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ñThe Turkish Cypriot community over the passing centuries created its own 
history. Hence, we should write and teach the history that is being created 
by the Turkish Cypriot community to new generations.ò  

 

 

Introduction of the Revision Commission on the new history 
programme and the new textbooks 
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Working Towards a Common History  

by the POST Education for Peace Team 

 

POST Research Institute (POST RI) is an NGO set up by a group of people 
whose aim is to work for the cultural, social and environmental 
improvement of Cyprus. POST RIôs vision is to make a difference through 
social and cultural activities with its dynamic, effective and productive group 
both at national and international levels. The mission of POST RI is to 
prepare projects that can be utilised by people who are involved or 
interested in social and cultural matters. It executes, manages and 
coordinates a variety of projects. 

POST RI believes that peace can only be sustained through education. 
This is based on research that has shown that education plays a crucial 
role in establishing long-term peace and reconciliation after an ethnic 
conflict occurs. We believe that contributing to Peace should be our primary 
goal because the social, cultural and environmental improvement of Cyprus 
can only be achieved when the society that we live in is harmonious. 

To this end, POST RI has conducted projects on ñEducation for Peaceò 
since 2004. POST RIôs first project (E4P I) focused on the analysis of the 
fifth (final) grade primary school books. Extracurricular activities were 
conducted in order to pinpoint the elements that generate nationalism, 
hatred and prejudice against the óotherô. The study was published in a book 
format and was widely distributed to interested parties such as academics, 
teachers, social NGOs, researchers, local authorities, unions etc. No 
similar study or collaboration between Turkish Cypriots and Greek Cypriots 
has been published until now. The project resulted in the reformation of the 
educational material used in Turkish Cypriot schools, which led to the 
promotion of mutual respect and conciliation by removing certain elements 
that produce nationalism. 

Similarly, in the second project (E4P II), the team analysed the revised 
history textbooks used in lower secondary schools, in relation to text and 
visual materials and noted the differences between the old and newly 
revised textbooks. The team organised a series of workshops in various 
areas in the Turkish Cypriot Community to meet the history teachers 
teaching in different schools and exchange views regarding the use of the 
new books and teaching methodologies. The team also prepared 
questionnaires for the workshops: one for teachers, one for parents and 
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one for students, in order to gain a broader understanding of the real case 
in practice. During June 2007, the final report will be published and 
delivered to the interested parties; articles will be written to the daily 
newspapers to share the findings of the project with the general public and 
workshops will be organised in various places to discuss the study and the 
teamôs findings with a wider audience. 

Reform of the education system in terms of revision of the textbooks and 
the curriculum is certainly necessary otherwise the current method of 
education will continue poisoning childrenôs minds by promoting hostility. 
The reform of education also includes changes in curriculum, teaching 
methods and management structures. In addition to the elimination of 
ethno-centric and racist elements in the textbooks and school practices, the 
reform strategy should aim for a modern, high standard of education that is 
free of political opinion, and to bring the education system in line with 
European standards. Textbooks in national subjects such as history, social 
science and literature should contain material that is acceptable to all (in 
the case of Cyprus acceptability by both the Greek Cypriot and Turkish 
Cypriot communities). 

The development of a dialogue between the Greek Cypriot and Turkish 
Cypriot teachers, educators, local NGOs and competent authorities, for the 
reformation of school education has been initiated through the project 
Education for Peace, which will hopefully see the next generation of 
citizens and leaders enter into a multicultural and multinational society. 
Both communitiesô history should be jointly prepared and common history 
should be taught. A bilateral, transparent understanding of history should 
be replaced with a common way of explaining this subject matter. In 
conclusion, there is a need for an urgent education reform in Cyprus in 
order to achieve peace and reconciliation, and the project ñEducation for 
Peaceò certainly plays a vital role in assisting in this reform in the whole of 
Cyprus, with the long-term aim of a harmonious Island. For this reason the 
POST RI team wishes to continue its work by undertaking ñEducation for 
Peace IIIò, with the aim of making a comparative analysis of the secondary 
school history books and providing training to history teachers across the 
divide. 
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Foreword  

