005 general elections. The old government was replaced
with the left wing political party, the Republican Turkish Party
(CTP). CTP increased ifsopularity and subsequently won the
last election, by gaining 45% of the total votes. This dramatic
shift was partly due to the influence of the peace movement on
| ocal politics and the situat:i
time.

Rauf Denktash, the otnmunal leader of Turkish
Cypriots since the early 1970s, was increasingly challenged by
his various opponents in different political circles. The

% CIVICUS. Civil Society Index Report for Cyprus. p. 115.
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appearance of the Annan Plan saw the dawn of a new era and
reversed political configuration in the north. R&ash was

unable to use his previous legitimacy and failed to convince the
masses for a ruBtnfar dDenktash éeclineda s t
According t o ragkede row enach Twkish ¢ h
Cypriots trust the Turkish Cypriot leader (Rauf Denktash) as

far as theCyprus negotiations are concerned, 39.2% said they
had oO0complete trust, o6 13.2% s
35.5% said they had éno trust
not have enough trust totalled 9.1%. 3.1% said, | do not
know/ not reply.d

| c) Role of the Teachers Union over the Revision of the
Textbooks Process

During t he Annan Pl an nego
unions played an important role as promoters of-violent
mass demonstrations. A significant number of youngsters were
mobilized to prticipate in demonstrations supporting the
Annan Plan. This was aided by the striking of teachers during
these demonstrations. Asinnan Plan and right wing circles
used the media to strongly criticize the participation of students
at these demonstratien Volkan newspaper attacked the
teachers uni ons and described
organi zat i on sajodad’o\ublkaii seywspaberdna t e
the front pages of 145 January 2003 issues condemned the
government for not stopping the abuse of stugldmt the
Amilitant teacherso and t hei
exploitation in favour of the CTP policies.

Once the CTP government came to power, one of its
major tasks was to undertake the revision of history textbooks.
The process began with the rm&@en/rewriting of the

°' FBIS Translated Text Document ID: GMP20030124000106 Version Number: 1
Source-Date: 01/23/2003.
2 For more information, see Volkan newspaper. Front page, 14 Ocak (January) 2003.
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secondary school history textbooks. Preceding this, the revision
of 5" grade social sciences book followed.

However, the modification of the education system and
teaching materials is not a new phenomenon. Discussions
regarding tis issue have been taking place within the Turkish
Cypriot community since 1970s. The official line was based on
Amaintaining a nationalistic p
education and encouraging and extolling ethnocentrism.
However, civil society hasbeen supportive of a more
universalistic education system according to the principles of
the Universal Decl &ration of Hu

Concern on how we teach history, how we make
linkages between past and present, and how we connect past
and present iniktory teaching, deepened in the northern part
of the island during the peace process. This concern enabled
the new administration to make substantial changes to the
traditional history textbooks. With the start of the new semester
in September 2004, theew history textbooks started to be
used in all secondary schools.

In accordance with the conclusions of the Civil Society Impact
Study on Secondary Educati on,
played an active role in promoting a new curriculum. The new
governmeh responded by preparing revised history textbooks
with an altogether deeper understanding than the previous
ones. The Turkish Cypriot Primary and Secondary School
Teachersé Trade Unions (KT¥S a
account of this change.

There had een an ideological confrontation between
the then 6governmentd and t he
content of curriculum. While the former had usually been
supportive of a curriculum stressing the 'historical enmity'
between Turkish Cypriots and GredRypriots, the latter

% _ CIVICUS. Civil Society Index Report for Cyprus, p. 159.
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stressed the necessity of universal principles such as friendship,
antichauvinism and mutual understanding as the basic values
on which school curriculum should be based. The teachers'
trade unions and their leading members publisteshg anti
chauvinist polemics but could not exert any meaningful impact
on the education policy till the December 2003 elections
through which the CTP came to power. In September 2004
history textbooks were replaced by new ones which were
ostensibly moz empathetic than the predecessor.

II) The Renewed History Books and the New Discursive
Strategy

What is it that must precede the conveying of history? Must there not

be the declaration of a double passion, an eros for the past an
ardour for the otheren whose name there is a felt urgency to speak?