by Niyazi Kizilyurek 

In fact, history is dealing rather with the future, not with the past. To explain 
what we mean by this further, let us say that the terms ñpastò and ñhistoryò 
is not the same thing. History is produced from the past, but it is a narrative 
for the future. That is why, we never say ñthe past wonôt forgive youò but 
always utter ñhistory wonôt forgive you.ò This sentence clearly shows us that 
history is about the future; from the past for the future. Therefore, it is not a 
coincidence (as in other societies) that the Turkish Cypriot community has 
changed its history books in circumstances in which she imagined a 
different future for herself.  

Nevertheless, what we mentioned above does not mean that one can 
change the events that happened in the past haphazardly. What already 
happened cannot be changed. However, a historical narrative that is 
produced from the past can always be produced in a different way. This is 
because history is not the past itself, but the ñmeaningò that we produce 
from the past. Thus, it is important to take into account the time and context 
of an event. In other words, one must consider the events in the right 
context and evaluate them in the ñhistorical time.ò 

Let us explain what has been discussed above with an example: 
Archbishop Kiprianos and many religious functionaries were murdered by 
the Ottoman Governor Kucuk Mehmet in Cyprus in 1821. This is a fact. 
History books that were written in a nationalistic manner used to talk about 
this event as either ñbarbarian Turks murdered innocent Greeksò or 
ñunthankful Greeks rebelled against the just Ottoman administration and 
hence had to be punished for that.ò These narratives neither considered the 
ñhistorical period, nor evaluated the events in the right context. For this 
reason, the meanings that these narratives produced in the minds of the 
people, will not proceed further than the notion of ñbarbarian Turksò or 
ñungrateful Greeksò. Nonetheless, it is possible to produce a different 
meaning without rejecting the facts. If we think of the events in the context 
of the 19

th
 century, then, we can come to the conclusion that: ñright after 

the French Revolution, people discovered some concepts such as national 
sovereignty and nationalismò. This new idea resulted in the idea of rebelling 
against the empires and feudal states. After the French Revolution, each 
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society was attempting to establish its own nation-state, based on the 
notion of nationalist ideology. Within this framework, the Greek nation 
rebelled against the Ottoman Empire in 1821 and the independence 
struggle began. Similarly (as all other empires), the Ottoman Empire 
wanted to protect itself against nationalist movements, and for this reason, 
tried to suppress the incident (the independence struggle). Because the 
Governor feared that the Greek nationalist movement was capable of 
reaching out to Cyprus, he murdered the Archbishop Kiprianos and other 
religious functionaries.ò 

There is neither the notion of ñbarbarian Turksò nor ñungrateful Greeksò in 
the narrative above. This is because it considers the events in a different 
context. In this narrative there are ñactorsò who on the one hand struggle 
for national sovereignty and on the other hand for the protection of an 
empire. If one does not consider the events within the context of the 19

th
 

century, then one can talk of ñbarbarian Turks because they are Turksò and 
similarly, of ñthe ungrateful Greeks because they are Greeks.ò If we do not 
consider the historical events within their own historical period, then 
inevitably, one can assume that the Turkish Cypriots and Greek Cypriots of 
today are responsible for the incidents of the past.  

It is very important that we eliminate the biases and enmity in history books 
but not the enmity that happened in the past. (This is because history is not 
the facts themselves, but the meaning created from facts). In doing so, one 
should not forget that the main objective is not simply to establish a 
communication which is liberated from biases, but also to develop a 
community of the democratic and open minded citizens.  

In Cyprus, there are two kinds of misunderstanding concerning the issue of 
history books. The first misunderstanding is that when the contents of the 
history books change, nationalistic ideas and biases will disappear. 
However, this is not as easy as it seems. Changing the history books will 
have a limited effect if biases and nationalistic ideas are widespread 
amongst society. Even changing the contents of the history books is not 
enough to reach this limited success. The significant issue (along with the 
revision of the textbooks), is the training of educators and assisting them in 
being able to use the materials in the new textbooks in new forms of 
teaching. This is because history books, along with history teachers and 
teaching techniques, construct the foundation of history education within a 
mutual interaction. In fact in some instances, changing the contents of the 
history books may be less important, than improving teaching techniques. 
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Another mistaken interpretation is the belief that by changing history books, 
an attack on the national identity and national consciousness will take 
place. This notion is very common within both the Turkish Cypriot and 
Greek Cypriot communities. Moreover, this incorrect notion is also 
widespread in Greece and Turkey. The main reason behind this perception 
is the damage that widespread nationalistic writings have created (on 
society) in the past. 

Generally speaking, nationalist narrative of history is very much like a 
Hollywood film. According to this, there are ñgoodiesò and ñbaddiesò in 
history ïand Yiannis Papadakis adds ñugliesò to this ï and the goodies are 
ñusò, whereas the baddies are ñthemò, and the uglies are considered as the 
ñforeign conspirators.ò Nationalist history writing is based on the notion of 
ñwe-rightò and ñthem-wrong.ò According to all narratives that are based on 
this idea, everyoneôs nation is either ñvictoriousò or ñconceitedò and never 
does anything wrong. This story-like historical narrative, not only makes it 
difficult to develop a critical way of thinking amongst citizens, but also 
creates an awry kind of national identity. This is because an identity that is 
based on the idea of defining itself systematically against the ñotherò cannot 
be in peace with itself. At most, it creates a kind of citizen who only boasts 
with the ñgreatnessò of his/her nation but at the same time believes that 
his/her nation in always in danger. 

The history books that have previously been taught in Turkish Cypriot 
schools were based on this idea. As this analysis shows, the history books 
that were taught for many years (and were written by a single author), were 
written with the idea of ñwe the Turks are right and justò and ñthe Greeks 
are unjust.ò The author considered the whole Greek Cypriot community as 
a homogenous entity and used the term ñGreekò as the third singular 
person to describe the whole community. Moreover, he attempted to 
legitimise the division of Cyprus by presenting the Greeks as the ñother.ò 
Yet, it is significant to cease the dichotomy of right and wrong. It is also 
important to help the memory exchange through the history books. If we 
consider the importance of the history books in construction of the 
collective memory in any country, it becomes evident that Cyprus more 
than any other country needs to undergo through a process of exchange of 
memory. Only by doing this, can we free ourselves from dichotomies such 
as ñright and wrongò, ñjust and unjustò.  

The revised history textbooks that were prepared to be taught in Turkish 
Cypriot schools are very different to the old books in many ways. As the 
analysis points out, the revised history books do not see the Greek Cypriots 
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as the ñotherò but try to understand them within the ñhistorical time.ò For 
example, the rise of nationalism in the Greek Cypriot community is seen 
from a world-historical perspective and it is seen within the context of the 
rising nationalist movements of the 19

th
 century. Furthermore, the Greek 

Cypriot community is not seen as homogenous and considerable attention 
has been paid to underline the differences within the community. For 
example the differences and conflicts between AKEL and the Church of 
Cyprus are well presented.  

Another important element of the revised textbooks is the inclusion of social 
history and events life. This is a very significant improvement. History that 
talks only about military and political history, inevitably only exposes 
conflicts and tensions. Whereas social history, reveals the social space that 
the communities are living in, in Cyprus (in daily life). This in turn, helps to 
promote the idea of empathy between the two communities. Promotion of 
the religious bayrams and common strikes show us a different dimension in 
the history of the two communities whereas ethno-centric approaches 
present history only in terms of conflicts. 

It is also important to mention the visual materials that are used in the 
revised textbooks. Pictures and caricatures have integrity with the text, and 
this helps students to be more interested in the books. 