... Nietzsche may have been right in proclaiming that remembering

the past is a sick passion; yet without necrophilia of the historian

who gives herself over to overco
oblivion, trere would be only the finality of death.

Edith Wyschogrod An Ethics of Remembering

As is evident from the previous sections of the report,
the issue of revising the history textbooks (in particular) and re
designing the curricula is a complicated psxelhe formation
of a new government, the general dynamics of change, and the
search for a solution to the Cyprus conflict are all interrelated
matters in the decision making and writing process of the new
textbooks.

With this in mind and having surveyethe revised
textbooks, it is apparent that there are huge differences between
the old and new textbooks. This section, will deal with this

% _ Ibid, p. 159.
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differences in relation to the discursive strategy. Is there any
difference between the old and the new textbooks®,lhow

and why has the discursive strategy changed? What is the
relationship between the MdAnewl
the O6changedé in history textbo
order to fully appreciate the new textbooks and highlight the
differences between the old and new books, it is imperative
that the old textbooks are also examined.

As Niyazi Kizilyurek states, the old textbook, written
by Vehbi Zeki Serter begins wi
is a geographical °“tAstVehbiZekbn o f
Serter claims,

Cyprus controls the Southern ports of Turkey. In case of a Russian
threat, the Turkish army can be attacked form different fronts and
can ask for help only from the Southern ports of Turkey. Cyprus
for Turkey is for the poinof history, also very important. Our
ancestors conquered Cyprus in 157
lives. The Turks ruled Cyprus until 1878, for three centuries, and
treated the native population in a very good manner. They brought
freedom and justicdo the island. The Turks have developed
Cyprus and built so many monuments, which gave Cyprus the
Turkish Character.In short, one can say that Cyprus is
historically, geographically, strategically, and economically tied to
Anatolia and a part of Asia Mar.*®

Kizilyurek (1999) goes on to point out that, the last
sentence of the paragraph is a good example of the discursive
strategy of the old textbook, written by Vehbi Zeki Serter. In
Kizilyurekés (1999) words,

The fidi scur si

i ve s tsredderd thsodg the f t he
emphasis on the @A80.00

O derdngt yr s 0

®Kezel NyaridilNat i onal MemoQywyp rainat TTmntdrtiatoded k s o ,
Textbook Research / Internationale Schulbuchforschung, Vol. 21(4), 1999, p. 390.
% Ibid, p. 390.

~124~



from Jihad, holy war in Arabiewhi ch attaches a fih
to the fact of the Ottoman conquest of Cyprus by using the political
language of Islam’

However, contrary to the old extbook which
emphasised 6Cyprusodé ties to An
textbook (vol. 1), begins by providing the reader with some
general information about Cyprus and how Cyprus took its
nameié Kebr ésé (in Turkish). Fol l
location of Cyprus is discussed, after which information
regarding the prehistoric period through to the arrival of the
Venetians in Cyprus are the main points of the book.

The old textbook did not provide students with any
space to think, analyse, anddrdret events from different
perspective. However, the new books are strikingly different.
(Meltem Onurkan highlights these differences using the
following example.) The new textbook asks questicisch as
6having conquered CyprEgyptianshr ee
not have mu c h ef fect on t he
Onurkan stresses that such quesiioascourage students to
think, analyse, and understand different points of Vfew.

In addition, the new textbooks present the names of
places using boththe Greek and Turkish name, which
indirectly acknowledges that Greek Cypriots/Greeks are also
living on the island and share in Cypriot culture. However, in
the old textbook, this was not the case. Examples of the place
names stated are as follows (frometfirst volume of the
Cyprus Historybook): p. 13 Ak r ot i r i (Ajrotur)

7 |bid, p. 391.

®This can be a finew waveod in history educati orl
Cyprus History book commission, Meltem Onurkan Samani claims that with the

decision of Planning and Programme Department, a new history education method is

promoted in the writing of the new history books, which based on contemporary ideas,

encourage students to think critically, open to interpretation and analysis, and

multiperspectival way of thinking. (Meltem Onurkan Samani, personal interview,

29/8/06 in Lefka).

~125~





















































































