However, this does not mean that there are no issues to discuss in the 
revised textbooks. For example, we see that the history books have 
changed in the Turkish Cypriot community, but no significant training for 
teachers has been given. The workshops that we conducted with teachers 
helped us to identify this as an important issue. 

Another significant point is the fact that Turkish Cypriot educational 
decision-makers prepared the new history books. At this point, it is believed 
that more pluralistic and ócivilô solutions, instead of current centralistic 
preparation methods should be undertaken. For example, the writing of 
more than one history book should be encouraged, and a bid for a contract 
should be proposed.  

In order to promote this pluralistic way of thinking, the history books should 
provide more than one interpretation of the same event. In doing so, many 
common events could be interpreted in different ways. For example, 
Christians talk about the ñfallò of Istanbul, whereas Muslim Turks talk about 
the ñconquest.ò Nowadays in Cyprus, concepts such as Invasion/Peace 
Operation or Turkish Rebel/Bloody Christmas are being used to describe 
the same events. Including some of the interpretations of the Greek Cypriot 
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historians in the Turkish Cypriot history books may help both to establish 
pluralism, but also to encourage a common history textbook in the future. 

Another issue surrounding the revision of history textbooks is the fact that 
sometimes revising the history books in a ñgoodò way, could involve the 
rejection of some facts in order to prevent enmity. It is not a correct way to 
hide what happened in the past in order to be ñPolitically Correctò or 
ñpointing the fingerò to the ñoutsidersò, as is the case with some conspiracy 
theories. It is true that some teachers have this tendency. This makes the 
teachers training even more urgent. 

It is also a fact that the new history books are rather books of ñhistory of the 
Turkish Cypriotsò and not as titled ñhistory of Cyprusò. We find here is a 
serious gap not to have included any information on the other Cypriot 
communities beyond Turkish and Greek Cypriots. This is something which 
should be considered and corrected as soon as possible.  

In closing, I would like to point that history books in general reflect the 
academic history research record of a country. It is a well-known fact that 
history research could influence the preparation of textbooks in both 
positive and negative ways. Considering the limited size of scientific 
research in the Turkish Cypriot community, the history textbooks that were 
written should be seen as a great success. The new textbooks were written 
using contemporary methods in an efficient way. This success is even 
greater considering the limited institutionalised history research within the 
Turkish Cypriot community.  
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ñFar from creating independent thinkers, schools have always, throughout 
history, played an important role in system of control and coercion. And 
once you are educated, you have already been socialized in ways that 
support the power structure, which, in turn, rewards you immensely.ò 

Noam Chomsky 

 

Introduction 

It is a well-known phenomenon that the education system does not always 
promote independent thought and critical thinking. Students are not 
encouraged to search out the truth for themselves, but are instead 
indoctrinated according to government policies. History teaching can be the 
most important part of this indoctrination and is used as a tool for 
propaganda in order to impose the óofficialô view of the state. Distortion, 
negative judgements, misinformation, fixing the problems, the omission of 
facts and the use of information for their (the state) own goals, are some of 
the methods that are often seen in history books.

1
 

A prime example of the above can be seen in the old history textbooks 
used in lower secondary schools in northern Cyprus. The books which 
were written by Dr. Vehbi Zeki Serter, subjectively describe the history of 
Cyprus by legitimising the ñnational goalò of the Turkish Cypriot community 
and denying the legitimacy of the ñotherò. According to Vehbi Zeki Serterôs 
books, (which was the only history textbooks used in Turkish Cypriot 
schools for many years), óCyprus was never Greek and Greek Cypriots are 
in fact not Greek but the remaining of different nations who passed through 
Cyprus throughout historyô.

2
  

Serter claims that Cyprus is a geographical extension of Anatolia and 
emphasizes the importance of Cyprus for Turkey. This, as a matter of fact, 
is a good indicator to view the intention behind that ófactô.

3
 The notion of 

Cyprus being Turkish and always remaining as such is a fundamental 
ideology that runs consistently throughout the old history textbooks (which 
were part of the curricula of lower secondary schools until 2005). Moreover, 

                                                
1
 Symposium on Facing the Methods of Misuses of History, Ekonomik ve Toplumsal Tarih 

Vakfi, 28-30 June 1999, pp. 37-57.  
2
 Cited from Kēzēly¿rek, Niyazi. ñNational Memory and Turkish-Cypriot Textbooksò. 

International Textbook Research. 21(4), 1999, p. 394. 
3
 Serter, Vehbi Zeki. Kēbrēs Tarihi (The History of Cyprus). Nicosia: n.p. 1999, p. 7. 
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the division of the island in 1974 is described as a victory for the Turkish 
army (in Cyprus).  

 

ñDuring the operations [of the Turkish army] towards East and West, the 
Greek and Greek-Cypriot forces knelt in front of Mehmetcikôs [a word for 
sympathetic, smooth and a humanist description of Turkish soldiers] sharp 
sword, diffused, and collapsed. These were coward Levant herds, what 
Grivas and Makarios called the grandchildren of Greeks and considered 
invincible, who could kill only defenceless Turks. Hadnôt the grandfathers 
of the same nation been thrown into the sea, on the 9

th
 of September 1922 

in Izmir? History is repeating itself. This time, the Turkish Armed Forces 
were defeating the Hellenic imperialism in Turkish Cyprus.ò

4
 

 

Similarly, the author does not hesitate to warn the Greek Cypriots of the 
potential use of force: ñI tell the Greeks, who are threatening world peace, 
that because of Cyprus someone will be bleeding. However, this will not be 
the Turks but the Greek nation, which once spoiled the fields of Izmir with 
their blood.ò

5
  

In Serterôs second volume, the book continuously refers to the óspoiled 
Greeksô who killed the Turks in order to achieve Enosis. Moreover, he 
describes the Turks as óTurkish heroesô, who bravely resisted Enosis. The 
writer says the following:  

 

Greeks are dreamers and liars because the Greek throughout the history 
is asking for something. He demands Dollars from America, and Pounds 
from England. He demands money, he demands territory. For example, 
from his neighbour Albania, he wants the Epiros, from Bulgaria, demands 
Macedonia. In the past, he wanted from Turkey the whole western Asia 
Minor. Now, he demands Cyprus. If he tomorrow wants Egypt because of 
some Greek element in Egypt, do not get surprised [é]. In order to defend 
our rights and freedoms, we will resist to you. And, for this aim, if we donôt 
find a piece of stick or stone, we will take in hand the bones of our 80.000 
martyrs who died for this land, and resisted to you.

6
 

 

                                                
4
 Ibid, p. 135. Also, cited from Kēzēly¿rek, Niyazi. ñNational Memory and Turkish-Cypriot 
Textbooksò. International Textbook Research. 21(4), 1999, p. 392.  
5
 Serter, Vehbi Zeki. Kēbrēs T¿rk M¿cadele Tarihi (The History of Turkish Cypriot Struggle), 

Nicosia: n.p., 1981, p. 63. 
6
 Ibid, pp. 80-81. 
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Such statements are examples of a method of history teaching which is far 
from contemporary. In fact the old history textbooks can be viewed as a 
mere reflection of nationalistic policies which are based on an ethnocentric 
perception of history. Moreover, the books have been written in a manner 
to justify and legitimise the nationalist policy of partition, by 
instrumentalising the past. As stated in Milliyet­ilik Kēskacēnda Kēbrēs, ñTurkish 
nationalists began to re-establish a ópastô rather than establishing a ófutureô 
for the Turkish Cypriot Community. [Therefore], they tried to create a non-
nostalgic ópastô and the ófutureô was presented in a way of servicing the 
ópastô through the Unknown Soldier Monuments, Martyrs Week, the 
Museum of Barbarism, remembrance campaigns, God Bless Motherland 
Days and the education system (through schoolbooks that do not have 
contemporary education vision).

7
  

A significant political change occurred in late 1990s, in which the Turkish 
Cypriot Community witnessed the rise of óCyprus-centredô thinking which in 
turn allowed for the reconstruction of certain social and cultural elements. 
(For a detailed account of this change, please see Chapter I). ñThe year of 
1999 can be considered as a turning point for the Turkish Cypriot 
Community.ò

8
 Many members of the Turkish Cypriot community turned their 

face to the European Union and expressed a strong desire (and support) 
for the accession of the island in to the EU. In fact, a u turn of political and 
nationalistic thinking took place. The Turkish Cypriot community began to 
reject Turkish nationalism and its proposal of a permanent divided Cyprus, 
in search of a ópeaceful European Cyprusô. 41 different non-governmental 
organisations and opposition parties formed óThis Country is Ours 
Platformô, in order to increase the grassroots movements in search of a 
solution to the ñCyprus problemò. According to the movement, a lasting 
peace could only be achieved through a federal solution and EU 
membership. This movement gained impetus through the UN solution Plan 
which was presented to the leaders of northern and southern Cyprus in 
November 2002, by the former UN Secretary-General Kofi Annan. ñThe 
Plan is a ólengthy, complex, and comprehensiveô proposal é which was 
presented as the latest international attempt to reach a settlement on the 
island. The major aim of the Plan was to find a solution for the settlement of 

                                                
7
 Kēzēly¿rek, Niyazi. Milliyet­ilik Kēskacēnda Kēbrēs, Ķstanbul: Ķletiĸim Yayēnlarē, 2002, p. 293. 

8
 Kēzēly¿rek, Niyazi. Doĵmamēĸ bir Devletin Tarihi: Birleĸik Kēbrēs Cumhuriyeti, Ķstanbul: Ķletiĸim 

Yayēnlarē, 2005, p. 266. 
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the ongoing Cyprus question and to allow a Unitary State of Cyprus to 
become members of the European Union.ò

9
  

This idea was particularly supported by the left-wing political parties and 
NGOs. Following the proposal of the Annan Plan, the Platformsô 
representatives increased to 91 and they then went on to develop a 
ñCommon Visionò. The notion of a ñCommon Visionò equated to óPeace in 
Cyprus and óyesô to the EUô and was supported by the majority of various 
groups in the community. A cross section of society such as businessmen, 
trade unionists, teachers, working/middle class came together to fight for a 
common cause, namely a solution to the ongoing ñCyprus Problemò. 
Although these groups each held their own ideology, they developed a 
common aim in order to bring peace to Cyprus. Cyprus now began to be 
perceived as the homeland of all (including Greek Cypriots) the population 
living on the island, a fact which radically challenged the ruling ideas of the 
nationalist elite at the time. 

Talking in a conference in Ankara, Rauf Denktash, former Turkish Cypriot 
Community leader, was asked to reply to the following question ñwouldnôt 
be better for the Turkish Cypriot Community to struggle with Greek Cypriots 
for a Federal Republic of Cyprus?ò 

 

My ancestors come from Anatolia. From top to toe I am a Turk and my 
origins come from Central Asia. I am a Turk with all my culture, language, 
history and identity. I have a state and a motherland. All the words such as 
Turkish Cypriot, Greek Cypriot, and Common Nation are nonsense. They 
have their Greece and we have our Turkey. So, why do we need to live 
under one republic? Some circles tend to say that there are Cypriots, 
some Turkish Cypriots and Greek Cypriots. They tend to say stories about 
a common culture. However, there is neither Turkish Cypriot nor Greek 
Cypriot nor Cypriot. You should never ask us whether we are Cypriot or 
not. This may cause misunderstanding. You know why? Because there is 
one and only Cypriot thing in Cyprus and that is the Cypriot donkey.

10
 

 

As one can see in the words of Denktash, the once prevailing idea of the 
ruling elite negated all local cultural elements of the Turkish Cypriots and 
promoted an abstract sense of nation. The growing oppositional movement 

                                                
9
 Beyidoĵlu, Mehveĸ. South Tyrol and Cyprus: Autonomy and\or Integration? Unpublished 

MES thesis, University of Graz, 2005, p. 31. 
10

 - Cited from Kēzēly¿rek, Niyazi. Milliyet­ilik Kēskacēnda Kēbrēs. p. 293.  
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in the Turkish Cypriot community began to challenge the ruling ideas, such 
as Turkism and Turkish nationalism and instead advocated the cultural 
uniqueness of the Turkish Cypriot community. This emphasis on difference 
was in fact an effort to differentiate the Turkish Cypriot community from the 
Turkish nation, which in turn led to a political change during the election of 
2003. A new government formed by Mehmet Ali Talat in 2003, immediately 
began to reconsider the history textbooks and the educational policy in 
general. According to Dr. Hasan Alicik, (head of the Turkish Cypriot 
Educational Planning and Programme Development), it was the Turkish 
Cypriot government who decided to review the education system and to 
make changes to the curriculum taught in all the Turkish Cypriot schools. 
The newly elected government agreed that the old history textbooks 
impose chauvinism and nationalistic perceptions. Dr. Alicik also gave an 
example by saying that Serterôs books describe the EU as a órotten appleô 
and a ópoisoned carrotô. ñThis was not an idea which was in line with 65% of 
the Turkish Cypriot community which said yes to the EU. Therefore they 
(the government) decided to change the methodology used. Dr. Alicik 
described the new methodology of the textbooks as óstudent-centredô 
because it aims to motivate students by involving them in the education 
process.

11
 

Once the Turkish Cypriot authorities made the decision to modify the 
history books, the authorities responsible for education invited teachers and 
academicians to come together to completely re-write the textbooks used 
by the first three grades of lower secondary school students. Thus, a group 
of volunteer teachers began working on a new style of history textbook. All 
three books were completed before the new semester began in 2005. 

It should be noted that the Primary and Secondary School Teachers Trade 
Union (KT¥S and KTOE¥S) played a crucial role in óThis Country is Ours 
Platformô. They were the pioneers of change towards ñCyprus-Centredò 
form thinking and this naturally influenced the process of change, and 
consequently the contents of the textbooks.  

In order to fully understand the differences between the old and the new 
textbooks, it is important to undertake a qualitative comparison: Is there a 
shift from an ethnocentric approach to a humanist approach?; what is the 
image of the óotherô?; is the image of Greek Cypriots always negative?; are 
there any other enemies (apart from the Greek Cypriots) named and 

                                                
11

 Personal Interview with Dr. Hasan Alicik, 6 September 2006, Nicosia. 
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described in the textbooks?; what kind of visual materials are used and 
what messages do they omit? 

According to research conducted amongst 1,413 lower secondary schools 
pupils: 92% of pupils expressed positive views on the revised books. 
Furthermore, during an interview, Dr. Alicik, stated that the pupilôs familiesô 
also displayed a positive response to the modified books.  

In general, the new history textbooks are far from the ethnocentric 
approaches used in the old textbooks. Instead, the new books evaluate 
historical issues from a humanistic perspective. Moreover, there is no 
obvious indication of a national enemy or the ñotherò in the new books. One 
of the most fundamental characteristics of the new books is the emphasis 
on social history and its role in general history. Reference to social events 
during various historical periods help the reader to make sense of his/her 
common social space and identify with the Greek Cypriot community. 
Caricatures and pictures are also given great precedence and enrich the 
books further. Such visual imagery helps to further engage the reader into 
the subject matter and hold their attention. In fact the caricatures and 
pictures are so well placed that they are become an integral part of the 
books. Another important aspect of the books is the use of Turkish Cypriot 
dialect. Until recently, Turkish Cypriot dialect was often viewed as a ólocal 
cultural characteristicô and has been strongly snubbed by various dominant 
Turkish nationalistic groups. However, the authors of the new textbooks 
have attempted to introduce (although limited) Turkish Cypriot dialect and 
in doing so promote a sense of pride in the óCypriotness of the Turkish 
Cypriot communityô. Furthermore, the authors of the new textbooks were 
keen to refer to Greek Cypriot writers and as such recognising the 
importance of their work. 

During the process of educational reform, The Turkish Cypriot Educational 
Planning and Programme Department set up 147 commissions comprising 
of teachers and academicians which were involved in the revision of the 
history textbooks and teaching materials. In total 350,000 books will be 
published in the northern part of Cyprus. Previously, all the textbooks were 
printed in Turkey. This is a positive advancement for numerous reasons. 
Firstly, it allows the Turkish Cypriot community to have greater control and 
responsibility over the teaching of their history. Furthermore, it enhanced 
the economy of the northern part of Cyprus as new businesses were set up 
and thus jobs were created. Entrepreneurs began to open new printing 
houses and installed new technology. Additionally, graphic designers, 
academicians and writers were recruited to undertake this heavy task.  
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Although the majority of the Turkish Cypriot community welcomed the 
change in the educational curriculum and the new history textbooks were 
widely appreciated, the matter did stir up controversial discussions among 
nationalist circles. Rauf Denktash publicly denounced the new textbooks 
and criticized the authors of the books. Denktashôs main complaint was that 
the new textbooks would weaken the national consciousness of the new 
generation. In reference to the Greek Cypriot education system, Rauf 
Denktash proposed that the Turkish Cypriot education system should also 
be based on a nationalistic understanding. He expressed concern that 
because of a possible governmental change in the Turkish Cypriot 
community, the new textbooks will most probably end up in the dustbin.  
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I) Dynamics of Change 

The revision of the history textbooks in the northern part of Cyprus was not 
free from the political debate in early 2000s. In order to fully comprehend 
the revision of the books and the consequent responses, it is important to 
understand the political atmosphere of the period. At the time, the majority 
of Turkish Cypriotôs began to react against Denktashôs policy of a no 
solution to the ñCyprus problemò, and actively become involved in mass 
movements to bring peace to Cyprus. Organizations such as óThis Country 
is Ours Platformô and the óCommon Visionô, challenged the old regime and 
demanded an immediate solution to the Cyprus conflict. The role of the 
teachers unions (KT¥S: Turkish Cypriot Teachersô Union; and, KTOE¥S: 
Turkish Cypriot Secondary School Teachersô Union) in this process was of 
great importance. The dynamic involvement of the teachers unions in the 
aspiration for a unified Cyprus is vital when considering the background of 
events that led to the revision of the history textbooks in the northern part of 
the Island.  

 

I a) Growing Reactions towards Denktash and Mobilisation against 
the Status Quo 

In 2000, Rauf Denktash sent a letter to Glafkos Klerides inviting him to 
begin negotiations regarding the ñCyprus problemò, (defined as proximity 
talks). However, during the fifth round of negotiations, Denktash leaves the 
table, which instigated strong reactions among the Turkish Cypriot 
community. Subsequently, the banking and finance sector faced a huge 
crisis, which resulted in the collapse of many private banks in 2000. The 
resulting economic crisis was the final straw, and negative reactions 
against the Turkish Cypriot administration gained momentum. A 
widespread belief developed among a cross section of Turkish Cypriot 
society: that economic dependency on Turkey was having a negative 
impact on the local economy. Moreover, Turkey and Turkish bureaucrats 
were strongly criticized by various civil society activists during the period of 
2000 to 2004.  

Representatives of KT¥S and KTOE¥S, who were angry with the policies 
of the B¿lent Ecevit and Devlet Bah­eli government in Turkey, publicly 
stated on 30

th
 January 2001 ñAnkara we do not want your money or 

support, nor the advice of your bureaucrats. We refuse to be enslavesò. 
óPeace and solutionô emerged as a popular slogan against the Turkish 
controlled governance structure in the northern part of the island. Following 




